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Alexander, K. L., Entwisle, D. R., & Dauber, S. L. (1996). Children in motion: School transfers and elementary school performance. Journal of Educational Research, 90(1), 3-12. [Cited in Beth’s study] 
Abstract: Moves from one school to another are a common, yet generally neglected, challenge to children’s orderly school adjustment over the beginning-school transition. School transfers were traced through the first 5 years of elementary school for a large, diverse sample of children who began first grade in the fall of 1982 in 20 Baltimore City public schools. School moves were patterned along racial-ethnic and socioeconomic lines. Advantaged youngsters more often transferred outside the city school system, whereas disadvantaged youngsters more often transferred within it. Evidence on the consequences of moves for children’s school performance is mixed. After 5 years in school, children who moved had lower test scores and marks, had an elevated risk of retention, and were more likely to receive special education services; but most of those differences fell short of significance when controls were introduced for first-grade measures of school performance and for background characteristics. The analysis thus provides only weak support for the hypothesis that school moves compromise children’s school performance, but other important areas of concern have yet to be examined adequately, including, especially, the home or family circumstances that prompt students to move.
Alexander, K. L., Entwisle, D. R., & Horsey, C. S. (1997). From first grade forward: Early foundations of high school dropout. Sociology of Education, 70(2), 87-107.
Abstract: In tracking the educational progress of a sample of Baltimore schoolchildren from entrance into first grade in fall 1982 through early spring 1996, the authors examined the children’s personal qualities, first-grade experiences, and family circumstances as precursors to high school dropout. Logistic regression analyses were used to identify predictors of dropout involving family context measures (stressful family changes, parents’ attitudes, and parents’ socialization practices), children’s personal resources (attitudes and behaviors), and school experiences (test scores, marks, and track placements). These various measures were found to influence dropout independently of sociodemographic factors and account for much of the difference in the odds of dropout associated with family socioeconomic status, gender, family type, and other “risk factors.” The authors take a life-course perspective on dropout, viewing it as the culmination of a long-term process of academic disengagement.

Aron, L. Y., & Zweig, J. M. (2003). Educational alternatives for vulnerable youth: Student needs, program types, and research directions. Washington, DC: Urban Institute.
Abstract: Chapter 1 of this document examines the need for alternative education among vulnerable youth and describes the numbers and characteristics of youth who disconnect from mainstream developmental pathways. Chapter 2 examines the question what is an alternative education school or program and suggests the beginnings of a typology defining and organizing the varieties of educational alternatives. Chapter 3 summarizes the findings of a roundtable on directions for future research on alternative education and describes the types of information needed to advance the field and foster more support for the development of high-quality educational alternatives.
Link: http://www.urban.org/publications/410898.html 

Astone, N. M., & Mclanahan, S. S. (1994). Family structure, residential mobility, and school dropout: A research note. Demography, 31(4), 575-584. [Cited in Beth’s study] 
Abstract: This paper examines the hypothesis that high levels of residential mobility among nonintact families account for part of the well-known association between living in a nonintact family and dropping out of high school. Children from single-parent families and stepfamilies are more likely than children from two-parent families to move during the school year. As much as 30% of the difference in the risk of dropping out between children from stepfamilies and children from intact families can be explained by differences in residential mobility. Previously, mechanisms explaining school failure on the part of children in nonintact families were more plausible for children in single-parent families than for children in stepfamilies; high levels of residential mobility apply to both groups of children. In addition, residential mobility lends itself to manipulation by public policy, with potentially remedial effects for vulnerable children.
Astone, N. M., Schoen, R., Ensminger, M., & Rothert, K. (2000). School reentry in early adulthood: The case of inner-city African Americans. Sociology of Education, 73(3), 133-154.

Abstract: This article reports on a study of the schooling careers of a recent cohort of African Americans that found that 44 percent of the women and 34 percent of the men reentered school at least once. There were few differences in educational credentials at age 27 between those who attained their education in one spell or two spells of enrollment, although more than two school reentries were not associated with high levels of educational credentials. Using recent models of educational decision making to study the determinants of school reentry and applying discrete time hazards regression, the authors found that, as in models of school persistence, a reentry to school is a function of the costs of enrollment, the probability of success, and the utility of schooling to the individual. Familial resources are not important predictors of a decision for schooling, whereas such factors as military service and engagement with the labor force are. On the basis of these findings, the authors argue that models of educational attainment that emphasize the importance of continuous enrollment need to be updated. These models seem to be particularly inappropriate for the study of groups that experience systemically limited opportunities during childhood.
Audette, R., & Algozzine, B., (2000). Within district transfers and student achievement: Moving ahead by staying in one place. Special Services in the Schools, 16(1-2), 73-81.

Abstract: Schools are grounded in routine. From following a standard course of study to regularly monitoring progress, schooling requires stability. For many urban schools, the regularity of standard procedures is frequently upset by erratic patterns of student mobility. The purpose of this research was to evaluate relations between within district transfers and achievement among elementary schools in a large metropolitan system. Relations between school transfer rate and achievement were evaluated. Moderate to high negative correlations were indicated with significant differences in reading, mathematics, language and total achievement battery scores favoring schools with little or no student mobility. Implications are discussed with regard to policy changes and concern for reversing the negative effects of within district transfers on the lives of students who can least afford them.
Audette, R., Algozzine, R., & Warden, M. (1993). Mobility and student achievement. Psychological Reports, 72(2), 701-702.

Abstract: Relations of students’ mobility to school achievement for grade K-6 in 72 elementary schools serving 39,362 were strong and negative: for reading -0.63, language -0.49, and mathematics -0.52.

Benson, G. P., Haycraft, J. L., Steyaert, J. P., & Weigel, D. J. (1979). Mobility in sixth graders as related to achievement, adjustment, and socioeconomic status. Psychology in the Schools, 16(3), 444-447.

Abstract: The present study dealt with the relationship between mobility and academic achievement, classroom adjustment, and socioeconomic status (SES). Mobility was defined as the number of schools a child had attended. The school records of 1,007 sixth-grade students were examined for the above variables. Pearson product moment correlations and Spearman rank order correlations were employed to determine the relationship among these variables. Results indicated mobility to be inversely related to achievement (p <.001), adjustment (p <.001), and SES (p <.05). The implications for use of these data in schools are discussed.

Benson, G. P., & Weigel, D. J. (1981). Ninth grade adjustment and achievement as related to mobility. Educational Research Quarterly, 5(), 15-19.

Abstract: Not provided.
Biernat, L., & Jax, C. (1999). Limiting mobility and improving student achievement. Hamline Law Review, 23(1), 1-37.

Abstract: Not provided.

Bitler, M. P., Gelbach, J. B., & Hoynes, H. W. (2006). Welfare reform and children’s living arrangements. Journal of Human Resources, 41(1), 1–27. 
Abstract: Little is known about welfare reform’s effects on family structure and children’s living arrangements, an important focus for reformers. Using March CPS data, we find that state welfare waivers are associated with children being less likely to live with unmarried parents, more likely to live with married parents, and more likely to live with neither parent. Children living with neither parent are living with grandparents or other relatives, or rarely, in foster care. The estimates vary somewhat by children’s race and ethnicity. Due to the limited variation in TANF’s implementation timing across states, we focus on the waiver results.
Black, F. S., & Bargar, R. R. (1975). Relating pupil mobility and reading achievement. The Reading Teacher, 28(4), 370-374.
Abstract: Not provided.
Black, S. (2006a). Searching for stability. American School Board Journal, 193(9), 60-62.

Abstract: This article focuses on the increasing mobility rates of school children in the U.S. Students are considered mobile if they move from one school to another for reasons other than promotion to a higher grade; those who stay in their home schools are considered stable. The reasons for mobility, as well as its negative effects, are discussed. The article also describes how schools can address students' needs amid the pressures of accountability. An overview of the debate over student mobility and student choice is presented.
Black, S. (2006b). Stabilizing schools with kids on the move. Education Digest, 72(3), 46-51.

Abstract: An article condensed from American School Board Journal, 193 (September 2006). The number of children who change schools is surprisingly high, and mobility rates are still rising. Chicago Public Schools (CPS) has revealed that 23 percent of students who entered first grade in 1999 had moved to a different school by the end of the year. Four years after entering first grade, over 50 percent had switched schools, and the trend has not been stymied by a campaign to reduce mobility in the district, according to CPS research analyst Jeffrey Rosen. The writer discusses statistics relating to student mobility rates and offers tips on reducing mobility in schools.
Blane, D. (1985). A longitudinal study of children’s school mobility and attainment in mathematics. Educational Studies in Mathematics, 16(2), 127-142.

Abstract: This paper reviews and examines the data on the mathematical attainment of geographically mobile children from a major study recently carried out by the National Children’s Bureau (NCB). This investigation was designed to determine whether changes of school, apart from those normally occurring in the British education system, adversely affect children's attainment. The data used was contained in the National Child Development Study, collected over the last 26 years on a cohort of roughly fifteen thousand children, to investigate whether the educational attainment of mobile children differs from non-mobile children of similar initial ability and socio-economic background. In this paper the data on mathematics attainment contained in the original report have been analysed and considered with the possible implications for schools and classrooms in mind.

Blane, D., Pilling, D., & Fogelman, K. (1985). The use of longitudinal data in a study of children’s school mobility and attainment. British Journal of Educational Psychology, 55(), 310-313.

Abstract: Not provided.
Bogat, G. A., Jones, J. W., & Jason, L. A. (1980). School transitions: Preventive intervention following an elementary school dosing. Journal of Community Psychology, 8(4), 343-352.

Abstract: Entering a new school represents a critical developmental transition, since children need to overcome apprehension of peer rejection and difficulties in ascertaining new school policies. The present study investigated a peer-led preventive orientation program which was aimed at allaying detrimental effects of a forced school closing. Students transferring into a public elementary school were matched by grade and sex with students currently enrolled at the public school (C2). The group of transfer students were then randomly assigned to either the orientation program (E) or no program (C1). The two-day peer-led orientation program occurred one week prior to the beginning of school. Following the intervention, the E group was superior to both the C1 and C2 groups in terms of self-esteem related to peer relationships, knowledge of school rules, and teacher conduct ratings. The project indicates how community psychologists can respond to a crisis in the community (i.e., the forced closing of an elementary school) by developing preventive interventions.
Bracey, G. W. (1991). Student mobility: An inside view. Phi Delta Kappan, 72(9), 713-716.

Abstract: Bracey reviews recent educational research. He discusses Lash and Kilpatrick’s study of how teachers in one urban school view and cope with mobility in their classrooms (Elementary School Journal, November 1990). He also comments on Taylor and Richards’s investigation of the systematic differences in cognition patterns among different cultural groups (Psychology in the School, January 1991). Finally, he reports on the efforts of Farr, Smitten, and Pritchard (Journal of Educational Measurement, Fall 1990) to determine what examinees actually do when taking a standardized reading test. 

Bradlow, E. T. (2003). Comment on ‘Comparing harm done by mobility and class absence: Missing students and missing data’. Journal of Educational and Behavioral Statistics, 28(3), 289-290. [See Dunn, Kadane & Garrow 2003]

Abstract: A commentary on an article by Michelle C. Dunn, Joseph B. Kadane, and John R. Garrow that appeared in this issue on pp. 269-288 is provided. In their article, Dunn et al. examined the effect of student absences and movement between schools on educational attainment. The writer welcomes Dunn et al.’s use of Bayesian methods in such serious empirical research and expresses the hope that their article will serve as a model for future applications of Bayesian methods in important educational research problems.
Brett, J. M. (1982). Job transfer and well-being. Journal of Applied Psychology, 67(4), 450-463. 
Abstract: Investigated the relationship between job transfer mobility and well-being of 350 mobile male employees (aged 25-60 yrs), their wives, and their children. Ss, all of whom had been transferred domestically by a US corporation, were compared with 3 samples drawn from the 1977 Quality of Employment Survey, the 1978 Quality of American Life Survey, and the 1976 Mental Health Survey. Ss were assessed on variables of work, self, marriage and family life, friendships, and standard of living. The major finding, repeated across aspects of well-being, was that there were few differences between more and less mobile and stable Ss. Mobile Ss and their wives were more satisfied with their lives, families, and marriages than were stable Ss and their wives; however, mobile Ss and their wives were less satisfied with social relationships. Moving created problems for children, but there was little evidence that mobility was related to lasting social integration problems.
Bruno, J. E., & Isken, J. A. (1996). Inter and intraschool site student transiency: Practical and theoretical implications for instructional continuity at inner city schools. Journal of Research and Development in Education, 29(summer), 239-252.

Abstract: In America, divorce, job relocation, homelessness, immigration, and migration have all contributed to creating enormous numbers of transient elementary school students. In fact, transient students have rapidly become a major portion of school age populations that are attending many of the nation's inner city schools. From a school administrative and policy perspective, student transiency at a school site level severely compromises instructional program continuity and therefore threatens school reform efforts that are intended to enhance student academic attainment. This study examines: (a) the extent of inter and intrastudent transiency at a large urban elementary school setting; (b) the disruptive impact of inter and intrastudent transiency on the continuity of instructional programs; (c) the statistical relationship between interschool student transiency rates and average school site academic attainment; and (d) school administrative policies that might be directed at providing educational support services for classroom teachers at school sites that are heavily impacted by student transiency.

Buckner, J. C., Bassuk, E. L., & Weinreb, L. F. (2001). Predictors of academic achievement among homeless and low-income housed children. Journal of School Psychology, 39(1), 45-69. [Holli’s favorite article]
Abstract: Based on a study of sheltered homeless and low-income housed families, predictors of academic achievement among 174 English-speaking children age 6 and older were examined, focusing on housing status, mobility, and race/ethnicity. Days absent from school was hypothesized as the mediating link between homelessness and academic achievement. In multivariate analyses, a composite measure of academic achievement was independently predicted by child’s gender (girls scoring higher than boys), race/ethnic status (non-Latino Whites scoring higher than children of color), age, and school mobility. Housing status was not associated with academic achievement. Results indicated that homeless and housed children had comparable rates of absenteeism and other school-related problems, which may explain why homeless and housed children were similar in terms of achievement. Although children of color were equivalent to non-Latino White children in terms of nonverbal intellectual ability, their lower academic achievement scores suggest that they are not reaching their academic potential.
Burkam, D. T., Lee, V. E., & Dwyer, J. (2009). School mobility in the early elementary grades: Frequency and impact from nationally-representative data. Paper prepared for the Workshop on the Impact of Mobility and Change on the Lives of Young Children, Schools, and Neighborhoods, Board on Children, Youth, and Families, National Research Council, Washington, DC. Retrieved June 26, 2009, from http://www.bocyf.org/children_who_move_burkam_paper.pdf 
Abstract: Not provided.

Link: http://www.bocyf.org/children_who_move_burkam_paper.pdf 
Capps, W. R., & Maxwell, M. E. (2002). Mobility. American School Board Journal, 189(5), 26-29.

Abstract: Administrators and school board members need to understand the causes and outcomes of student mobility. Although they can never eliminate the problem, by working to lessen the amount of mobility between schools and mitigate the effects of movement when it does occur, they can produce more successful schools and happier and more productive students. School mobility statistics, mobility's impact on student achievement, and school strategies to lessen mobility and mitigate its effects are discussed.
Carlson, D., Reder, S., Jones, N., & Lee, A. (2006). Homeless student transportation project evaluation. Seattle, WA: Washington State Transportation Center (TRAC).

Abstract: Washington State funded pilot homeless student transportation programs from 2004-2006 to implement provisions of the McKinney-Vento Homeless Education Assistance Act (2001). The Act requires school districts to provide transportation to homeless students wishing to remain in their school of origin. This formative evaluation addressed four questions about those pilot efforts: (1) what modes of transportation were used; (2) what did they cost; (3) which were preferred; and (4) did staying in the school of origin affect students’ academic performance? The study analyzed ridership and cost data from eight educational service districts and interviewed homeless students, parents, transportation coordinators, and homeless liaisons. Findings include the following: 

· Districts used a wide array of methods to transport students, employing school buses, public transit, vans, taxis, private vehicles, fuel vouchers, mileage reimbursement, and transportation brokerage systems. School buses provided 38 percent of the trips, followed by third-party brokered transportation (cars, taxis, and vans) at 28 percent, and public transit at 22 percent.

· Homeless student transportation was usually expensive. The cost to the school districts of one-way homeless student trips varied widely depending on locality and mode, from a low of $0.14 to a high of $54. Public bus service was the least costly mode; however, it was used mostly for older students and only available in selected areas. The cost for providing homeless students with public bus service ranged from $ 0.14 to $1.00 per one-way trip. By comparison, the cost for providing homeless students a oneway trip via school bus ranged from $4.50 to $54. (The average cost for a one-way school bus trip for the general student population is about $0.67.)

· Staying in one’s school of origin was associated with better Washington Assessment of Student Learning (WASL) scores. In our limited data set, homeless students had lower grade point averages and lower WASL scores than the general student population. However, among homeless students, those staying in their school of origin achieved better WASL scores and better high school grades than those who changed schools.
Link: http://www.wsdot.wa.gov/Research/Reports/600/665.1.htm 

Choi, K., & Kim, J. (2006). Closing the gap: Modeling within-school variance heterogeneity in school effect studies (CSE Technical Report 689). Los Angeles: Center for the Study of Evaluation (CSE)/National Center for the Research on Evaluation, Standards, and Student Testing (CRESST), University of California. [Methodology]
Abstract: Effective schools should be superior in both enhancing students’ achievement levels and reducing the gap between high- and low-achieving students in the school. However, the focus has been placed mainly on schools’ achievement levels in most school effect studies. In this article, we attend to the school-specific achievement dispersion as well as achievement level in determining effective schools. The achievement dispersion in a particular school can be captured by within-school variance in achievement (σ2). Assuming heterogeneous within-school variance across schools in hierarchical modeling, we identified school factors related to high achievement level and a small gap between high- and low-achieving students. Schools with a high achievement level tended to be more homogeneous in achievement dispersion, but even among schools with the same achievement level, schools varied in their achievement dispersion, depending on classroom practices.
Link: http://www.cse.ucla.edu/products/reports/R689.pdf 
Christensen, S. L., & Thurlow, M. L. (2004). School dropouts: Prevention, considerations, interventions, and challenges. Current Directions in Psychology Science, 13(1), 36-41.
Abstract: Preventing school dropout and promoting successful graduation is a national concern that poses a significant challenge for schools and educational communities working with youth at risk for school failure. Although students who are at greatest risk for dropping out of school can be identified, they disengage from school and drop out for a variety of reasons for which there is no one common solution. The most effective intervention programs identify and track youth at risk for school failure, maintain a focus on students’ progress toward educational standards across the school years, and are designed to address indicators of student engagement and to impact enrollment status—not just the predictors of dropout. To leave no child behind, educators must address issues related to student mobility, alternate routes to school completion, and alternate time lines for school completion, as well as engage in rigorous evaluation of school-completion programs.
Clapham, D. (2003). Pathways approaches to homelessness research. Journal of Community & Applied Social Psychology, 13(2), 119-127.

Abstract: Research on homelessness has focused on either structural forces or individual actions or, where both are considered, has failed to find an effective way of analysing the two sets of factors together. This article looks at one way of doing this through the adoption of a pathways framework. The article reviews existing pathways research on homelessness and argues that existing studies do not analyse the interaction of structural and action elements. A stronger theoretical framework is outlined and emphasis placed on the discourses which shape the nature of services for homeless people and the actions of both staff and homeless people themselves. Understanding of the interaction between these two groups is vital if the nature of homelessness is to be comprehended. A research method is needed which focuses on homelessness discourses and their restructuring and shaping through interaction in order that the aim of a holistic analysis can be achieved.
Cooper, C. R., Chavira, G., & Mena, D. D. (2005). From pipelines to partnerships: A synthesis of research on how diverse families, schools, and communities support children’s pathways through school. Journal of Education for Students Placed at Risk, 10(4), 407-432.

Abstract: This article maps recent progress on 5 key questions about “the academic pipeline problem” of different rates of persistence through school among ethnically diverse students across the nation. The article shows the complementary development of the Overlapping Spheres of Influence Theory and Sociocultural Theory and aligns concepts and measures across theories. Evidence from the Center for Research on Education, Diversity, and Excellence and other studies points to 5 major findings. First, tracing demographics across ethnicity, income, and geography can contribute to opening the academic pipeline. Second, families are key to students' developing and sustaining educational and career aspirations and school achievement, not only among college-educated families, but also among low-income, minority, and immigrant families. Third, it is important to recognize how early children’s pathways in math and language divide as they move through school if successful pathways are to be sustained. Fourth, across age, ethnic, and income groups, the most successful students build links across their families, schools, peers, and communities, who in turn support students’ pathways. Fifth, sustained educational partnerships draw on long-term data to connect measurable goals from childhood to college and careers. Finally, an agenda is outlined for advancing science, policy, and practice.
Cornille, T. A., Bayer, A. E., & Smyth, C. K. (1983). Schools and newcomers: A national survey of innovative programs. Personnel and Guidance Journal, 62(4), 229-236.
Abstract: Presents the findings of a national survey of coordinators of counseling services in public middle school concerning residential newcomers in the U.S. Types of problems influencing the adjustment of residential newcomers; Percentage of schools providing programs for residential newcomers; Services provided to students moving to another school.
Cramer, W., & Dorsey, S. (1970). Are movers losers? Elementary School Journal, 70(7), 387-390.

Abstract: Not provided.

Croninger, R. G., & Lee, V. E. (2001). Social capital and dropping out of high school: Benefits to at-risk students of teachers’ support and guidance. Teachers College Record, 103(4), 548-581.

Abstract: Do teachers provide students with valuable forms of social capital? Do these forms of social capital increase the likelihood that students complete high school, particularly students who are at risk of failure? Using data from the National Educational Longitudinal Study (NELS:88), we address these questions and examine whether social capital reduces the likelihood of dropping out between the 10th and 12th grades for a cohort of 11,000 adolescents who attended more than 1,000 public and private high schools between 1990 and 1992. We measure social capital in two ways: (a) students’ beliefs about how much their 10th-grade teachers support their efforts to succeed in school and (b) teachers’ reports about whether individual 10th-grade students receive guidance from them about school or personal matters. We find that teachers are an important source of social capital for students. These teacher-based forms of social capital reduce the probability of dropping out by nearly half. However, students who come from socially disadvantaged backgrounds and who have had academic difficulties in the past find guidance and assistance from teachers especially helpful. We discuss the implications of these findings for investigations of dropping out, risk, and social capital.

Crowder, K., & Teachman, J. (2004). Do residential conditions explain the relationship between living arrangements and adolescent behavior? Journal of Marriage and the Family, 66(3), 721-738. 

Abstract: Persistent effects of childhood living arrangements and family change on adolescent outcomes have often been attributed to differences in socialization and intrafamily processes. We use data from the Panel Study of Income Dynamics to assess an alternative explanation: that neighborhood context and residential mobility represent a central set of mechanisms through which family structure affects adolescent risk behavior. Our results indicate that the effects of childhood living arrangements and family change on the risk of dropping out of school (n = 8,267) and of experiencing a premarital teen pregnancy (n = 6,063) are largely attenuated when differences in the level of neighborhood disadvantage and the number of residential moves experienced by adolescents is taken into account.
Cullen, J. B., Jacob, B. A., & Levitt, S. D. (2005). The impact of school choice on student outcomes: An analysis of the Chicago Public Schools. Journal of Public Economics, 89(5-6), 729-760.

Abstract: We explore the impact of school choice on student outcomes in the context of open enrollment within the Chicago Public Schools (CPS). Roughly half of the students opt out of their assigned high school to attend a different CPS school, and these students are much more likely than those who remain in their assigned schools to graduate. To determine the source of this apparent benefit, we compare outcomes across (i) similar students with differential access to schooling options and (ii) travelers and non-travelers within the same school. The results suggest that, other than for students who select career academies, the observed cross-sectional benefits are likely spurious.

de la Torre, M., & Gwynne, J. (2009). Changing schools: A look at student mobility trends in Chicago Public Schools since 1995. Chicago: Consortium on Chicago School Research.

Abstract:  Student mobility has been a long-standing concern to educators and researchers because of the negative impact that changing schools can have on students, teachers, and schools. High levels of student mobility can create a sense of upheaval and constant change at the school level, and schools typically have few established practices in place to assist mobile students in the transition into their new school. Yet despite the potentially negative impact of changing schools, there is growing recognition that it may be beneficial to provide opportunities for students to leave schools with which they and their families are dissatisfied for ones that are better fits. Authored by Marisa de la Torre and Julia Gwynne, this study builds on other research by looking at trends in student mobility in Chicago Public Schools (CPS) between 1995 and 2007. We also explore factors that contribute to student mobility. Our analysis focuses on two indicators of mobility—the stability rate and the in-mobility rate—and we examine trends for these indicators separately for the school year and the summer. Key findings include:

· Student mobility in CPS has decreased since 1995. Student mobility is largely caused by transfers within-district, and the decrease in mobility is due to fewer students making these within-district moves. 

· African American students are the most mobile group of CPS students, and the gap between them and other students has grown wider since 2000–01. 

· Residential mobility is an important factor influencing the decisions of elementary students to change schools. Other factors, such as a desire to improve the quality of educational opportunities, also influence decisions to change schools, particularly during the summer. 

· School district, city, and federal policy changes have had only a small effect on student mobility at the system level. However, some schools and their students experienced a much greater impact as a result of these policies.
Link: http://ccsr.uchicago.edu/content/publications.php?pub_id=129 
Dobson, J. (2008). Pupil mobility, choice and the secondary school market: Assumptions and realities. Educational Review (Abingdon, England), 60(3), 299-314.

Abstract: A study examined assumptions supporting the promotion of a quasi-market in the English secondary school system based on student mobility, or the enrollment and turnover of pupils at unconventional times. Findings revealed that school choices for most mobile students are limited and their circumstances can hinder considered choice, and that quasi-market operation leads to high levels both of pupil mobility and of deprivation. The assumption that choice will lead to better schools because the undersubscribed will be pressurized to improve was found to be false because the quantity of children is not necessarily inflexible and pupil mobility can place huge demands on school staff.
Dong, M., Anda, R. F., Felitti, V. J., Williamson, D. F., Dube, S. R., Brown, D. W., & Giles, W. H. (2005). Childhood residential mobility and multiple health risks during adolescence and adulthood: The hidden role of adverse childhood experiences. Archives of Pediatrics and Adolescent Medicine, 159(12), 1104-1110. 
Abstract: Background: Throughout US history, US society has been characterized by its high degree of residential mobility. Previous data suggest a relationship between mobility and increased health risk, but this relationship might be confounded by unmeasured adverse childhood experiences (ACEs). Objectives: To examine the relationship of childhood residential mobility to health problems during adolescence and adulthood and to determine how much these apparent relationships may result from underlying ACEs. Design, Setting, and Participants: Retrospective cohort study of 8116 adults who completed a survey that included childhood residential mobility, ACEs (childhood abuse, childhood neglect, and household dysfunction), and multiple health problems. Main Outcome Measures: Number of childhood residential moves and number of ACEs (ACE score) were assessed for relationships to depressed affect, attempted suicide, alcoholism, smoking, early sexual initiation, and teenaged pregnancy. Results: After adjustment for demographic variables, the risk of high residential mobility during childhood (8 moves) was 1.7- to 3.1-fold for each ACE, and increased with the number of ACEs. Compared with respondents who never moved, the odds of health risk for respondents with high mobility during childhood ranged from 1.3 (for smoking) to 2.5 (for suicide). However, when the number of ACEs was entered into multivariate models, the relationship between mobility and health problems was greatly reduced. Conclusions: Adverse childhood experiences are strongly associated with frequent residential mobility. Moreover, the apparent relationship between childhood mobility and various health risks is largely explained by ACEs. Thus, previous studies showing a relationship between residential mobility and negative outcomes were likely confounded by unmeasured ACEs.
Duncan, G. J., Boisjoly, J., & Harris, K. M. (2001). Sibling, peer, neighbor, and schoolmate corrections as indicators of the importance of context for adolescent development. Demography, 38(3), 437-447. 
Abstract: We use nationally representative data to calculate correlations in achievement and delinquency between genetically differentiated siblings within a family, between peers as defined by adolescents’ “best friend” nominations, between schoolmates living in the same neighborhood, and between grademates within a school. We find the largest correlations between siblings, especially identical twins. Grademate and neighbor correlations are small. Peer-based correlations are considerably larger than grademate and neighbor correlations but not larger than most sibling correlations. The data suggest that family-based factors are several times more powerful than neighborhood and school contexts in affecting adolescents’ achievement and behavior.
Dunn, M. C., Kadane, J. B., & Garrow, J. R. (2003). Comparing harm done by mobility and class absence: Missing students and missing data. Journal of Educational and Behavioral Statistics, 28(3), 269-288. [See comment by Bradlow 2003]
Abstract: This article addresses the relationship between academic achievement and the student characteristics of absence and mobility. Mobility is a measure of how often a student changes schools. Absence is how often a student misses class. Standardized test scores are used as proxies for academic achievement. A model for the full joint distribution of the parameters and the data, both missing and observed, is postulated. After priors are elicited, a Metropolis-Hastings algorithm within a Gibbs sampler is used to evaluate the posterior distributions of the model parameters for the Pittsburgh Public Schools. Results are given in two stages. First, mobility and absence are shown to have, with high probability, negative relationships with academic achievement. Second, the posterior for mobility is viewed in terms of the equivalent harm done by absence: changing schools at least once in the three year period, 1998-2000, has an impact on standardized tests administered in the spring of 2000 equivalent to being absent about 14 days in 1999-2000 or 32 days in 1998-1999.
Dworsky, A. (2008) Educating homeless children in Chicago: A case study of children in the Family Regeneration Program. Chicago: Chapin Hall at the University of Chicago.

Abstract: This report highlights the results of a study that examined the educational needs of a group of homeless children in the Chicago Public Schools.  The research involved both qualitative interviews with key informants familiar with the problems facing homeless families with children in Chicago and quantitative analyses of administrative data from Inner Voice, an agency that provides services to chronically homeless families, and the Chicago Public Schools.  Generally speaking, the educational experiences of these children were characterized by high levels of school mobility, academic difficulties, and special education needs. The implications of these findings for how public schools and homeless shelters can work together to better address the educational needs of homeless children are discussed.
Link: http://www.chapinhall.org/sites/default/files/ChapinHallDocument(2).pdf 

Eckenrode, J., Rowe, E., Laird, M., & Brathwaite, J. (1995). Mobility as a mediator of the effects of child maltreatment on academic performance. Child Development, 66(4), 1130-1142.

Abstract: This study examined the role of residential and school mobility as a mediator between child maltreatment and academic outcomes. Using a sample of 711 maltreated and nonmaltreated children ranging from 5 to 15 years old matched on gender, grade, school, and socioeconomic status, path analytic techniques were employed to assess direct and indirect effects of maltreatment on recent achievement test scores, current grades, and grade repetitions. The results indicated that mobility did help account for the effects of maltreatment on each of the outcomes. For grades in English/reading, 32.7% of the effect of maltreatment was accounted for by amount of mobility, while for test scores and grade repetitions the numbers were 14.6% and 19.1%, respectively.
Engec, N. (2006). Relationship between mobility and student performance and behavior. Journal of Educational Research, 99(3), 168-178. 
Abstract: The authors investigated the relationship between student mobility and student performance and behavior. The authors used criterion-referenced test (CRT) and norm-referenced test (NRT) data indexes from the 1998-1999 school year. Results showed that as the mobility of students increased within the school year, their test performance on the CRT and the NRT decreased. Also, suspension rates were high for students who had changed schools within a school year. As a practical solution, students who experience single or multiple transfers within a school year should receive particular attention because they are likely to have discipline and performance problems. Also, the K-12 grade structure appears to be much more appropriate for students than is the traditional K-5, 6-8, and 9-12 structure.
Felner, R. D., Primavera, J., & Cauce, A. M. (1981). The impact of school transitions: A focus for preventive efforts. American Journal of Community Psychology, 9(4), 449-459. 
Abstract: The relationship between cumulative or single school transfers and a student's academic adjustment was explored. The school records of 250 high school students were examined and school transfers due to either residential mobility or the normative school change from eighth to ninth grade were identified. Correlations between the cumulative number of school transfers in a student's history and their ninth-grade academic performance and attendance record were computed for both ethnic and sex subgroups. Analyses of variance for repeated measures were performed to assess the impact of any single school transition occurring at different points in the child's development. Correlational analyses indicated that high rates of school mobility were significantly related to poor academic performance, particularly for black and Hispanic students. Analyses of variance revealed that while no single school transition due to residential mobility in Grades 1 through 8 had a significant impact on the student’s posttransfer adjustment, the normative transition to high school was significantly related to lowered school performance and increased absences, particularly for students with a history of repeated school transfers and for black students. Special appreciation is due to Lisa G. Martin, Melanie A. Ginter, Stephanie S. Farber, Seymour B. Sarason, and Martin Klotz for their helpful comments and aid in the preparation of this manuscript. We also gratefully acknowledge the support and cooperation of the New Haven Public Schools. This research was supported by a grant from the Edward W. Hazen Foundation.
Filippelli, L. A., & Jason, L. A. (1992). How life events affect adjustment and self-concept of transfer children. Journal of Instructional Psychology, 19(1), 61-65.

Abstract: This study assessed whether children with two or more negative life events occurring in a year period before a school transition would have lower self-concepts, achievement scores and academic grades than those children with no negative life events. Results indicate that transfer children with two or more negative life events show significantly lower scores in academic and self-concept measures than transfer children with no negative life events. Because negative events may impede children's ability to cope with demands of a new setting, mental health professionals should consider these events when attempting to understand the process of children adjusting to new schools.
Finn, J. D. (1989). Withdrawing from school. Review of Educational Research, 59(2), 117-142.

Abstract: Research on dropping out of school has focused on characteristics of the individual or institution that correlate with the dropout decision. Many of these characteristics are nonmanipulable, and all are measured at one point in time, late in the youngster’s school career. This paper describes two models for understanding dropping out as a developmental process that may begin in the earliest grades. The frustration-self-esteem model has been used for years in the study of juvenile delinquency; it identifies school failure as the starting point in a cycle that may culminate in the student’s rejecting, or being rejected by, the school. The participation-identification model focuses on students’ "involvement in schooling," with both behavioral and emotional components. According to this formulation, the likelihood that a youngster will successfully complete 12 years of schooling is maximized if he or she maintains multiple, expanding forms of participation in school-relevant activities. The failure of a youngster to participate in school and class activities, or to develop a sense of identification with school, may have significant deleterious consequences. The ability to manipulate modes of participation poses promising avenues for further research as well as for intervention efforts.
Fisher, T. A., Matthews, L., Stafford, M. E., Nakagawa, K., & Durante, K. (2002). School personnel’s perceptions of effective programs for working with mobile students and families. The Elementary School Journal, 102(4), 317-333.

Abstract: Interviews with 18 participants (principals, counselors, social workers) from 18 schools in 7 urban districts were used to examine elementary school interventions perceived to address the challenges related to high student mobility. Intervention/program descriptions were also obtained from observations and written documents. In examining these interventions, we used a framework focused on the antecedents of mobility, its effects on school processes, and its consequences for students and families. The results indicated that schools experiencing high mobility had a diverse network of programs that provided the following curricular and extracurricular services: academic support, personal development of students, family support, and activities that established strong affiliations between families and schools. Many school personnel believed that these interventions addressed either the causes or effects of mobility. Directions for future research are discussed.
Fleming, C. B., Harachi, T. W., Catalano, R. F., Haggerty, K. P., & Abbott, R. D. (2001). Assessing the effects of a school-based intervention on unscheduled school transfers during elementary school. Evaluation Review, 2(6), 655-679.

Abstract: Raising Healthy Children is a cluster-randomized study of a school-based intervention aimed at preventing problem behaviors among children recruited into the project in the first or second grade of elementary school. Multilevel analysis was used to compare students in intervention and control schools with respect to whether they transferred out of their original schools. Students in intervention schools were less likely to transfer within the first 5 years of the project. A multilevel discrete-time survival model that included both time-varying and contextual variables revealed that the difference in hazard of transfer was greatest in the earlier years of the project.
Fowler-Finn, T. (2001). Student stability vs. mobility. School Administrator, 58(7), 36-40.

Abstract: In urban public school districts, such as Fort Wayne Community Schools in Indiana, increasing student mobility thwarts daily attendance at school and learning. Calculation of student mobility rates, research on mobility, calculation of student stability rates, policy decisions in Indiana regarding student mobility problems, and Fort Wayne’s efforts to minimize the effects of constant change on student’s academic achievement are described.
Frankel, E., & Forlano, G. (1967). Mobility as a factor in the performance of urban disadvantaged pupils on tests of mental ability. Journal of Educational Research, 60(8), 355-358.

Abstract: The effects of mobility upon performance on standardized group tests of mental ability of disadvantaged children in 18 elementary schools in New York City were assessed. Among nontransient pupils there was no significant difference between the mean Otis Alpha test score at third grade and the mean Otis Beta score which was taken three years later at the sixth grade. However, the Otis Alpha scores of the nontransients were significantly higher than that of their third-grade transient classmates. Also, the Otis beta scores of these same nontransients were significantly better than that of their sixth-grade classmates. This study emphasized differences in the test performance of transient and nontransient pupils in a school population of disadvantaged children and pointed up the need for separate longitudinal analyses of these two groups.
Gasper, J., DeLuca, S., & Estacion, A. (2010). Coming and going: Explaining the effects of residential and school mobility on adolescent delinquency. Social Science Research, 39(3), 459-476.

Abstract: Over the past half century, a large body of theoretical and empirical work in sociology and other social sciences has emphasized the negative consequences of mobility for human development in general, and youth outcomes in particular. In criminology, decades of research have documented a link between residential mobility and crime at both the macro and micro levels. At the micro level, mobility is associated with delinquency, substance use, and other deviant behaviors among adolescents. However, it is possible that the relationship between mobility and delinquency may be due to selection on pre-existing differences between mobile and non-mobile youth in their propensity for delinquency, and prior studies have not adequately addressed this issue. Specifically, the families that are most likely to move are also the most disadvantaged and may be characterized by dynamics and processes that are conducive to the development of delinquency and problem behavior in their children. This study uses data from the National Longitudinal Survey of Youth 1997 to assess the impact of residential and school mobility between the ages of 12 and 17 on delinquency and substance use. Random effects models control for selection on both observed and unobserved differences. Results show that mobility and delinquency are indeed spuriously related. Implications for future research on mobility and outcomes are discussed.
Gibbons, S., & Telhaj, S. (2007). Mobility and school disruption (Paper No CEEDP0083). London: Centre for the Economics of Education.

Abstract: We consider the influence that mobile pupils have on the academic achievements of other pupils in English primary schools. We find that immobile pupils in year-groups (à la US “grades”) that experience high pupil entry rates progress less well academically between ages 8 and 11 than pupils in low-mobility year groups (grades), even within the same school. The disruptive externalities of mobility are statistically significant, but actually very small in terms of their educational impact. An increase in annual entry rates from 0 to 10% (a 4 standard deviation change) would set the average incumbent pupil back by between 1 and 2 weeks, or about 4% of one standard deviation of the gain in pupil achievement between ages 7 and 11.
Link: http://cee.lse.ac.uk/cee%20dps/ceedp83.pdf 

Gibbons, S., & Telhaj, S. (2011). Pupil mobility and school disruption. Journal of Public Economics, 95(9-10), 1156-1167.

Abstract: Pupil mobility between schools is something to be encouraged if it facilitates the efficient matching of pupils to provision, but discouraged if turnover imposes costs on other pupils through disruption in teaching and learning. With this in mind, we consider the externalities imposed by entrants on the achievements of incumbent pupils in English primary schools. We find that immobile pupils who experience high pupil entry rates in their yeargroups (à la US "grades") progress less well academically between ages 7 and 11 than pupils who experience low mobility in the same school. The disruptive externalities of mobility are statistically significant, but quite small in terms of their educational impact. An increase in annual entry rates from 0 to 10% (a 4 standard deviation change) would set the average incumbent pupil back by between 1 and 2 weeks, or about 5% of one standard deviation of the gain in pupil achievement between ages 7 and 11.
Goldschmidt, P., & Wang, J. (1999). When can schools affect dropout behavior? A longitudinal multilevel analysis. American Educational Research Journal, 36(4), 715-738.

Abstract: The National Educational Longitudinal Study (NELS) database was used to examine student and school factors associated with students dropping out in different grades. Specifically, a hierarchical logistic model was used to address three issues. First, are early (middle school) and late (high school) dropouts equally affected by traditionally defined risk factors? Second, do school-level factors, after controlling for differences in enrollment, account for between-school differences in school dropout rates, and can these school factors mediate individual student risk factors? Third, what impact does early predicted risk have on the likelihood of dropping out late? Results showed that the mix of student risk factors changes between early and late dropouts, while family characteristics are more important for late dropouts. Consistent with previous research, the results also indicated that being held back is the single strongest predictor of dropping out and that its effect is consistent for both early and late dropouts. School factors can account for approximately two thirds of the differences in mean school dropout rates, but they do a poor job of mediating specific student risk factors. The results indicate as well that early predicted risk, at both the student level and the school level, significantly affects the odds of a student dropping out late.
Goldstein, H., Burgess, S., & McConnell, B. (2007) Modelling the effect of pupil mobility on school differences in educational achievement. Journal of the Royal Statistical Society: Series A (Statistics in Society), 170(4), 941-954.

Abstract: The recently introduced national pupil database in England allows the tracking of every child through the compulsory phases of the state education system. The data from key stage 2 for three local education authorities are studied, following cohorts of pupils through their schooling. The mobility of pupils among schools is studied in detail by using multiple-membership multilevel models that include prior achievement and other predictors and the results are compared with traditional 'value-added' approaches that ignore pupil mobility. The analysis also includes a cross-classification of junior and infant schools attended. The results suggest that some existing conclusions about schooling effects may need to be revised.
Goux, D., & Maurin, E. (2005). The effect of overcrowded housing on children’s performance at school. Journal of Public Economics, 89(5-6), 797-819.

Abstract: This paper provides estimates of the causal effect of living in an overcrowded home on performance at school in France. Our identification strategy relies on the fact that the size and housing conditions of families vary with the sex composition of the siblings. In particular, large families in which the two youngest children are (by descending age) a boy and a girl tend to live less often in overcrowded housing than the other families. French parents seem to be more reluctant about bringing up their children in the same room when they are not of the same sex, especially when the youngest one is a girl. We build on these results to develop several econometric analyses of the effect of overcrowding on schooling outcomes using variables describing the sex composition of the siblings as instrumental variables. These different strategies reveal that the very strong statistical relationship between housing conditions and academic failure is plausibly one of cause and effect. Children in large families perform much less well than children in small families, but our IV estimates suggest that this is mostly due to the fact that they live in more overcrowded homes.

Grady, M. W., & Beretvas, S. N. (2010). Incorporating student mobility in achievement growth modeling: A cross-classified multiple membership growth curve model. Multivariate Behavioral Research, 45(3), 393-419.

Abstract: Multiple membership random effects models (MMREMs) have been developed for use in situations where individuals are members of multiple higher level organizational units. Despite their availability and the frequency with which multiple membership structures are encountered, no studies have extended the MMREM approach to hierarchical growth curve modeling (GCM). This study introduces a cross-classified multiple membership growth curve model (CCMM-GCM) for modeling, for example, academic achievement trajectories in the presence of student mobility. Real data are used to demonstrate and compare growth curve model estimates using the CCMM-GCM and a conventional GCM that ignores student mobility. Results indicate that the CCMM-GCM represents a promising option for modeling growth for multiple membership data structures.
Greene, J. E., & Daughtry, S. L. (1961). Factors associated with school mobility. Journal of Educational Sociology, 35(1), 36-40.

Abstract: Not provided.

Gruman, D. H., Harachi, T. W., Abbott, R. D., Catalano, R. F., & Fleming, C. B. (2008). Longitudinal effects of student mobility on three dimensions of elementary school engagement. Child Development, 79(6), 1833-1852.
Abstract: Working within the developmental science research framework, this study sought to capture a dynamic and complex view of student mobility. Second- through fifth-grade data (N = 1,003, predominantly Caucasian) were drawn from a longitudinal study, and growth curve analyses allowed for the examination of mobility effects within the context of other factors that put children at risk, including behavior problems and family stress. School changes predicted declines in academic performance and classroom participation but not positive attitude toward school. Time-varying factors such as peer acceptance and teacher support had a positive influence on the growth trajectories of child outcomes. Additionally, teacher support had a particularly strong influence on positive attitudes toward school among children who had more school changes.
Hammons, R. A., & Olson, M. C. (1988). Interschool transfer and dropout: Some findings and suggestions. NASSP Bulletin, 72(509), 136-139. 
Abstract: Research brief.
Hanushek, E. A., Kain, J. F., & Rivkin, S. G. (2002). Inferring program effects for special populations: Does special education raise achievement for students with disabilities? Review of Economics and Statistics, 84(4), 584-599.
Abstract: Most discussion of special education has centered on the costs of providing mandated programs for children with disabilities and not on their effectiveness. As in many other policy areas, inferring program effectiveness is difficult because students not in special education do not provide a good comparison group. By following students who move in and out of targeted programs, however, we are able to identify program effectiveness from changes over time in individual performance. We find that the average special education program significantly boosts mathematics achievement of special-education students, particularly those classified as learning-disabled or emotionally disturbed, while not detracting from regular-education students. These results are estimated quite precisely from models of students and school-by-grade-by-year fixed effects in achievement gains, and they are robust to a series of specification tests.
Hanushek, E. A., Kain, J. F., & Rivkin, S. G. (2004). Disruption versus Tiebout improvement: The costs and benefits of switching schools. Journal of Public Economics, 88(9-10), 1721-1746. 
Abstract: Most students change schools at some point in their academic careers, but some change very frequently and some schools experience a great deal of turnover. While many argue that mobility harms students, economists tend to emphasize Tiebout type moves to procure better school quality (SQ). This paper disentangles the disruption effects of moves from changes in SQ. Importantly, it identifies the negative externality movers impose on other students. Student turnover is shown to entail a substantial cost for movers and non-movers alike. This cost appears to be larger for lower income and minority students who typically attend much higher turnover schools.
Link: http://edpro.stanford.edu/Hanushek/admin/pages/files/uploads/tiebout.jpube.pdf 
Hartman, C. (2002). High classroom turnover: How children get left behind. In D. M. Piché, W. L. Taylor, & R. A. Reed (eds.), Rights at risk: Equality in an age of terrorism (pp. 227-244). Washington, DC: Citizens’ Commission on Civil Rights.
Abstract: Not provided.

Link: http://www.cccr.org/Chapter16.pdf 

Hartman, C. (2006). Students on the move. Educational Leadership, 63(5), 20-24.

Abstract: Part of a special issue on helping struggling students. Excessive mobility among students--wherein students move from school to school--severely undermines a school's ability to show the benefits of education reforms. Research reveals that unplanned and excessive mobility results in psychological, social, and academic damage to students; that it harms stable students by slowing down the pace of the curriculum and creating emotional disturbances stemming from the often sudden disappearance of classmates; and that it is a burden at the school and district levels. To alleviate the problem, school districts should improve record keeping on student mobility and make every effort to retain students when the reason for transfer is internal to the school situation. Some of the positive measures instituted by several school districts and education reformers are outlined.

Haveman, R., Wolfe, B., & Spaulding, J. (1991). Childhood events and circumstances influencing high school completion. Demography, 28(1), 133-157.

Abstract: This paper is an empirical exploration of the effects of a variety of family and economic circumstances experienced during childhood on one indicator of success in young adulthood-high school completion. The estimates suggest that parental education and mother's work are positive and significant determinants of high school completion, whereas growing up in a family with more children (who compete for resources), being persistently poor and on welfare, and moving one's residence as a child have significant negative impacts on high school completion. The effects of some family stress and economic events differ depending on the age of the child when they occur. The results support the economic model of investment in children, as well as the welfare culture and socialization models.

Heinlein, L. M., & Shinn, M. (2000). School mobility and student achievement in an urban setting. Psychology in the Schools, 37(4), 349-357. [Cited in Beth’s study] 
Abstract: Many studies show negative relationships between school or geographic mobility and school achievement. However, two longitudinal studies show no relationship between mobility and subsequent achievement when prior achievement is controlled. The present study replicates both findings among 764 sixth-grade students in a mobile school district in New York City, with mobility defined by school changes, achievement assessed with standardized tests and age-grade progress, and eligibility for free or reduced price lunches (an economic indicator) controlled. Total mobility was related to sixth-grade achievement when earlier achievement was not controlled, but mobility after third grade was not related to sixth-grade achievement when third-grade achievement was controlled. Some authors suggest that a third variable, such as family background, accounts for both mobility and achievement. We provide evidence for a different explanation. Early mobility (prior to third grade) was a more potent predictor of sixth-grade achievement than later mobility.
Hendershott, A. B. (1989). Residential mobility, social support and adolescent self-concept. Adolescence, 24(93), 217-232.

Abstract: The effects of residential relocation on children has been a topic to social science researchers for decades. Early research attributed school phobias, classroom behavior problems, lack of academic success, and poor peer relationships to residential mobility. Although most current literature has disputed many of these early findings, a questions remains regarding the relationship between self-concept and residential location. Significant negative findings have been found in previous studies of the relationship. This study attempts to expand the research in two ways: first, by providing a theoretical framework and, second, by testing the role of social support from parents and peers as a mediator in the relationship. The investigation benefits from theory on life events and stress which guides the analysis of mobility and self-concept in a sample of 205 students in the sixth, seventh, and eighth grades. Findings indicate that social support attenuates a negative effect of mobility on specific measures of self-concept.
Heywood, J. S., Thomas, M., & White, S. B. (1997). Does classroom mobility hurt stable students? An examination of achievement in urban schools. Urban Education, 32(3), 354-372.

Abstract: Common across past studies of the influence of student mobility on achievement is the presumption that mobility influences the students who actually move. We focus on a related issue, the impact of their classmates' mobility on the performance of those stable students who remain all year. Students in inner-city elementary schools are examined to determine whether those stable students in classrooms with greater mobility have smaller gains in achievement. Despite a variety of measures and several specifications, no consistent correlation emerges between classroom mobility and five measures of individual student achievement. We find virtually no evidence that mobility of classmates lowers achievement of stable students.
Hill, M. S., Yeung, W. J. J., & Duncan, G. J. (2001). Childhood family structure and young adult behaviors. Journal of Population Economics, 14(2), 271-299. 
Abstract: This paper examines a wide variety of forms, and full histories, of family structure to test existing theories of family influences and identify needs for new theories. The focus is on links between childhood family structure and both completed schooling and risk of a nonmarital birth. Using a 27-year span of panel (PSID) data for U.S. children, we find that: (a) change is stressful, (b) timing during childhood is relevant, (c) adults other than parents are important, and (d) two more recently studied family structures (mother-with-grandparent(s) and mother-with-stepfather) do not fit the molds of existing theories. The findings suggest that new theories should consider allocation of resources and reasons people group into family structures.
Holloway, J. H. (2002). Addressing the needs of homeless students. Educational Leadership, 60(4), 89-90.

Abstract: Research highlights the plight of homeless students and ways in which schools can intervene. Research reveals that children are the fastest growing segment of the homeless population and that they face challenges of high mobility, disrupted school attendance, and a chaotic family life. Research suggests ways in which schools may help homeless students, indicating that school personnel who are sensitive to these students' special needs can help to remove barriers to learning and provide equal opportunities.
Humke, C., & Schaefer, C. (1995). Relocation: A review of the effects of residential mobility on children and adolescents. Psychology, 32(1), 16-24.

Abstract: Not provided.
Ingersoll, G. M., Scamman, J.P., & Eckerling, W. D. (1989). Geographic mobility and student achievement in an urban setting. Educational Evaluation and Policy Analysis, 11(2), 143-149. 
Abstract: Geographic mobility has long been suspected to have a negative impact on student achievement and adjustment. Urban schools, in particular, are subject to highly mobile subpopulations whose contribution to overall district performance can be a source of serious policy concerns. The purpose of this study was to assess the impact of geographic instability on student achievement among elementary, middle, and secondary school students in an urban setting. Academic achievement of four groups of mobile children were compared to achievement levels of a stable student population. The results of the analyses show a nearly uniformly negative impact of geographic mobility on student achievement; the most negative effects of geographic mobility were found at earlier grade levels. At the same time, the size of the mobile population diminished as the students grew older.
Institute for Children and Poverty (ICP) (2009, fall). Examination of residential instability and homelessness among young children. New York: Author.

Abstract: Analysis of a national study suggests that low-income children are at an increased risk of homelessness and housing instability. Over half of the children who experienced homelessness by age five moved more than three times during that period. Homelessness, coupled with frequent moves, puts children at risk for negative developmental outcomes.
Link: http://www.icpny.org/PDF/reports/ICP%20Report_Examination%20of%20Residential%20Instability%20and%20Homelessness%20among%20Young%20Children.pdf?Submit1=Free+Download 

Jacob, B. A. (2004). Public housing, housing vouchers, and student achievement: Evidence from public housing demolitions in Chicago. American Economic Review, 94(1), 233-258. 
Abstract: This paper utilizes a plausibly exogenous source of variation in housing assistance generated by public housing demolitions in Chicago to examine the impact of high-rise public housing on student outcomes. I find that children in households affected by the demolitions do no better or worse than their peers on a wide variety of achievement measures. Because the majority of households that leave high-rise public housing in response to the demolitions move to neighborhoods and schools that closely resemble those they left, the zero effect of the demolitions may be interpreted as the independent impact of public housing.
Jacob, B., & Ludwig, J. (2008). Improving educational outcomes for poor children (Working Paper No. 14550). Cambridge, MA: National Bureau of Economic Research.

Abstract: This review paper, prepared for the forthcoming Russell Sage volume Changing Poverty, considers the ability of different education policies to improve the learning outcomes of low-income children in America. Disagreements on this question stem in part from different beliefs about the problems with our nation’s public schools. In our view there is some empirical support for each of the general concerns that have been raised about public schools serving high-poverty student populations, including: the need for more funding for those school inputs where additional spending is likely to pass a benefit-cost test; limited capacity of many schools to substantially improve student learning by improving the quality of instruction on their own; and the need for improved incentives for both teachers and students, and for additional operational flexibility. Evidence suggests that the most productive changes to existing education policies are likely to come from increased investments in early childhood education for poor children, improving the design of the federal No Child Left Behind accountability system, providing educators with incentives to adopt practices with a compelling research base while expanding efforts to develop and identify effective instructional regimes, and continued support and evaluation of a variety of public school choice options.

Link: http://libproxy.uncg.edu:2790/papers/w14550.pdf
Jason, L. A., & Danner, K. E. (1993). A 1-year follow-up of a preventive program for high-risk transfer children. Journal of Emotional and Behavioral Disorders, 1(4), 215-221.

Abstract: Some children experiencing an unscheduled school transfer are at risk for academic and social difficulties. At-risk children enter the new school with academic lags and several life stressors, and are from lower socioeconomic status groups. The present study provides follow-up data on a group of high-risk transfer students who received tutoring in their schools or in both their schools and homes. The findings indicate that the most academic success occurred with the children who received the most intensive intervention, which involved home-plus-school tutoring.
Jason, L. A., Danner, K. E., & Kurasaki, K. S. (Eds.) (1993). Prevention and school transitions. New York: The Haworth Press.

Contents: Introduction – Danner, Jason & Kurasaki (p. 1); The Nature of “Schooling” in School Transitions: A Critical Reexamination – Alvidrez & Weinstein (p. 7); A Comprehensive, Preventative, Parent-Based Intervention for High-Risk Transfer Students – Jason, Johnson, Danner, Taylor & Kurasaki (p. 27); Entry Into Middle School: Student Factors predicting Adaptation to an Ecological Transition – Pisano Leonard & Elias (p. 39); Negotiating the Transition to Junior High School: The Contributions of Coping Strategies and Perceptions of the School Environment – Causey & Dubow (p. 59); Trajectory Analysis of the Transition to Junior High School: Implications for Prevention and Policy – Hirsch, Dubois & Brownell (p. 83); Restructuring the Ecology of the School as an Approach to Prevention During School Transitions: Longitudinal Follow-Ups and Extensions of the School Transitional Environment Project – Felner, Brand, Adan, Mulhall, Flowers, Sartain & DuBois (p. 103); Identifying High-Risk Students During School Transitions – Reyes & Hedeker (p. 137); Alternative Schools: A School Transition for Adolescent Mothers – Bogat, Liang, Caldwell, Davidson, Bristor, Phillips & Suurmeyer (p. 151); Easing Postpartum School Transitions Through Parental Mentoring Programs – Rhodes (p. 169); Transition Tasks and Resources: An Ecological Approach to Life After High School – Barone, Trickett, Schmid & Leone (p. 179).
Jason, L. A., Filippelli, L., Danner, K., & Bennett, P. (1992). Identifying high risk children transferring into elementary schools. Education (Chula Vista, CA), 113(2), 325-330.

Abstract: Some youngsters who transfer into a new school are high-risk candidates for school and later life difficulties. During a school transfer children are faced with the task of gaining peer and teacher acceptance, learning about the school's rules and regulations, and meeting new academic standards. Those transfer children who fail in these tasks often are from low SES backgrounds, evidence academic lags, and are confronted with multiple life stressors that detract them from focusing on the task of mastering the demands of the new setting. In the present study, high-risk transfer children evidenced significantly lowered grades following the transfer, even though prior to the transfer, transfer and nontransfer children's grades did not differ.
Jason, L. A., Reyes, O., & Danner, K. E. (1994). Academic achievement as a buffer to peer rejection for transfer children. Journal of Instructional Psychology, 21(4), 351-352.

Abstract: Students transferring schools in the third, fourth, and fifth grades were tested for achievement level and for social status based on peer nominations at the beginning and the end of the academic year. Those students that received above-average achievement scores but low social status ratings at the beginning of the academic year were found to earn improved social status ratings by the end of the academic year. These results suggest that above-average achievement might be a buffer that initially enables unpopular children to eventually obtain more approval from their peers.
Jason, L. A., Weine, A. M., Johnson, J. H., Filippelli, L. A., & Turner, E. Y. (1992). Helping transfer students: Strategies for educational and social readjustment. San Francisco: Jossey-Bass.

Abstract: Each year approximately six million children must transfer to a new school - leaving them vulnerable to a host of social, behavioral, and academic problems. This book provides the first comprehensive look at one of the most stressful and frequently occurring life events for children, and it offers educators, researchers, mental health professionals, and parents practical strategies for easing school transitions and helping children adjust to new environments. The authors integrate current theory and research into an in-depth discussion of the psychological, educational, and social dimensions of school transfer. They highlight difficulties that transfer students face, such as adapting to new peers, meeting new academic and behavioral standards, and adjusting to different teacher expectations. They examine transfer students’ coping strategies and show how the relationship between academic achievement, social competence, and self-concept can have a positive or negative effect on adjustment to a new school. And they discuss the influence of teacher, peer, and parent support on successful readjustment. By documenting the methodology and outcomes of the School Transition Project, a four-year, federally funded preventive intervention program for transfer students, the authors show how schools can mount cost-effective programs to teach students the skills they need to succeed at new schools. 
Contents: Preface; The Authors; Pt. 1. Understanding the Effects of School Transfer, 1. Changing Schools: A Major Life Event (p. 3), 2. The Problems and Risks (p. 18), 3. The Need for Social Support (p. 47), 4. Why Kids Transfer Schools (p. 66); Pt. 2. Effective Intervention Strategies, 5. The School Transition Project: Putting Theory into Practice (p. 85), 6. Developing an Intervention Program (p. 101), 7. Overcoming Hurdles to Implementation (p. 123), 8. Getting Parents Involved (p. 140), 9. The Influence of School Climate (p. 159), 10. Outcomes for Transfer Students (p. 181), Pt. 3. Where Do We Go from Here?, 11. Future Directions: Building Compassion into School Systems (p. 199); Resources: Sample Materials from the School Transition Project (p. 213); References (p. 249).
Johnson, R. A., & Lindblad, A. H. (1991). Effect of mobility on academic performance of sixth grade students. Perceptual and Motor Skills, 72(2), 547-552.

Abstract: The purpose of this study was to determine whether mobility has an adverse effect on the academic performance of students and whether possible adverse effects can be attributed to the students’ social class, sex, and/or ethnic group. For all 1,686 sixth-grade in an eastern city 130,000 information on student mobility, social class, sex, ethnicity, and scores on the SRA Assessment Survey (Naslund, Thorpe, & Welty, 1978) were noted from school records. Those students who had changed attendance tracts scored significantly lower on the SRA Assessment Survey than did their peers who moved from city to city or who had remained within a single attendance tract. It appears that some types of mobility may be harmful to academic achievement while other types of mobility may not be deleterious to school achievement. 
Kealey, R. J. (1982). Student mobility and its effect on achievement. Phi Delta Kappan, 82(). 

Abstract: Not provided.

Keller, M. M., & Decoteau, G. T. (2000). The military child: Mobility and education. Phi Delta Kappa Fastbacks, 463, 7-37.

Abstract: The writers examine education and mobility in the life of children with a parent or parents in the military. They discuss the adaptability of military children, challenges related to mobility, and how to address calendars and schedules, school records, classes and credits, state testing, and emotional needs. They also examine how partnerships between parents, educators, and military personnel can help parents and students feel more confident during multiple transitions.
Killeen, K. M., & Schafft, K. A. (2008). The organizational and fiscal implications of transient student populations. In H. F. Ladd and E. B. Fiske (Eds.), Handbook of research in education finance and policy (pp. 631-647). New York: Routledge.

Abstract: Not provided.

Kerbow, D. (1995). Pervasive student mobility: A moving target for school improvement. Chicago: Chicago Panel on School Policy and Center for School Improvement.

Abstract: Not provided.

Kerbow, D. (1996). Patterns of urban student mobility and local school reform. Journal of Education for Students Placed at Risk, 1(2), 147-169.

Abstract: Student mobility is a topic that frequently surfaces in discussions about the problems of urban schooling. Surprisingly, it tends to fade from the agenda as discussion turns toward reform initiatives and school restructuring. Student movement, however, penetrates the essential activity of schools--the interaction of teachers and students around learning. Using data from Chicago public elementary schools, I first describe the extent of urban school instability. Many schools, in fact, do not have a stable cohort of students whose progress they can track over time. Second, I explore the causes of this high level of instability, connected both to residential mobility and to more school-related reasons. Distinctive patterns emerge that reveal clusters of schools that are closely tied by the students they exchange from year to year. Third, given this context, I examine the impact of mobility on students, schools, and urban education more generally. Recent school reform efforts that center on promoting greater local school autonomy implicitly assume that students will attend a specific school consistently enough that the school can “make a difference” in their achievement. In the unstable urban context, however, even improving schools lose their accomplishments as students transfer, and mobile students forfeit the benefit of continuity of school services. Thus, not only does mobility impact individual students who are changing schools, it has deep (though often hidden) consequences for the schools these students attend and for the systemic changes intended by local school reform.

Lacey, C., & Blane, D. (1979). Geographic mobility and school attainment – The confounding variables. Educational Research, 21(3), 200-206.

Abstract: The relationship between geographic mobility and educational attainment is revealed as a complex problem, inadequately researched and only partly understood. The simple assumption made by many speakers in the Great Debate that more geographic mobility necessarily means an impairment of academic attainment can be shown to be erroneous. The direct effect of mobility is likely to be small and be itself affected by the social context and reasons for mobility. The frequently researched example of military families is examined, and shown to be a special case from which it is dangerous to generalize. The article points to the need for carefully designed longitudinal studies in this area, and, as a first step, suggests the exploitation of already existing data in the National Child Development Study.

Larson, A. (2009a). Homeless and highly mobile students: A description of students from three Minnesota districts (Issue Brief No. 7a). St. Paul, MN: Center for Advanced Studies in Child Welfare/Minn-LInK.
Abstract: Not provided.

Link: http://cehd.umn.edu/SSW/cascw/attributes/PDF/minnlink/BriefNo7A.pdf 
Larson, A. (2009b). Estimating homeless and highly mobile students (Issue Brief No. 7b). St. Paul, MN: Center for Advanced Studies in Child Welfare/Minn-LInK.
Abstract: Not provided.

Link: http://cehd.umn.edu/SSW/cascw/attributes/PDF/minnlink/BriefNo7B.pdf 
Larson, A., & Meehan, D. (2009). Homeless and highly mobile students: A description of the status of homeless students from three school districts in Minnesota (Special Topic Report No. 7). St. Paul, MN: Center for Advanced Studies in Child Welfare/Minn-LInK.

Abstract: The current economic downturn has exposed a crisis for that has been quietly unfolding over the past three decades. An increasing number of American school-age children lack fixed, permanent housing which negatively affects their school engagement and ultimately can jeopardize long-term school success. Much of the previous research on this problem has focused on specific interventions that have been launched in specific jurisdictions on targeted populations, but seldom have researchers attempted to study homeless and highly mobile students at a population level. This report describes one attempt at using statewide administrative data from child welfare and education systems in one Midwestern state to form a broader picture of how homeless and highly mobile students are faring. We learned that homeless and highly mobile students are significantly different from their non-mobile peers in a number of ways, and our ability to examine their historical attendance patterns and child welfare involvement suggests that local school data could be used differently to identify students earlier and that social services partnerships with schools should be strengthened and maintained. These data also suggest that it may be possible to build models that can estimate the total population of homeless students in districts and states. Having better population-level estimates of the extent of this problem can help practitioners understand the degree to which they are addressing the students in their communities who are in need as well as make more well-informed funding requests and staffing decisions.
Link: http://cehd.umn.edu/SSW/cascw/attributes/PDF/minnlink/ReportNo7.pdf 

Lash, A. A., & Kirkpatrick, S. L. (1990). A classroom perspective on student mobility. The Elementary School Journal, 91(2), 176-191. 
Abstract: Although nearly 1 in every 5 school-aged children moves each year in this country, there is little documentation about how that mobility affects classroom instruction. This examination of 21 classes in a single urban elementary school revealed that the composition of the classes in the school changed throughout the year as new students enrolled and others withdrew. An analysis of enrollment data illustrated that in a typical classroom about half of the students were enrolled for the full school year, and there were patterns to the times they moved. Through structured interviews, the teachers described how this mobility affected classroom instruction and management, and the strategies they used to work with mobile students. The enrollment data and teacher reports suggest that student mobility deserves more attention from researchers and educators as a factor affecting instruction, classroom management, and learning.
Lash, A. A., & Kirkpatrick, S. L. (1994). Interrupted lessons: Teacher views of transfer student education. American Educational Research Journal, 31(4), 813-843.

Abstract: This study examines how teachers teach when transfer students enter their classrooms during the school year. Eight schools participated, two from each of four community types: agricultural, military, urban, and stable. According to the teachers, transfer students experience learning problems because schools use different curricula and new students miss instruction while adjusting. However, these beliefs about the impact of transfer did not predict strategies teachers used to identify and address educational needs of transfer students. Most teachers outside agricultural communities planned their teaching as if their entire class remained with them from September to June even though as many as 50% of their students would transfer schools. The inconsistency of teacher beliefs and strategies may be due to teacher goals for integrating new students into classwork, to the limits teachers set to their responsibility for transfer students' education, and to an assumption of population stability that underlies the educational system.

Leckie, G. (2008). Modelling the effects of pupil mobility and neighbourhood on school differences in educational achievement (Working Paper No. 08/189). Bristol, UK: Department of Economics, University of Bristol, Centre for Market and Public Organisation. Retrieved June 23, 2009, from http://www.bris.ac.uk/Depts/CMPO/workingpapers/wp189.pdf
Abstract: Traditional studies of school differences in educational achievement use multilevel modelling techniques to take into account the nesting of pupils within schools. However, educational data are known to have more complex non-hierarchical structures. The potential importance of such structures is apparent when considering the impact of pupil mobility during secondary schooling on educational achievement. Movements of pupils between schools suggest that we should model pupils as belonging to the series of schools attended and not just their final school. Since these school moves are strongly linked to residential moves, it is important to additionally explore whether achievement is also affected by the history of neighbourhoods lived in. Using the national pupil database (NPD), this paper combines multiple-membership and cross-classified multilevel models to simultaneously explore the relationships between secondary school, primary school, neighbourhood and educational achievement. The results show a negative relationship between pupil mobility and achievement, the strength of which depends greatly on the nature and timing of these moves. Accounting for pupil mobility also reveals that schools and neighbourhoods are more important than shown by previous analysis. A strong primary school effect appears to last long after a child has left that phase of schooling. The additional impact of neighbourhoods, on the other hand, is small. Crucially, the rank order of school effects across all types of pupils is sensitive to whether we account for the complexity of the multilevel data structure.
Link: http://www.bris.ac.uk/Depts/CMPO/workingpapers/wp189.pdf 

Leckie, G. (2009). The complexity of school and neighbourhood effects and movements of pupils on school differences in models of educational achievement. Journal of the Royal Statistical Society: Series A (Statistics in Society), 172(3), 537-554.
Abstract: Traditional studies of school differences in educational achievement use multilevel modelling techniques to take into account the nesting of pupils within schools. However, educational data are known to have more complex non-hierarchical structures. The potential importance of such structures is apparent when considering the effect of pupil mobility during secondary schooling on educational achievement. Movements of pupils between schools suggest that we should model pupils as belonging to the series of schools that are attended and not just their final school. Since these school moves are strongly linked to residential moves, it is important to explore additionally whether achievement is also affected by the history of neighbourhoods that are lived in. Using the national pupil database, this paper combines multiple membership and cross-classified multilevel models to explore simultaneously the relationships between secondary school, primary school, neighbourhood and educational achievement. The results show a negative relationship between pupil mobility and achievement, the strength of which depends greatly on the nature and timing of these moves. Accounting for pupil mobility also reveals that schools and neighbourhoods are more important than shown by previous analysis. A strong primary school effect appears to last long after a child has left that phase of schooling. The additional effect of neighbourhoods, in contrast, is small. Crucially, the rank order of school effects across all types of pupil is sensitive to whether we account for the complexity of the multilevel data structure.

Lee, B. A., Oropesa, R. S., & Kanan, J. W. (1994). Neighborhood context and residential mobility. Demography, 31(2), 249-270. 
Abstract: This paper extends the search for neighborhood contextual effects to residential mobility. We propose that neighborhood consists of subjective and objective domains, both of which are crosscut by substantive (social/physical) and temporal (current/change) dimensions. Measures of neighborhood characteristics consistent with our conceptualization are used to estimate the impact of context on mobility thoughts and on actual mobility in a sample of Nashville residents. Although individual statuses such as age and tenure remain important antecedents of mobility, subjective features of neighborhood context also play a role--albeit limited and indirect--in the decision to move or to stay.
Lee, V. E., & Burkam, D. T. (1992). Transferring high schools: An alternative to dropping out? American Journal of Education, 100(3), 420-453.

Abstract: The study reported here investigated a hypothesized continuum of school behavior in response to alienation and disengagement, whereby school transfer may be considered as an alternative to dropping out. Using data from the base year and first follow-up of High School and Beyond to compare students who stayed in the same high school for the last two years (1980-1982) to two other groups-students who transferred and those who dropped out-we found evidence to support this continuum. In comparisons of operational differences between public and Catholic school students, measures of risk and truancy predicted not only dropout behavior, but also transfer behavior in both sectors. Previous reports of very low dropout rates in Catholic schools (compared to public schools) may thus be partly explained by higher transfer rates from Catholic to public schools. These results suggest that an option of “dropping down” may reduce dropping out by providing an alternative educational environment for disaffected students.
Lee, V. E., & Burkam, D. T. (2002). Inequality at the starting gate: Social background differences in achievement as children begin school. Washington, DC: Economic Policy Institute.
Abstract: Not provided.

Lee, V. E., & Smith, J. B. (1999). Social support and achievement for young adolescents in Chicago: The role of school academic press. American Educational Research Journal, 36(4), 907-945.
Abstract: This study explores whether the social support that young adolescents may draw on for their academic activities is related to how much they learn in mathematics and reading over the course of a year. Data came from 1997survey reports collected by the Consortium for Chicago School Research from 30,000 sixth and eighth graders in 304 Chicago public elementary schools about the support these students receive from their teachers, their parents, their peers, and their neighborhoods and from annual standardized tests conducted by the Chicago Public Schools. Using hierarchical linear modeling methods, we found that, on average, social support is positively but modestly related to learning. However, both learning and the relationship between social support and learning are contingent on the academic press of the school students attend. Findings are discussed within the context of school reform policies focusing on increasing social support.
Levine, M., Wesolowski, J. C., & Corbett, F. J. (1966). Pupil turnover and academic performance in an inner city elementary school. Psychology in the Schools, 3(2), 153-158.
Abstract: Not provided.
Ligon, G., & Paredes, V. (1992). Student mobility rate: A moving target. Paper presented at the Annual Meeting of the American Educational Research Association, San Francisco, CA. Retrieved June 15, 2009, from http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/38/2c/0d.pdf 
Abstract: One of the most elusive statistics in education today is student mobility. Current mobility statistics are based on available rather than appropriate data, resulting in the best available mobility index, rather than one that would serve real information needs. This study documents methods currently being used by school districts and other entities studying the above problem and illustrates the wide disparity among statistics produced by these varying methods. A recommendation for the best options concludes the report, which also reviews student mobility in the Austin (Texas) Independent School District. A letter requesting methods of calculating student mobility was sent to 155 directors of research and evaluation and heads of state departments of education in all 50 states and some other jurisdictions. Responses from 93 organizations concerning 62 formulas and definitions demonstrate the variety of approaches. Emerging from these are five important dimensions of mobility to consider in selecting an index: (1) level of analysis; (2) term of analysis; (3) frequency of moves; (4) nature of moves made; and (5) cause of changes. The analysis of student mobility in Austin highlights withdrawals and transfers. Five figures illustrate the discussion, and 10 references are included. Attachment A gives mobility, turbulence, and stability formulas. Attachment B lists and maps organizations sending formulas and those asking for study results.
Link: http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/38/2c/0d.pdf 

Lindblad, A. H., & Johnson, R. A. (1988). Family mobility: Its influence on reading achievement of sixth-grade students. Educational and Psychological Research, 8(), 321-329.

Abstract: Not provided.
Long, L. H. (1975). Does migration interfere with children’s progress in school? Sociology of Education, 48(3), 369-381.

Abstract: Frequent interstate migration is found to be associated with an increased likelihood of being enrolled below the modal grade for age among children whose parents are not college graduates. For children of college graduates frequent interstate migration is associated with a reduction of grade skipping. Interstate migration is most likely to be undertaken by well-educated persons whose children tend to do well in school, and for this reason children who have made frequent interstate moves are less likely to be behind in school than less mobile children. The overrepresentation of the highly educated among long-distance movers is offered as partial explanation of why growing communities tend to have children of above average scholastic ability.
Long, L. (1992). International perspectives on the residential mobility of America’s children. Journal of Marriage & Family, 54(4), 861-869. 
Abstract: The article presents international perspectives on the residential mobility of US children. It develops alternative explanations of the excess mobility of U.S. children. It identifies what is an average number of moves for children at successive ages and models the association of selected socioeconomic and other variables with different measures of mobility. Americans in general have high rates of residential mobility, but US children are especially mobile compared to children in several other Western countries and Japan. In each country mobility is very unevenly distributed over the life cycle, being highly concentrated at young adult and early childhood ages. The results support the hypothesis that U.S. children are especially mobile because they include a large proportion who are born outside of marriage, involved in divorce, or live in low-income families that do not receive the state supports that are common in Europe. At least, the typical American child who has moved very frequently possesses these characteristics even though a few belong to well-to-do families trading up to better houses.
Loveland, E. (2008). Student mobility in the European Union. International Educator (Washington, DC), 17(6), 22-25.

Abstract: An interview with Jan Figel, European commissioner for education, training, culture and youth, is provided. Figel discusses student mobility in the EU.
Machin, S., Telhaj, S., & Wilson, J. (2006). The mobility of English school children (Paper No CEEDP0067). London: Centre for the Economics of Education.
Abstract: In this paper we examine links between pupil mobility and pupil and school characteristics at all levels of compulsory schooling in England. We derive measures of mobility from two academic years of the Pupil Level Annual School Census (PLASC) data, a unique national administrative pupil level longitudinal data source. Our findings suggest that mobile pupils are more socially disadvantaged than non-mobile pupils and are significantly less likely to have a good prior education record. Moreover, we find that pupils are less likely to move if the school they attend has good average performance levels. Finally, when children move school, they are more likely to end up in a school with better Key Stage performance than the one they left, but this improvement is significantly more marked for children from better off backgrounds.
Link: http://cee.lse.ac.uk/cee%20dps/ceedp67.pdf 

Mantzicopoulos, P., & Knutson, D. J. (2000). Head Start children: School mobility and achievement in the early grades. Journal of Educational Research, 93(5), 305-311. 
Abstract: The relationship of 2 school mobility indices (school changes and parental perceptions of mobility effects) to 2nd-grade academic achievement was examined. The sample comprised 90 children who attended Head Start and had made the transition to public school. Data also were obtained from the children’s mothers. School mobility was defined as the number of school transfers over 3 years (kindergarten to Grade 2). Hierarchical regression analyses indicated that frequent school changes in the primary grades were related to lower achievement levels even after controlling for the child’s sex and the effects of achievement prior to school the moves.
Marchant, K. H., & Medway, F. J. (1987). Adjustment and achievement associated with mobility in military families. Psychology in the Schools, 24(3), 289-294.

Abstract: Forty Army families were investigated regarding their history of geographic mobility, identification with Army life, their personal well-being and children's school achievement and social competence. Frequent relocation was not found to be detrimental to service member or spouse and, in fact, was positively associated with higher child and social competence. Military identification correlated with well-being for service members, but not for spouses. However, it was the degree of spouse military identification that was more strongly related to children's adjustment than that of service members. The role of military living in reducing relocation stresses is discussed and implications are drawn for nonmilitary populations.
Masten, A. S., Heidstad, D., Cutuli, J. J., Herbers, J. E., Obradovic, J., Chan, C. K., Hinz, E. & Long, J. D. (2008). School success in motion: Protective factors for academic achievement in homeless and highly mobile children in Minneapolis. CURA Reporter, 38(2), 3-12. [Center for Urban and Regional Affairs (CURA)]

Abstract: Not provided.

Link: http://www.cura.umn.edu/reporter/08-Summ/Masten_et_al.pdf 

Masten, A. S., Sesma, A., Si-Asar, R., Lawrence, C., Miliotis, D., & Dionne, J. A. (1997). Educational risks for children experiencing homelessness. Journal of School Psychology, 35(1), 27-46.

Abstract: Educational risks were investigated among 73 children 6 to 11 years old from homeless families staying in a Minneapolis shelter. Families were recruited at the shelter and followed up after they had moved into their own housing. Access to school was not a problem. However, significant school success problems, defined in terms of achievement and classroom behavior, were found among the 59 African American children who were the primary focus of analysis. Moreover, academic and behavioral problems often co-occurred, as did good achievement and good behavior. Results support the feasibility of research with highly mobile families whose children have extremely high risk for educational problems. Implications are discussed for researchers and educators who share the goal of fostering school success among high-risk mobile children.

McKinney-Vento Act (2002). McKinney-Vento homeless assistance act.

Link:  http://www.ed.gov/policy/elsec/leg/esea02/pg116.html 

McCoy, A. R., & Reynolds, A. J. (1999). Grade retention and school performance: An extended investigation. Journal of School Psychology, 37(3), 273-298.

Abstract: A follow-up study of the predictors and consequences of grade retention up to age 14 was conducted. This study investigated the effects of retention on school achievement, perceived school competence, and delinquency. The study sample included 1,164 low-income, minority (95% Black, 5% Hispanic) children from the Chicago Longitudinal Study. This was 93% of the original study by Reynolds (1992). Twenty-eight percent of the study sample were retained-in-grade by age 14 (first grade–eighth grade). The strongest predictors of retention were early school performance (test scores and grades), gender (boys were more likely to be retained), parental participation in school, and the number of school moves. Grade retention was significantly associated with lower reading and mathematics achievement at age 14, above and beyond an extensive set of explanatory variables. Results based on same-age comparison groups yielded larger effects of retention on school achievement than results based on same-grade comparison groups. Both approaches, however, indicated that grade retention was associated with significantly lower reading achievement. Grade retention was not related either to perceived school competence at age 12 or to delinquency infractions at age 14. With one exception, the effects of early grade retention (Grades 1–3) were similar to those of later grade retention (Grades 4–7). Like the earlier study, these findings suggest that intervention approaches other than grade retention are needed to better promote school achievement and adjustment.
Mehana, M., & Reynolds, A. J. (2004). School mobility and achievement: A meta-analysis. Children and Youth Services Review, 26(1), 93-119.

Abstract: This study evaluated the effects of school mobility on reading and math achievement in the elementary grades (kindergarten to sixth grade) using meta-analysis for studies dated between 1975 and 1994. Mobility was defined as any change in schools. The sample sizes of the 26 studies examined ranged from 62 to 15 000. The statistics were converted into the effect size d. The individual effect sizes were almost all negative except in cases where the sample consisted of military personnel's dependents. The composite effect size −0.25 for reading and −0.22 for math indicated that the average achievement level of mobile students exceeded that of only 40% of the non-mobile students. This is equivalent to a 3–4 month performance disadvantage in achievement. The major predictors of variation in effect sizes were frequency of mobility, socioeconomic status, and grade. Implications for practice and research are highlighted.
Morris, J. L., Pestaner, M., & Nelson, A. (1967). Mobility and achievement. Journal of Experimental Education, 35(4), 74-80.

Abstract: Not provided.

National Research Council and Institute of Medicine. (2010). Student mobility: Exploring the impact of frequent moves on achievement: Summary of a workshop. A. Beatty, Rapporteur. Committee on the Impact of Mobility and Change on the Lives of Young Children, Schools, and Neighborhoods. Board on Children, Youth, and Families, Division of Behavioral and Social Sciences and Education. Washington, DC: The National Academies Press.

Abstract: Many low-income families struggle with stable housing and frequently have to move due to foreclosures, rent increases, or other financial setbacks. Children in these families can experience lasting negative effects, especially those who are young and still developing basic learning and social skills. A joint NRC-IOM committee held a workshop in June 2009 to examine these issues, highlight patterns in current research, and discuss how to develop a support system for at-risk children.
Contents: 1. Introduction -- 2. Which Children Are Most Affected by Mobility? --3. Methodological Issues -- 4. Policy and Programmatic Responses -- 5. Directions for Future Research -- References -- Appendices: A. Workshop Agenda and participants -- B. Selected Bibliography on Student Mobility.

Link: http://www.nap.edu/catalog.php?record_id=12853
Nelson, P. S., & Simoni, J. M. (1996). Mobility and school functioning in the early grades. Journal of Educational Research, 89(6), 365-369. 
Abstract: The relationship between initial school functioning and subsequent student mobility was examined among a sample of 2,524 early elementary school students from low-income families. Academic, behavioral, and school adjustment data were collected in the year of the study. The students then were trailed for 3 years, during which time their school mobility was observed. Analyses indicate that the most mobile students tended to have poorer initial school behavior ratings and school adjustment and to be from single-parent families. Implications for research and policy are discussed.
Norford, B. C., & Medway, F. J. (2002). Adolescents’ mobility histories and present social adjustment. Psychology in the Schools, 39(1), 51-62.

Abstract: This study compared three groups of high school students: frequent movers (6 to 13 relocations), moderate movers (3 to 5 relocations), and nonmovers on depression, appraised social support, and participation in extracurricular activities. The sample was examined further according to the primary reason for relocation, the timing (before or after the seventh grade), and whether student shyness, socioeconomic status (SES), and family cohesion influenced any potential effects. Despite methodological improvements over past research including the exclusion of students who recently moved or reported other current stressors, few significant effects were obtained. Findings did reveal that students whose families relocated because of divorce and those who experienced early life relocations had lower levels of participation in extracurricular activities. Students reported less negative effects of relocation than did their mothers. Further, mothers’ negative attitudes toward relocation were significantly correlated with student depression. It is concluded that there is little current or prior research evidence that high rates of social mobility are associated with long-term social adjustment problems for adolescents.
Obradović, J., Long, J. D., Cutuli, J. J., Chan, C. K., Hinz, E., Heistad, D., & Masten, A. S. (2009). Academic achievement of homeless and highly mobile children in an urban school district: Longitudinal evidence on risk, growth, and resilience. Development and Psychopathology, 21(2), 493-518.

Abstract: Longitudinal growth trajectories of reading and math achievement were studied in four primary school grade cohorts (GCs) of a large urban district to examine academic risk and resilience in homeless and highly mobile (H/HM) students. Initial achievement was assessed when student cohorts were in the second, third, fourth, and fifth grades, and again 12 and 18 months later. Achievement trajectories of H/HM students were compared to low-income but nonmobile students and all other tested students in the district, controlling for four well-established covariates of achievement: sex, ethnicity, attendance, and English language skills. Both disadvantaged groups showed markedly lower initial achievement than their more advantaged peers, and H/HM students manifested the greatest risk, consistent with an expected risk gradient. Moreover, in some GCs, both disadvantaged groups showed slower growth than their relatively advantaged peers. Closer examination of H/HM student trajectories in relation to national test norms revealed striking variability, including cases of academic resilience as well as problems. H/HM students may represent a major component of “achievement gaps” in urban districts, but these students also constitute a heterogeneous group of children likely to have markedly diverse educational needs. Efforts to close gaps or enhance achievement in H/HM children require more differentiated knowledge of vulnerability and protective processes that may shape individual development and achievement.
Offenberg, R. M. (2004). Inferring adequate yearly progress of schools from student achievement in highly mobile communities. Journal of Education for Students Placed at Risk (JESPAR), 9(4), 337-355.
Abstract: Many attempts at educational reform, among them No Child Left Behind and a recent Philadelphia effort, assume that the quality of the educational programs being offered by schools can be inferred from the achievements of the children who attend them. This article explores the reasonableness of this assumption for Philadelphia public schools by following a cohort of students for 3 years after the completion of 1st grade, when most students would conclude 4th grade. It examines the rates of school-to-school mobility and exit from schools. Using a family of hierarchical models, it explores how 1st-grade report card marks predict the odds and character of within-district school-to-school transfers, and the odds of student exits from the public schools. The analyses then examine the effects of two 1st-grade school-community variables, a poverty index and a performance index, on the mobility of students. The study found high mobility prevalent in most schools. Moreover, combinations of student and school-community variables typically associated with the need for school improvement were present at schools with the highest mobility rates. The article concludes that a policy of inferring the success of school-based educational endeavors from school-level statistics can often be invalid in urban school districts due to student mobility, with the risk of error likely to be the greatest at the schools where reform is most needed and No Child Left Behind sanctions are most likely.

Orosan, P. G., Weine, A. M., Jason, L. A., & Johnson, J. H. (1992). Gender differences in academic and social behavior of elementary school transfer students. Psychology in the Schools, 29(4), 394-402.

Abstract: This study describes a tutoring program designed to help children in grades 3 through 5 who underwent an unscheduled school transfer. We examined gender differences in self-concepts, academic performance, teacher evaluations, and peer ratings. Gender differences were found in several measures, although gender did not substantially interact with the intervention. As expected, female transfer students reported lower self-concepts than males; teachers reported that boys were more popular; peers also rated boys as more aggressive and girls as more likable. Findings suggest that preventive interventions for transfer students need to account for effects of gender.
Ou, S. R., & Reynolds, A. J. (2008). Predictors of educational attainment in the Chicago Longitudinal Study. School Psychology Quarterly, 23(2), 199-229.

Abstract: The authors investigated a comprehensive set of predictors of high school completion and years of completed education for youth in the Chicago Longitudinal Study, an ongoing investigation of over 1500 low-income, minority children who grew up on high-poverty neighborhoods. The study sample included 1286 youth for whom educational attainment could be determined by age 20. Predictors were measured from birth to high school from participant surveys and administrative records on educational and family experiences as well as demographic attributes. Results from regression analyses indicated that the model explained 30.4% of the variance in years of completed school. The model also predicted accurately 73.3% of youths’ observed high school completion status and 72.6% of their high school graduation status. The strongest predictors of educational attainment were maternal educational attainment, school absences and mobility, grade retention, and youth’s educational expectations. Findings indicate that students’ expectation and school mobility are targets of intervention that can promote children’s educational persistence.

Paik, S., & Phillips, R. (2002). Student mobility in rural communities: What are the implications for student achievement? Chicago: North Central Regional Educational Laboratory.

Abstract: Not provided.

Link: http://www.ncrel.org/policy/pubs/html/rmobile/index.html 

Penuel, W. R., & Davey, T. L. (1998). Evaluation design for homeless education programs: A meta-evaluation of McKinney Programs in Tennessee. Paper presented at the Annual Meeting of the American Educational Research Association, San Diego, CA.
Abstract: This paper discusses a number of interventions that are aimed at increasing educational opportunities of homeless students in the United States. Only a few of these programs have been locally evaluated, and the evaluation process is particularly challenging for local evaluators to undertake. At a state and national level, commitment to evaluation for accountability and continuous improvement has not been strong, due to politicization of funding for programs. At the local level, programs rarely know how long students will stay in their program, and they must provide a diversity of services to student of all ages with highly individual needs. This paper considers strategies used by one local homeless education program in Nashville (Tennessee) to address these problems in evaluation process and design. A well-designed evaluation plan was made a component of program planning for the new grant cycle. Program participants were asked to define distant objectives (those for a longer period of time) and nearby objectives (those that could be met with one or two sessions with a student), and then to define strategies for reaching these objectives. Strategies were developed to face the particular obstacles this program faced, obstacles that face most local evaluations of programs. These were: (1) a way to determine the length of stay of subjects and the size of the sample; (2) attempts to improve the accuracy of school records; (3) enhancing the diversity and availability, in terms of location, of services; and (4) better measurement of social development outcomes. State support for evaluation efforts and increased funding and direction at both state and national levels would help the tasks of local evaluators.
Link: http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/15/b7/20.pdf 

Pillen, B. L., Jason, L. A., & Olson, T. (1988). The effects of gender on the transition of transfer students into a new school. Psychology in the Schools, 25(2), 187-194.
Abstract: The present study describes a peer-tutoring program designed to utilize computer assisted instruction to help first through fourth graders who were entering a new school. Tutored girls increased their positive self-perceptions as a result of the tutoring program, whereas boys declined in positive self-perceptions, while exhibiting gains in reading scores. These findings suggest that prevention efforts need to consider the specific adaptation needs of transfer students by gender so as to insure a maximum fit between individual need and program scope.
Pribesh, S., & Downey, D. B. (1999). Why are residential and school moves associated with poor school performance? Demography, 36(4), 521-534. 
Abstract: This article focuses on the correlation between residential and school moves with academic performance. Roughly one in six the U.S. households moves each year, U.S. Bureau of the Census 1998, and most studies show that students who experience a residential move perform less well in school than students who do not move. Moving is often related to age and corresponding life events such as leaving home, marrying, and searching for stable employment. Although social scientists have long studied the characteristics of residential and school movers, less is known about the consequences of moving, especially for children. The social capital explanation for the negative association between moving and school performance is that moving often damages, and sometimes completely severs, important social ties that inhere in family relations and in community organization and that are useful for the cognitive or social development of a child or young person.
Pusser, B., & Turner, J. K. (2004). Student mobility: Changing patterns challenging policymakers. Change, 36(2), 36-43.

Abstract: To understand the effect of multiple institutional attendance on future student mobility, it will be necessary to address the dynamic relationship between postsecondary institutions and states and the effect of postgraduate mobility as baccalaureate recipients join the workforce. Multiple institutional attendance is nested within broader and shifting demographic and labor market patterns and poses significant emerging challenges for state and national policymakers, particularly in terms of the public and private benefits produced by state investments in public educational institutions. In an era of quickly evolving patterns of postsecondary finance, a reassessment of how changes in the wider political economy will shape public investment and student mobility will be needed. Only then can policymakers, institutional planners, and various stakeholders in higher education establish clear and comprehensive aims for policies relating to student mobility and strategies for implementing and assessing those policies.

Rafferty, Y., Shinn, M., & Weitzman, B. C. (2004). Academic achievement among formerly homeless adolescents and their continuously housed peers. Journal of School Psychology, 42(3), 179-199. [Mooney’s article] 
Abstract: This study examined the school experiences and academic achievement of 46 adolescents in families who experienced homelessness and 87 permanently housed adolescents whose families received public assistance. Measures taken after the homeless students were rehoused showed that both groups valued school highly and were similar in cognitive abilities assessed with the similarities subtest of the Wechsler Intelligence Scale for Children—Revised (WISC-R). Formerly homeless students had more school mobility, more grade retention, and worse school experiences by mother report and lower plans for post-secondary education by self-report. Both groups scored poorly on standardized tests of academic achievement. Homelessness was associated with further declines in achievement during the period of maximal residential disruption, but did not have effects 5 years later.
Ream, R. K. (2003). Counterfeit social capital and Mexican-American underachievement. Educational Evaluation and Policy Analysis, 25(3), 237-262.

Abstract: A critical issue facing U.S. schools and one with broad social implication is the persistent disparity in educational achievement between racial/ethnic groups. The achievement gap may be particularly pronounced for Mexican-Americans who constitute the vast majority of U.S. Latinos and are among the most educationally at risk of all Latino subgroups. By employing mixed-methods research techniques, this study shows that social network instability accompanying high mobility rates may contribute to Mexican-American underachievement. Moreover, this investigation challenges wholly beneficial and ecumenical notions of social capital. Mexican-origin youth in possession of what on the surface appears to be a valued form of social currency may actually be the unwitting recipients of a form of counterfeit social capital that impinges on their school success. Efforts to reduce unnecessary and reactive student mobility and increase the stock of beneficial forms of social capital (while rooting out its impostors) may deserve policy consideration.

Ream, R. K. (2005a). Uprooting children: Mobility, social capital, and Mexican American underachievement. New York: LFB Scholarly Publishers. 
Abstract: A critical issue facing U.S. schools is the persistent disparity in achievement between racial/ethnic groups. The achievement gap is particularly pronounced for Mexican-Americans. By employing mixed-methods research techniques, Read links emergent literature on social capital with research on student mobility to investigate student performance among Mexican-American and non-Latino White adolescents. Findings underscore the prevalence of student mobility, particularly among Mexican-origin youth, and its impingement on both the availability and convertibility of the resources embedded in their social networks. Results also suggest that minority and non-minority students fortify social ties in different ways, and that these differences have implications for the educational utility of social capital. A critical issue facing U.S. schools is the persistent disparity in achievement between racial/ethnic groups. The achievement gap is particularly pronounced for Mexican-Americans. By employing mixed-methods research techniques, Read links emergent literature on social capital with research on student mobility to investigate student performance among Mexican-American and non-Latino White adolescents. Findings underscore the prevalence of student mobility, particularly among Mexican-origin youth, and its impingement on both the availability and convertibility of the resources embedded in their social networks. Results also suggest that minority and non-minority students fortify social ties in different ways, and that these differences have implications for the educational utility of social capital.
Contents: Ch. 1. Introduction -- Ch. 2. The achievement gap, social capital and mobility: an overview -- Ch. 3. Mixed-methods research design -- Ch. 4. Test-score performance and rates of mobility by socioeconomic and nativity status -- Ch. 5. Group-level differences in the Availability of social capital by socioeconomic and nativity status -- Ch. 6. Informal social networks and the Mobility Social Capital Dynamic -- Ch. 7. Formal social networks : the Mobility Social Capital Dynamic and the “downside” of social capital -- Ch. 8. Summary of findings and recommendations -- App. A. NELS:88 variables considered in the development of composite and latent measures of social capital -- App. B. Variable descriptions, means, standard deviations and mean comparisons in the sample.
Ream, R. K. (2005b). Toward understanding how social capital mediates the impact of mobility on Mexican American achievement. Social Forces, 84(1), 201-224.
Abstract: This study links the social capital literature with research on student mobility to investigate low test score performance among Mexican origin youth. Specifically, it examines whether Mexican Americans learn less in school than non-Latino Whites, in part because they have limited social capital due to the fact that they are more mobile during their school careers. This study also considers whether different forms of peer social capital, like different kinds of currency, have differential exchange value, and if such differences influence the test-score gap. Findings encourage greater sensitivity to inter- and intra-ethnic distinctions in the socialization process that contribute to group differences in the availability and utility of the resources that inhere in social networks.
Ream, R. K., & Rumberger, R. W. (2008). Student engagement, peer social capital, and school dropout among Mexican American and non-Latino white students. Sociology of Education, 81(2), 109-139.

Abstract: Policy makers are especially concerned about persistently high dropout rates among U.S. Latinos, the largest minority population in the United States. This study used a national longitudinal database to show that the behavioral and social aspects of schooling are dynamically linked in the process of school completion and dropout among Mexican American and non-Latino white adolescents. In contrast to the tendency of academically disengaged students to develop street-oriented friendships, students who are involved in school tend to befriend others who also make schooling a priority. Thus, student engagement influences competing friendship networks in a manner that contributes to the completion of school. Furthermore, engagement behaviors and school-oriented friendship networks have the potential to reduce dropout rates. To their social and educational detriment, however, Mexican American students appear to be less engaged in unorganized academic endeavors and formally sponsored extracurricular activities than are white students. The results of this study support policies that combine targeted educational and social reforms to bolster school completion among Mexican origin youths.
Reynolds, A. J., & Bezruczko, N. (1993). School adjustment of children at risk through fourth grade. Merrill-Palmer Quarterly, 39(), 457-448.
Abstract: Not provided.
Reynolds, A. J., Chen, C. C., & Herbers, J. E. (2009). School mobility and educational success: A research synthesis and evidence on prevention. Paper prepared for the Workshop on the Impact of Mobility and Change on the Lives of Young Children, Schools, and Neighborhoods, Board on Children, Youth, and Families, National Research Council, Washington, DC. Retrieved June 26, 2009, from http://www.bocyf.org/children_who_move_reynolds_paper.pdf 

Abstract: This report assessed the effects of school mobility on achievement and dropout in 16 studies from 1990-2008 that included pre-mobility achievement. 13 of the studies found that mobility from kindergarten to high school was independently associated with outcomes. Findings indicated that children who moved 3 or more times had rates of school dropout that were nearly one-third of a standard deviation higher than those who were school stable net of prior achievement other factors. Frequent mobility was also associated with significantly lower reading and math achievement by up to a third of a standard deviation. In marginal effects, each additional move was associated with a reduction in reading and math achievement of about one-tenth of a standard deviation. Further analysis of one of the included studies--the Chicago

Longitudinal Study--that controlled for residential moves and school factors in an urban context revealed that students who move frequently or beyond third grade experience the most detrimental effects. Evidence also is presented that mobility contributes indirectly to school performance and later well-being. The Child-Parent-Center preventive intervention is illustrated to show the benefits of preschool-to-third-grade approaches to reducing the prevalence of mobility.
Link: http://www.bocyf.org/children_who_move_reynolds_paper.pdf 

Roderick, M., Jacob, B. A., & Bryk, A. S. (2003). The impact of high-stakes testing in Chicago on student achievement in promotional gate grades. Educational Evaluation and Policy Analysis, 24(4), 333-357. [For analytical approach and methodology; discusses mobility briefly]

Abstract: This article analyzes the impact of high-stakes testing in Chicago on student achievement in grades targeted for promotional decisions. Using a three-level Hierarchical Linear Model, we estimate achievement value added in gate grades (test-score increases over and above that predicted from a student’s prior growth trajectory) for successive cohorts of students and derive policy effects by comparing value added pre- and postpolicy. Test scores in these grades increased substantially following the introduction of high-stakes testing. The effects are larger in the 6th and 8th grades and smaller in the 3rd grade in reading. Effects are also larger in previously low-achieving schools. In reading, students with low skills experienced the largest improvement in learning gains in the year prior to testing, while students with skills closer to their grade level experienced the greatest benefits in mathematics.

Rubin, D. H., Erickson, C. J., Agustin, M. S., Cleary, S. D., Allen, J. K., & Cohen, P. (1996). Cognitive and academic functioning of homeless children compared with housed children. Pediatrics, 97(3), 289-294. 
Abstract: Background. During the past 10 years, the number of homeless families has increased in every region of the United States. Despite several studies of this population, there are few data regarding the cognitive functioning of these homeless children. The aim of this controlled study was to determine the effect of homelessness on cognitive and academic functioning of children aged 6 to 11 years. Methods. Homeless children (N = 102) and their mothers living in shelters were compared with a housed group of children (N = 178) and their mothers selected from the homeless child’s classroom in New York City between August 1990 and August 1992. Groups were compared using standardized cognitive and academic performance instruments. Results. Controlling for child’s age, sex, race, social class, and family status, verbal intelligence (estimated by the Peabody Picture Vocabulary Test) and nonverbal intelligence (estimated by the Raven’s Progressive Matrices) were not significantly different between the groups. However, academic achievement (measured by the Wide Range Achievement Test-Revised [WRAT-R]) was significantly poorer in reading (75% of homeless children compared with 48% of housed children were below grade level), spelling (72.4% of homeless children compared with 50% of housed children were below grade level), and arithmetic (53.6% of homeless children compared with 21.7% of housed children were below grade level). These dramatic differences in academic performance did not appear to be related to the mother's report of the number of days missed from school or the length of homelessness, but were associated with: (1) the number of school changes for the WRAT-R reading subtest, and (2) grade repetition for the WRAT-R spelling subtest. Conclusions. These data demonstrate no difference in cognitive functioning between homeless and housed children. However, homeless children performed significantly more poorly than housed children in tests of academic performance.
Rumberger, R. W. (1995). Dropping out of middle school: A multilevel analysis of students and schools. American Education Research Journal, 32(3), 583-625.

Abstract: Prior research on dropouts has often focused on high schools and examined the issue from either the individual perspective or the institutional perspective. Using data from the National Educational Longitudinal Survey of 1988 and a new form of hierarchical linear modeling (HLM), this study focuses on dropouts from middle school and examines the issue from both individual and institutional perspectives. At the individual level, the results identified a number of family and school experience factors that influence the decision to leave school, with grade retention being the single most powerful predictor. But disaggregating the analysis also revealed that there are widespread differences in the effects of these factors on White, Black, and Hispanic students. At the institutional level, the results revealed that mean dropout rates vary widely between schools and that most of the variation can be explained by differences in the background characteristics of students. But restricting the analysis to lower SES schools shows widespread differences in both mean dropout rates and social class differentiation among such schools. Moreover, much of the variation among those schools can be explained by social composition of students and by several structural features of schools and school climate.
Rumberger, R. W., & Larson, K. A. (1998). Student mobility and the increased risk of high school dropout. American Journal of Education, 107(1), 1-35. [Cited in Beth’s study] 

Abstract: A variety of evidence suggests that students in the United States change schools frequently. But there has been relatively little research that examines the educational consequences of student mobility. This study examined the incidence of student mobility between the eighth and twelfth grades and its effect on high school completion using the National Educational Longitudinal Survey third follow-up data. Three models were tested on two groups of students. For eighth-grade students in 1988, we predicted (1) whether students changed schools or dropped out between the eighth and twelfth grades and (2) high school completion status two years after twelfth grade. For twelfth-grade students in 1992 we predicted high school completion status two years after twelfth grade. The models were developed from a conceptual framework based on theories of dropping out, postsecondary institutional departure, and student transfer adjustment that suggest school mobility may represent a less severe form of educational disengagement similar to dropping out. The results generally support this idea. That is, measures of social and academic engagement, such as low grades, misbehavior, and high absenteeism, predicted both whether students changed schools or dropped out. The results further indicate that, controlling for other predictors, students who made even one nonpromotional school change between the eighth and twelfth grades were twice as likely to not complete high school as students who did not change schools. Together, the findings suggest that student mobility is both a symptom of disengagement and an important risk factor for high school dropout.
Rumberger, R. W., Larson, K. A., Palardy, G. J., Ream, R. K., & Schleicher, N. C. (1998). The hazards of changing schools for California Latino adolescents. CLPP Policy Report, 1(2), 1-55.
Abstract: Students in the United States are highly mobile. Previous research has shown that the majority of students in the United States change schools between grades 1 and 12 for reasons other than promotion from one level to another (e.g., elementary to middle school.). Research also has found that student mobility is generally detrimental to student achievement. Despite this evidence, the issue of student mobility has not received much attention from educational researchers, practitioners, or policy makers. In this report we examine student mobility among California Latino adolescents. Student mobility may be especially important in California because of its highly mobile population. Latinos are the largest and fastest growing segment of the state population. According to California Department of Finance estimates, the Latino public-school population is projected to triple in size between 1986 and 2006, while the non-Latino public-school population is projected to decrease (see Figure 1.1). Consequently, if student mobility can be problematic for both students and schools, as previous research suggest, it is especially important to understand the nature of mobility among the Latino population. Using longitudinal data on two samples of California students—the first a group of 8th grade students who were surveyed over a sex-year period from 1988 to 1994; and the second a group of low-income, urban Latino 7th grade students who were first studied over a six-year period from 1990 to 1996—this study examined the incidence, causes, and consequences of student mobility, particularly during high school. Throughout this study we examine differences between Latino and non-Latino white students, as well as differences among Latino students. Here we summarize some of the major findings of this study.
Link: http://repositories.cdlib.org/issc/clpr/pr/RumbergerLarsonPalardyReamSchleicher1998/ 

Rumberger, R. W., Larson, K. A., Ream, R. K., &. Palardy, G. J. (1999a). The educational consequence of mobility for California students and schools (Research Series 99-2). Berkeley, CA: Policy Analysis of California Education (PACE). 

Abstract: This study examined three important aspects of student mobility (incidence, consequences, and causes) as they apply to students and schools in California, especially at the secondary level. The study drew on an extensive set of data on California students, parents, and schools that included surveys of 1,114 8th graders followed over 6 years as part of the National Education Longitudinal Study, surveys of 10th graders in 56 schools (part of the High School Effectiveness Study), interviews with 19 mobile high school students and their parents, and interviews with 32 educators. Mobility rates of California students are generally higher than elsewhere in the United States. Almost 75% of California students made unscheduled school changes between grades 1 and 12, compared to 60% of the rest of the United States. Student mobility is prevalent among all ethnic and immigrant groups in California. Overall, only half of high school changes result from changes in family residence. In fact, students themselves often initiate changes at the high school level. Findings indicate that students suffer psychologically, socially, and academically from mobility. Mobility also has effects on classrooms and schools that must deal with mobile students. Some suggestions are made for reducing student mobility and coping with it when it does occur. An appendix contains tables of study data.
Link: http://pace.berkeley.edu/reports/Conseq_of_mobility_for_CA_schools.pdf 

Link: http://education.ucsb.edu/rumberger/internet%20pages/Papers/Stuart%20Report--final.pdf (Pre-Production Copy)
Rumberger, R. W., Larson, K. A., Ream, R. K., & Palardy, G. J. (1999b). The educational consequence of mobility for California students and schools. PACE Policy Brief, 1(1), 1-12.
Abstract: Not provided.
Link: http://pace.berkeley.edu/reports/PB.99-1.pdf 

Rumberger, R. W., & Palardy, G. J. (2005). Test scores, dropout rates, and transfer rates as alternative indicators of high school performance. American Educational Research Journal, 42(1), 3-42. 
Abstract: This study investigated the relationships among several different indicators of high school performance: test scores, dropout rates, transfer rates, and attrition rates. Hierarchical linear models were used to analyze panel data from a sample of 14,199 students who took part in the National Education Longitudinal Survey of 1988. The results generally support the notion of an alternative as opposed to a common view of school effectiveness: Schools that are effective in promoting student learning (growth in achievement) are not necessarily effective in reducing dropout or transfer rates. In fact, after control for student inputs, high schools exhibit relatively little variability in dropout rates but considerable variation in transfer rates. In addition, characteristics of schools that contributed to performance in one area often did not contribute to performance in another. Given these findings, the authors suggest that, along with test scores, dropout and transfer rates should be used to judge school performance.
Rumberger, R. W., & Thomas, S. L. (2000). The distribution of dropout and turnover rates among urban and suburban high schools. Sociology of Education, 73(1), 39-67.

Abstract: Although school dropout remains an important policy issue and has generated considerable research, little of this research has examined dropout as a measure of school performance. Even less attention has been paid to student turnover, another, related measure of how well schools are keeping students enrolled. This study examined the distributions of both dropout and turnover rates among a large sample of U.S. high schools and tested a series of models to explain these differences, using data from the NELS High School Effectiveness Study and nonlinear multilevel modeling. The results revealed substantial variability in school dropout and turnover rates among the high schools. Moreover, consistent with other work in this area, much of the variation in school dropout and turnover rates could be attributed to differences in the background characteristics of the students. Yet student composition, school resources, and school processes--factors that policy makers and educators control--also influenced dropout and turnover rates.
Sampson, R. J., & Sharkey, P. (2008). Neighborhood selection and the social reproduction of concentrated racial inequality. Demography, 45(1), 1-29.

Abstract: In this paper, we consider neighborhood selection as a social process central to the reproduction of racial inequality in neighborhood attainment. We formulate a multilevel model that decomposes multiple sources of stability and change in longitudinal trajectories of achieved neighborhood income among nearly 4,000 Chicago families followed for up to seven years wherever they moved in the United States. Even after we adjust for a comprehensive set of fixed and time-varying covariates, racial inequality in neighborhood attainment is replicated by movers and stayers alike. We also study the emergent consequences of mobility pathways for neighborhood-level structure. The temporal sorting by individuals of different racial and ethnic groups combines to yield a structural pattern of flows between neighborhoods that generates virtually nonoverlapping income distributions and little exchange between minority and white areas. Selection and racially shaped hierarchies are thus mutually constituted and account for an apparent equilibrium of neighborhood inequality.
Link: http://www.wjh.harvard.edu/soc/faculty/sampson/articles/01_45.1Sampson.pdf 

Sanbonmatsu, L., Kling, J. R., Duncan, G. J., & Brooks-Gunn, J.  (2006a). Neighborhoods and academic achievement: Results from the Moving to Opportunity Experiment (NBER Working Paper No. 11909). Cambridge, MA: National Bureau of Economic Research. 
Abstract: Families originally living in public housing were assigned housing vouchers by lottery, encouraging moves to neighborhoods with lower poverty rates. Although we had hypothesized that reading and math test scores would be higher among children in families offered vouchers (with larger effects among younger children), the results show no significant effects on test scores for any age group among over 5000 children ages 6 to 20 in 2002 who were assessed four to seven years after randomization. Program impacts on school environments were considerably smaller than impacts on neighborhoods, suggesting that achievement-related benefits from improved neighborhood environments are alone small.
Sanbonmatsu, L., Kling, J. R., Duncan, G. J., & Brooks-Gunn, J. (2006b). Neighborhoods and academic achievement: Results from the Moving to Opportunity Experiment. Journal of Human Resources, 41(4), 649-691. 
Abstract: Families originally living in public housing were assigned housing vouchers by lottery, encouraging moves to neighborhoods with lower poverty rates. Although we had hypothesized that reading and math test scores would be higher among children in families offered vouchers (with larger effects among younger children), the results show no significant effects on test scores for any age group among more than 5,000 children aged six to 20 in 2002 who were assessed four to seven years after randomization. Program impacts on school environments were considerably smaller than impacts on neighborhoods, suggesting that achievement-related benefits from improved neighborhood environments alone are small.
Sanders, W. L., Saxton, A. M., Schneider, J. F., Dearden, B. L., Wright, S. P., & Horn, S. P. (1994). Effects of building change on indicators of student academic growth. Evaluation Perspectives, 4(1), 3 & 7.

Abstract: Dr. Sanders focuses his article on how developed the Tennessee Value-Added Assessment System. Dr. Sanders focuses his article on how the student outcomes assessment has led to identification of a surprising problem associated with students' change of building as well as delineation of hypotheses as to why the problem occurs. [Summary taken from: http://www.teacherqualitypartnership.org/valueaddedassessment.html] 
Link: http://www.cgp.upenn.edu/pdf/Sanders_et_al_-_Effects_of_Building_Change.pdf 

Sanderson, D. R. (2003). Engaging highly transient students. Education, 123(3), 600-605.

Abstract: Research documents that student mobility is a grave concern to many school officials and is on the rise in our western society. Transiency has been found to impact on the stability of individual students, their classrooms, and more broadly their school environments. This article examines the perceptions of elementary school teachers as they attempt to meet the educational needs of their highly transient student body. Located in a diverse and highly mobile suburban/urban area outside of Philadelphia, Pennsylvania, thirty-three Main Street teachers were surveyed and interviewed in an attempt to discover how they engage transient students in learning. The data reveals that the three interconnected themes of 1) behavior and attitude, 2) academic foundations and 3) the issue of time appeared as troublesome when instructing a highly mobile student body. Teachers provide classroom suggestions for how they attempt to engage their transient pupils.
Sanderson, D. R. (2004). Transiency, test scores, and the public: One school district’s story. Studies in Educational Evaluation, 30(3), 225-236.

Abstract: Research documents that transient students who change schools frequently often suffer from low academic achievement. This article investigates standardized group measures by disentangling elementary achievement scores. Located in a highly transient area outside of Philadelphia, Pennsylvania, Main Street School had their fifth grade Pennsylvania System of School Achievement scores disentangled in an effort to analyze their transient students’ levels of achievement. The data suggest that the higher the rate of mobility the lower the academic test scores, leading one to believe learning is occurring at a faster rate for those students who have remained in a stable educational environment. Conclusions based on the present data are shared and recommendations for curricular and methodological changes are provided.

Scanlon, E., & Devine, K. (2001). Residential mobility and youth well-being: Research, policy, and practice issues. Journal of Sociology and Social Welfare, 28(1), 119-138.

Abstract: Despite an extensive body of sociological work suggesting that residential mobility reduces child well-being, the subject of relocation has been largely overlooked in social work and social welfare literature. Recent social policies threaten to increase the incidence of moving among low-income families in the United States. This paper reviews theoretical and empirical literature in this area and finds evidence that residential mobility reduces children’s academic functioning, and may negatively affect other aspects of child well-being. These effects are especially strong for poor children from single parent families, making this issue of particular relevance for social work. The authors suggest implications for future research, propose policies to increase residential stability, and provide directions for social work practice with mobile children.
Schafft, K. A. (2005a). Poverty, residential mobility and student transiency within a rural New York school district. Paper presented at Northeastern US Rural Poverty Conference, Penn State University, University Park, PA.
Abstract: Not provided.

Link: http://nercrd.psu.edu/Regional_Poverty_Wksp/reg.povPaperSchafft.pdf
Schafft, K. A. (2005b). The incidence and impacts of student transiency in upstate New York’s rural school districts. Journal of Research in Rural Education (Online), 20(15), 1-13.

Abstract: Chronic student mobility, and in particular the mobility of students from low-income backgrounds, poses a serious yet underdocumented problem for rural schools. This article combines analyses of state-level school district data with survey and interview data to examine the patterns of low-income student mobility in upstate New York, and to assess the impacts on, and responses by, schools and other community institutions. The incidence and effects of student mobility are particularly pronounced in smaller, limited-resource districts. School district administrators report significant negative consequences due to the fiscal and administrative costs associated with high-need, highly mobile students. Student transiency not only requires extra administrative resources from teachers, guidance counselors, and other school staff, but the unpredictability of the movement vastly complicates planning and budgeting processes. Results portray a significant, high-need segment of the upstate New York population that is largely unrecognized, untargeted, and both socially and academically at risk.
Link: http://jrre.psu.edu/articles/20-15.pdf 

Schafft, K. A. (2006). Poverty, residential mobility, and student transiency within a rural New York school district. Rural Sociology, 71(2), 212-231.

Abstract: Human capital models assume residential mobility is both voluntary and opportunity-driven. Residential mobility of low income households, however, often does not fit these assumptions. Often characterized by short-distance, high frequency movement, poverty-related mobility may only deepen the social and economic instability that precipitated the movement in the first place. Children may be particularly affected because of disrupted social and academic environments. Among community institutions, schools often experience significant student turnover as a consequence. This paper presents a case study of student transiency and residential instability within an impoverished rural New York school district, examining both enrollment change data and residential histories collected from economically disadvantaged parents of mobile students. It finds that poverty-related mobility is frequently not voluntary but the consequence of precipitating social and economic crises at the household level in combination with the inability to obtain adequate and affordable housing. Hence, poverty-related hypermobility may be interpreted as both a consequence and determinant of rural community disadvantage.
Schafft, K. A., & Killeen, K. M. (2007). Assessing student mobility and its consequences: A 3-district case study (Condition Report). Albany, NY: Education Finance Research Consortium.
Abstract: Student mobility refers to students making unscheduled and non-promotional school changes from one school or school district to another, most often as a consequence of household residential movement. High levels of mobility, especially when associated with social and economic distress, can pose significant social and academic problems, affecting students, families, and schools. It also poses substantial challenges in terms of documentation given that mobile students are quite literally “moving targets.” Given this, the issue of student mobility within K-12 settings raises a number of educational, administrative and public policy challenges. We explore the causes and consequences of student mobility through a mixed methods case study of three predominantly rural Upstate New York school districts. This study utilizes qualitative data gathered from interviews with 30 respondents representing district teaching and administrative staff across the three districts. Respondents were chosen based on tenure within the district and specific district roles, including teachers at both elementary and secondary school levels, guidance staff, special education teachers, principals and superintendents. We gathered interview data on characteristics of mobile students, level and causes of mobility, and consequences of mobility for students as well as for schools and districts.

The quantitative data come from student-level data compiled within the districts under the guidance of the report authors. Two years of data were compiled including student demographics and family structure of mobile students, date of entrance and/or withdrawal from the district, district of origin and/or destination, schools attended in the last 4 years, and reasons for school change. These data were supplanted in two of the districts by student demographic, attendance and disciplinary data maintained in a School Master Database system for these districts as well as by student achievement data for grades 3-12 obtained through the local Board of Cooperative Educational Services (BOCES). With turnover rates of between 18% and 26%, these districts experience what teachers a staff describe as pronounced levels of student mobility. The majority of in-migration or new student enrollments occur after the start of the school year, with half occurring on a fairly even basis from mid-September through the end of the school year. Our findings characterize mobility among the study districts as overwhelmingly local, taking place largely within and across neighboring districts. Based on these considerations, we suggest a variety of ways to refine the measurement and conceptualization of student mobility, including: geographic distance moved; approach to following movement; frequency of movement, timing of movement, and; impact of movement. To ensure student anonymity in this work, data collection within the school districts was completed such that all student data were stripped of all student identification prior to being provided to the researchers. Mobile students have problematic social and academic outcomes relative to their non mobile peers. Disciplinary and attendance patterns for mobile students are weaker relative to non-mobile students. Test score evidence generally, but not at each grade level, suggests a relationship between mobility and reduced state assessment test scores. Specifically, end of grade examinations in mathematics, across Grades 3-8, show reduced outcomes associated with mobility. Special education programming appears to be particularly hard hit by student mobility. Educators report a high proportion of mobile students in need of special education services. Indeed more than three-quarters of students eligible for free or reduced priced lunch and that enroll after September 20th also receive special education services. Data from our interviews suggest that educators often lack a clear understanding of how underperforming, mobile students are accounted for in their schools. This is something that LEAs and the New York State Education Department should heed as evidence, and suggests that misunderstandings about AYP calculation may in certain circumstances lead to the additional social and academic marginalization of highly mobile students within new school settings.

Most research literature focuses upon mobility within and across urban areas. Mobility in the rural context, however, involves particular challenges including additional records transfers across districts, heightened probability of interrupted student services, and greater academic disruption as students encounter varying curricula and academic scheduling. Although the case study districts are rural and located in a predominantly agricultural region, only a very slight degree of student mobility can be attributed to seasonal labor. We note that federal and state programs provide some support for children of migrant laborers, but very little is offered to the overwhelming majority of students featured in this Condition Report. Yet, in these districts, high need, chronically mobile children were only rarely identified as migrant. Educators interviewed for this Condition Report identified poverty and housing insecurity as a substantial precipitating cause for student mobility. This suggests student mobility is linked with particularly challenging housing and community development concerns that are not typically the domain of educators.

The McKinney-Vento Act legislates specific support for homeless students, but again few mobile students were identified as homeless. We find that highly mobile students in this study are largely untargeted and underserved as a student population with special needs. In sum, mobility causes are rooted in a complex tangle of social and community-level factors that schools alone are ill-equipped to address. Little research or public policy activity has focused upon how best to transition and intervene on behalf of highly mobile school children. Despite the demand for supplemental transition services among highly mobile students, there is very little curricular, psychological, and developmental guidance from the education and social service community on how best to transition mobile children into schools. This is a pronounced gap in the research literature and policy arena and suggests an opportunity for regulative agencies and bodies to act. The NYS Department of Education may wish to strongly consider partnering with its

Boards of Cooperative Education Services to devise, test and disseminate appropriate intervention strategies on behalf of mobile school children. These findings also strongly suggest support for integrated community level interventions involving coordination not only across school districts, but new and strategic collaborations between LEAs and a variety of community-based organizations such as housing and social service agencies.
Link: http://www.albany.edu/edfin/documents/Schafft_KilleenruralmobilityFINALDOC_002.pdf 

Appendix A: http://www.albany.edu/edfin/documents/Schafft_KilleenruralmobilityAppendix_A.pdf 

Appendix B : http://www.albany.edu/edfin/documents/Schafft_KilleenruralmobilityAppendix_B.pdf 
Schaller, J. (1974). Residential change and academic performance. Goteborg Psychological Reports, 4(6), 1-20.

Abstract: Not provided.
Schuler, D. (1990). Effects of mobility on student achievement. Educational Research Service Spectrum, 8(4), 17-24. 
Abstract: Not available
Schwartz, A. E., Stiefel, L., & Chalico, L. (2007). The multiple dimensions of student mobility and implications for academic performance: Evidence from New York City elementary and middle school students (Condition Report). Albany, NY: Education Finance Research Consortium.

Abstract: The purpose of this study is threefold: first to develop measures of alternative types of student mobility; second to document the magnitudes of each type of mobility in aggregate and by student income, race/ethnicity, and immigrant status; and third to analyze how mobility of different types affects student academic performance. By providing district-level statistics on alternative types of student mobility, this report may help policymakers decide which types of student mobility are important for districts to report regularly. Defining alternative measures may help both policymakers and researchers identify the types of mobility that are the most harmful to student performance and effectively design and target interventions. The main findings of this study are that there is considerable mobility into NYC primary schools, considerable inter-year mobility for students staying in the district and some intra-year mobility.

Furthermore, we found that over time between 6% and 7% enter into each grade of a cohort, and students move several times over their schooling history. In addition, the entrants and switchers have characteristics that are generally associated with harder-to-educate children. Finally, student mobility has a consistently negative effect, ceteris paribus, on 8th grade reading scores, although the statistical significance of the effect depends on the specification used in the analysis. Mobility affects performance, and those who move frequently are in general the least well-off groups. Some policy implications of our findings given that mobility seems to affect academic performance are: first, “large-span” schools like K-8 schools could help foster performance as this would minimize student moves; second, addressing the academic needs of those students who switch could foster higher performance; third, targeting “high-switching” groups (black students, Hispanic students, poor students) in order to diminish their mobility could improve performance.
Link: http://www.albany.edu/edfin/documents/schwartzsteifelmobilitypaper.pdf 

Shumaker, S. A., & Stokols, D. (1982). Residential mobility as a social issue and research topic. Journal of Social Issues, 38(3), 1-19.

Abstract: Traditionally, the high rate of mobility in America has been linked to such negative consequences as disintegrating communities and alienation among the populace. Recent perspectives on mobility present a more complex image of the factors underlying a population “on the move” and a more benign view of the effects of mobility. In this article we provide a backdrop for these more recent perspectives by presenting an historical overview of American mobility which includes: the image of the mobile American throughout history; the stability of high mobility rates; the changing patterns of mobility and the implications of these changes; and, a demographic profile of who moves in America. In addition, we review past theories of why people move and the limited research on the consequences of mobility, especially in terms of community pathology. This historical review “sets the stage” for the current approaches to mobility that are presented within this issue of JSI.

Simpson, G. A., & Fowler, M. G. (1994). Geographic mobility and children’s emotional/behavioral adjustment and school functioning. Pediatrics, 93(2), 303-309. 
Abstract: Objective. To evaluate the relationship of geographic mobility to children’s emotional/ behavioral adjustment and school functioning. Design. Analysis of data from the 1988 National Health Interview Survey of Child Health in which multistage probability sampling was used to obtain data for nationally representative estimates of health and demographic characteristics of US children. Participants. 10,362 US school-age children and their families. Measurements. The 1988 National Health Interview Survey of Child Health includes data on health and demographic characteristics, emotional/behavioral variables, school functioning, and geographic mobility for 10,362 US school-age children. This study examined the relationship of children’s geographic mobility to children’s reported emotional problems, use of psychological help, scores on a Behavior Problem Index, repeating a grade in school, and being suspended or expelled from school. Results. Twenty-four percent of children have never moved, 35% of children have moved once or twice, and 39% of children aged 6 to 17 years have moved three or more times in their lifetime. Using multiple logistic regression to control for important demographic variables, children who moved three or more times were 2.3 times more likely to have had emotional/behavioral problems, 2.2 times more likely to have received psychological help, 1.7 times more likely to have repeated a grade, and 1.9 times more likely to have been suspended or expelled from school compared with children who had never moved. Multiple regression was also used to analyze the impact of mobility in relation to scores on the Behavior Problem Index. Children who moved three or more times were 1.6 times more likely to be in the top tenth percentile of scores on the Behavior Problem Index compared with children who had never moved. Conclusions. Children who move three or more times are at increased risk for emotional/behavioral and school problems. Thus, pediatricians, other health professionals, and educators should be alert to the potential educational and psychological problems among children from highly mobile families.
Sloan, V. J., Jason, L. A., & Bogat, G. A. (1984). A comparison of orientation methods for elementary school transfer students. Child Study Journal, 14(1), 47-60.

Abstract: Not provided.
Smardo, F. A. (1987). Helping children adjust to moving. Children Today, 16(3), 10-13.

Abstract: Not provided.
Smith, J. L. M., Fien, H., & Paine, S. C. (2008). When mobility disrupts learning. Educational Leadership, 65(7), 59-63.

Abstract: Using proactive strategies, schools can reduce the adverse academic effects of student mobility.
Solon, G., Page, M. E., & Duncan, G. J. (2000). Correlations between neighboring children in their subsequent educational attainment. Review of Economics and Statistics, 82(3), 383-392. 
Abstract: This study proposed using correlations between neighboring children in their later socioeconomic status to bound the proportion of inequality in socioeconomic outcomes that can be attributed to disparities in neighborhood background. We apply this approach to educational attainment data from the Panel Study of Income Dynamics, which has sampled neighboring children and followed them into adulthood. We find that, once the effects of a few readily observed family background characteristics are accounted for, the correlation between neighboring children in their eventual educational attainment is only about 0.1. Given that even this figure is inflated by neighbors’ similarity in unmeasured aspects of family background, the results suggest a limited role for neighborhood factors in accounting for inequality in educational attainment.
Sorin, R., & Iloste, R. (2006). Moving schools: Antecedents, impact on students and interventions. Australian Journal of Education, 50(3), 227-241.
Abstract: Mobility in education can be caused by families moving from city to city or state to state as employment and housing changes for them; however, it can also be the result of families moving their children from one school to another within the same area, for other, more personal reasons. As the student mobility rate rises, concerns about its impact on the young learner increase (Wright, 1999). This research investigated student mobility in a regional area in northern Queensland where the mobility rate increases each year. Through interviews with school personnel and some parents, a number of issues surrounding student mobility were examined. These included antecedents to mobility, perceived impact of mobility on students and strategies to address issues of mobility.

South, S. J., Baumer, E. P., & Lutz, A. (2003). Interpreting community effects on youth educational attainment. Youth & Society, 35(1), 3-36. 
Abstract: Longitudinal data from 1,128 respondents in the National Survey of Children are used to examine factors that help explain the higher rates of school dropout and lower rates of high school graduation in socioeconomically distressed communities. The authors find that approximately one third of the observed positive effect of community socioeconomic disadvantage on high school discontinuation can be explained by the educational behaviors of peers, a result broadly consistent with epidemic models of neighborhood effects. A smaller proportion of the impact of neighborhood socioeconomic status on youth educational attainment can be attributed to youth's lower educational aspirations and higher rates of residential mobility in poor neighborhoods. Despite their centrality to theories of neighborhood effects, adolescents’ delinquent behavior, attachment to school and parents, and parental control over adolescent behavior do little to mediate the impact of community disadvantage on high school dropout and graduation.
South, S. J., Haynie, D. L., & Bose, S. (2007). Student mobility and school dropout. Social Science Research, 36(1), 68-94.

Abstract: Although several studies have linked adolescent residential and school mobility to an increased risk of dropping out of school, the reasons for this association have not been examined thoroughly. Using data from approximately 8500 respondents to the first two waves of the National Longitudinal Study of Adolescent Health (Add Health), we explore the ability of several domains of adolescent life—parent–child relationships, peer networks, academic performance, school attachment, and psychological well-being—to account for the higher rate of school dropout among mobile than non-mobile adolescents. Characteristics of adolescents’ peer networks, particularly students’ centrality in those networks and the academic performance of their friends, emerge as the most important mediators of the mobility-dropout association. We also find an increased risk of dropping out among both mobile and non-mobile students attending schools with high rates of student mobility, which appears partially attributable to lower levels of school attachment and weaker academic performance in high-mobility schools.
Stover, D. (2000). The mobility mess of students who move. The Education Digest, 66(3), 61-64.
Abstract: An article condensed from the June 13 School Board News. School officials around the country are recognizing that greater attention needs to be given to educational migrants. In 1994, the General Accounting Office estimated that more than half a million kids attended at least three schools between first and third grades, and today some urban schools report student turnover of between 40 percent and 80 percent a year. High mobility is the result of a number of social and economic factors: hard-core poverty, rising housing costs, sporadic employment of low-income parents, a large influx of immigrants, homelessness, and unstable family life. Schools have had to find effective strategies to deal with transients because research shows that students who often switch schools fare poorly in standardized tests, pulling down the scores for an entire school. The approaches taken by a number of school districts to address the problem of transient students are discussed, and advice on dealing with such students is provided.
Straits, B. C. (1987). Residence, migration, and school progress. Sociology of Education, 60(1), 34-43. 
Abstract: This paper seeks to clarify the effects of migration on the age-grade progress of children in school. The analysis is based on 3,334 teenagers living in the households sampled in the national 1967 Survey of Economic Opportunity. Results support the main hypothesis that the detrimental effect of a move on children's progress in school is a positive function of the cultural difference between the previous and the current places of residence, but only among teenagers with less-educated parents.
Strand, S., & Demie, F. (2007). Pupil mobility, attainment and progress in secondary school. Educational Studies, 33(3), 313-331.
Abstract: This paper is the second of two articles arising from a study of the association between pupil mobility and attainment in national tests and examinations in an inner London borough. Our first article examined the association of pupil mobility with attainment and progress during primary school. It concluded that pupil mobility had little impact on performance in national tests at age 11, once pupils’ prior attainment at age 7 and other pupil background factors such as age, sex, special educational needs, stage of fluency in English and socio-economic disadvantage were taken into account. The present paper reports the results for secondary schools (age 11-16). The results indicate that pupil mobility continues to have a significant negative association with performance in public examinations at age 16, even after including statistical controls for prior attainment at age 11 and other pupil background factors. Possible reasons for the contrasting results across school phases are explored. The implications for policy and further research are discussed.
Stroh, L. K. (1990). Corporate mobility: Factors distinguishing better adjusted from less-adjusted children and adolescents. Child Study Journal, 20(1), 19-33.

Abstract: This study used regression analysis to examine both parent and children’s perspectives on the differences in children’s adjustment to a corporate move. The study is a longitudinal study that investigated 45 children and adolescents between the ages of six and eighteen years and assessed the factors that differentiate more well adjusted children from those who were less well adjusted after a corporate move. We found that the best predictor of postmove adjustment was premove levels of adjustment. In addition, father’s well-being predicted a child’s postmove social adjustment. The child’s input into the mobility decision predicted a child’s postmove self-confidence. Contradicting stereotypical views of mobile children, number of moves was a positive predictor of children’s postmove behavior adjustment. The study also showed support for research that suggest parents are pretty good predictors of their children’s adjustment.
Swanson, C. B., & Schneider, B. (1999). Students on the move: Residential and educational mobility in America’s schools. Sociology of Education, 72(1), 54-67. 
Abstract: Research on the effects of mobility on children’s development and educational attainment has focused on change of residence, but paid little attention to change of schools. This study used data from the National Education Longitudinal Study (NELS) to examine the independent effects of residential and educational mobility for students who move to a new home but do not change schools (movers), change schools but do not move to a new home (changers), and both move and change schools concurrently (leavers). Using the longitudinal design of the NELS database, the authors assessed the timing and duration of the effects of both types of mobility on students’ educational achievement and social outcomes in high school. They found that despite some negative short-term consequences, mobility early in high school (particularly a change of schools) can lead to important long-term educational benefits. No evidence of positive effects was found for either type of mobility late in high school.
Teachman, J. D., Paasch, K., & Carver, K. (1996). Social capital and dropping out of school early. Journal of Marriage and the Family, 58(3), 773-783.
Abstract: We make use of a large sample of data taken from the National Educational Longitudinal Survey to examine the effects of various measures of social capital on the likelihood of dropping out of school early (before the 10th grade), controlling for indicators of the financial and human capital of parents. Prior literature has shown that both family structure and attending a Catholic school are related to the likelihood of finishing high school. Our results indicate that more specific indicators of social capital (patterns of parental interaction, number of times the child changed schools) can account for all of the effect of attending a Catholic school, but only a fraction of the effect of family structure on leaving school early.

Temple, J. A., & Reynolds, A. J. (1999). School mobility and achievement longitudinal findings from an urban cohort. Journal of School Psychology, 37(4), 355-377. [Cited in Beth’s study] 
Abstract: This study investigated the effects of school mobility on reading and math achievement for 1,087 low-income Black children in the Chicago Longitudinal Study. Between kindergarten and seventh grade, 73% of the students changed schools at least once during elementary school and 21% changed schools three or more times. The prospective longitudinal design of the Chicago Longitudinal Study allowed for controlled analyses of both the predictors and the consequences of school mobility. The significant predictors of the number of moves included prior achievement, the number of years of preschool participation in an education intervention program, and parent education. Although the students who changed schools frequently between kindergarten and seventh grade performed approximately one year behind their nonmobile peers on reading and mathematics achievement tests taken at the end of seventh grade, only one half of this difference appears attributable to frequent mobility. The remaining portion is due to the fact that the mobile students were lower achieving even before they started to change schools. The negative consequences of past school mobility are lower for students who moved into better quality schools such as magnets or academic academies. Findings indicate that it is frequent, rather than occasional, mobility that significantly increases the risk of underachievement.
Titus, D. N. (2007). Strategies and resources for enhancing the achievement of mobile students. NASSP Bulletin, 91(1), 81-97. 
Abstract: Because studies reveal a relationship between high student mobility and low academic achievement, school administrators are faced with the challenge of raising academic achievement in an era of increased student mobility. Wide variations in state requirements create additional difficulties for mobile students, who tend to be disadvantaged in other ways. Exemplary programs, such as those used in Department of Defense schools, are successful models for replication; and organizations provide resources for easing transitions and raising achievement of mobile students.

Tucker, C. J., Marx, J., & Long, L. (1998). ‘Moving On’: Residential mobility and children’s school lives. Sociology of Education, 71(2), 111-129. 
Abstract: Parents are often warned of the negative impact of moving on children, but there has been little research on how the influence of moving may vary by family structure. The study presented here used data from the Child Health Supplement to the 1988 National Health Interview Survey to investigate the impact of mobility on the school lives of elementary-aged school children in families with both biological parents present and those in alternate family structures. The study found that children who have moved an average or above-average number of times are not significantly harmed if they reside in families in which both biological parents are present; however, for children in other family structures, any move is associated with an adverse school life.
Turner, I., & McClatchey, L. (1978). Mobility, school attainment and adjustment: A review of recent research. AEP Association of Educational Psychologists Journal, 4(9), 45-50.

Abstract: Not provided.
U.S. General Accounting Office (1994). Elementary school children: Many change schools frequently, harming their education (HEHS-94-45). Washington, DC: General Accounting Office. 
Abstract: One-sixth of the nation’s third graders--more than half a million children--have attended at least three different schools since starting first grade. Unless policymakers focus more on the needs of children who are changing schools frequently--often poor, inner city, and with limited English skills--these children may continue to do poorly in math and reading and risk having to repeat grades. Local school districts typically provide little additional assistance to these children. The Education Department could help by developing strategies to provide all eligible children, including those who have switched schools frequently, access to federally funded Migrant Education and Chapter 1 services. Timely and comparable record systems are one way to help mobile children receive services. For example, a child's school records often take up to 6 weeks to arrive in a new school, and student records often differ from states and districts.
Link: http://www.gao.gov/products/HEHS-94-45 
U.S. General Accounting Office (2010). K-12 education: Many challenges arise in educating students who change schools frequently (GAO-11-40). Washington, DC: General Accounting Office.
Abstract: Educational achievement of students can be negatively affected by their changing schools often. The recent economic downturn, with foreclosures and homelessness, may be increasing student mobility. To inform Elementary and Secondary Education Act of 1965 (ESEA) reauthorization, GAO was asked: (1) What are the numbers and characteristics of students who change schools, and what are the reasons students change schools? (2) What is known about the effects of mobility on student outcomes, including academic achievement, behavior, and other outcomes? (3) What challenges does student mobility present for schools in meeting the educational needs of students who change schools? (4) What key federal programs are schools using to address the needs of mobile students? GAO analyzed federal survey data, interviewed U.S. Department of Education (Education) officials, conducted site visits at eight schools in six school districts, and reviewed federal laws and existing research. While nearly all students change schools at some point before reaching high school, some change schools with greater frequency. According to Education's national survey data, the students who change schools the most frequently (four or more times) represented about 13 percent of all kindergarten through eighth grade (K-8) students and they were disproportionately poor, African American, and from families that did not own their home. About 11.5 percent of schools also had high rates of mobility--more than 10 percent of K-8 students left by the end of the school year. These schools, in addition to serving a mobile population, had larger percentages of students who were low-income, received special education, and had limited English proficiency. Research suggests that mobility is one of several interrelated factors, such as socio-economic status and lack of parental education, which have a negative effect on academic achievement, but research about mobility's effect on students' social and emotional well-being is limited and inconclusive. With respect to academic achievement, students who change schools more frequently tend to have lower scores on standardized reading and math tests and drop out of school at higher rates than their less mobile peers. Schools face a range of challenges in meeting the academic, social, and emotional needs of students who change schools. Teachers we interviewed said that students who change schools often face challenges due to differences in what is taught and how it is taught. Students may arrive without records or with incomplete records, making it difficult for teachers to make placement decisions and identify special education needs. Also, teachers and principals told us that schools face challenges in supporting the needs of these students' families, the circumstances of which often underlie frequent school changes. Moreover, these schools face the dual challenge of educating a mobile student population, as well as a general student population, that is often largely low-income and disadvantaged. Schools use a range of federal programs already in place and targeted to at-risk students to meet the needs of students who change schools frequently. Teachers and principals told us that mobile students are often eligible for and benefit from federal programs for low-income, disadvantaged students, such as Title 1, Part A of ESEA which funds tutoring and after-school instruction. In addition, school officials we interviewed said they rely on the McKinney-Vento Education for Homeless Children and Youth Program, which provides such things as clothing and school supplies to homeless students and requires schools to provide transportation for homeless students who lack permanent residence so they can avoid changing schools. GAO did not evaluate the effectiveness of these programs in meeting the needs of mobile students. GAO is not making recommendations in this report. Education had no comments on this report.
Link: http://www.gao.gov/products/GAO-11-40 
Various authors (2003). Student mobility: How some children get left behind.  Journal of Negro Education, 72(1), 1-177. 

Abstract: Special issue dedicated to African American student mobility.
Warren-Sohlberg, L., & Jason, L. A. (1992). How the reason for a school move relates to school adjustment. Psychology in the Schools, 29(1), 78-84.

Abstract: Several authors have suggested reasons for children transferring to new schools, and they have hypothesized that the reasons may affect the nature and tenure of the transition process. The present study investigated the reasons parents of 451 elementary school children gave for changing schools and demonstrated that the reasons influenced children's ability to adjust to their new schools. Specifically, children transferring because their old school closed were more competent academically and had a higher average socioeconomic status than did the other groups. On the other hand, those transferring because of changing households had poorer academic performance and more stressful life events on average than the other groups. Finally, reasons for moving not only vary according to race, but the effects of the reasons are different for each racial group. Implications for school personnel seeking to integrate transfer students into their schools effectively are discussed.
Weine, A. M., Kurasaki, K. S., & Jason, L. A. (1993). An evaluation of preventive tutoring programs for transfer students. Child Study Journal, 23(2), 135-152.

Abstract: Children undergoing an unscheduled school transfer may be at risk for later adjustment problems. In this study, a high-risk group of transfer children received an orientation program and tutoring twice-weekly at school. A second group of high-risk children received an orientation program, tutoring at school, and tutoring at home. The results showed modest improvements in the academic and social behavior of high-risk transfer students in both experimental groups. The results also indicated that the combination of tutoring at home and at school was more effective with transfer children in the lower grades, while older students responded better to tutoring at school alone. Implications for future interventions are discussed.
Weissbourd, R. (2008). The ‘quiet’ troubles of low-income children. Harvard Education Letter, 24(2), 8, 6-7.

Abstract: The writer discusses health, emotional, academic, and social problems that can undercut a student’s academic prospects and that can go unnoticed. Particularly pervasive and concerning problems are care-taking responsibility, frequent mobility, undetected or untreated vision problems, and sleep deprivation. Meanwhile, depression is a particularly concerning problem that can afflict parents. Strategies to help stem these quiet troubles are outlined.
Wood, D., Halfon, N., Scarlata, D., Newacheck, P., & Nessim, S. (1993). Impact of family relocation on children’s growth, development, school function, and behavior. Journal of the American Medical Association, 270(11), 1334-1338. [Cited in Beth’s study] 
Abstract: OBJECTIVE--The United States is a highly mobile society, with family relocation rates double those of Great Britain and Germany. The objective of this study was to describe the impact of frequent family moves on reported rates of delay in growth or development, learning disorders, school failure, and frequent behavioral problems in US school-age children. DESIGN AND SETTING--We analyzed data on 9915 six- to 17-year-old children of families responding to the 1988 National Health Interview Survey, a nationally representative sample of families and children. OUTCOME MEASURES--Parents were asked to report the total number of moves the index child had experienced during his or her lifetime. Total moves were adjusted for the child’s age in years. Children were divided into two groups: never moved/infrequent relocation (below the 90th percentile for age-adjusted moves) and frequent relocation (above the 90th percentile for age-adjusted moves). The parent was asked if the child had ever had a learning disability or a delay in growth or development, had ever failed a grade, or had four or more frequently occurring behavioral problems as described by a behavioral problems checklist. RESULTS--The measures of both child dysfunction and family relocation were independently associated with multiple sociodemographic characteristics such as poverty, race, and family structure. Frequent relocation was associated with higher rates of all measures of child dysfunction; 23% of children who moved frequently had repeated a grade vs 12% of children who never or infrequently moved. Eighteen percent of children who moved frequently had four or more behavioral problems vs 7% of children who never or infrequently moved. Use of logistic regression to control for potential confounding covariates demonstrated that children who moved frequently were 77% more likely to be reported to have four or more behavioral problems (odds ratio, 1.77; 95% confidence interval, 1.37 to 2.29) and were 35% more likely to have failed a grade (odds ratio, 1.35; 95% confidence interval, 1.06 to 1.72), but no more likely to have had delays in growth or development or a learning disorder. CONCLUSIONS--After adjusting for other covariates, frequent family relocation was associated with an increased risk of children failing a grade in school and four or more frequently occurring behavioral problems.
Wright, D. (1999). Student mobility: A negligible and confounded influence on student achievement. Journal of Educational Research, 92(6), 347-353. [Cited in Beth’s study] 
Abstract: Studies examining the effect of student mobility on achievement test scores were reviewed. Other risk factors, such as low family income and ethnic minority status, were often found to influence mobility equally. Scores from selected grade levels in an urban, midwestern school district were collected, using a nationally normed, standardized test and state assessments in reading and mathematics. Low achievement scores were associated more highly with internal mobility (students moving within the school district) than with external mobility (students moving into or out of the school district). However, mobility was determined to be confounded with family income and ethnic category membership and have less effect than either of those 2 factors. Implications for state-level policy decisions were considered.
Xu, Z., Hannaway, J., & D’Souza, S. (2009, March). Student transience in North Carolina: The effect of school mobility on student outcomes using longitudinal data (Working Paper No. 22). Washington, DC: Center for Analysis of Longitudinal Data in Education Research.

Abstract: This paper describes the school mobility rates for elementary and middle school students in North Carolina and attempts to estimate the effect of school mobility on the performance of different groups of students using student fixed effects models. School mobility is defined as changing schools at times that are non-promotional (e.g., moving from middle to high school). We used detailed administrative data on North Carolina students and schools from 1996 to 2005 and followed four cohorts of 3rd graders for six years each. School mobility rates were highest for minority and disadvantaged students. School mobility rates for Hispanic students declined across successive cohorts, but increased for Black students. Findings on effects were most pronounced in math. School mobility hurt the math performance of Black and Hispanic students, but not the math performance of white students. School mobility improved the reading performance of white and more advantaged students, but had no effect on the reading performance of minority students. “Strategic” school moves (cross-district) benefitted or had no effect on student performance, but “reactive” moves (within district) hurt all groups of students. White and Hispanic students were more likely to move to a higher quality school while Blacks were more likely to move to a lower quality school. The negative effects of school mobility increased with the number of school moves.
Link: http://www.caldercenter.org/PDF/1001256_student_transience.pdf 

Zehr, M. A. (2007). Mobility of Native American students can pose challenges to achievement. Education Week, 27(7), 1, 14.

Abstract: North Middle School, South Dakota, may provide lessons for addressing high turnover of Native American and other students. To overcome negative effects of student mobility on achievement, the Rapid City school is implementing instructional, family outreach, and after-school tutoring initiatives.
Ziesemer, C., Marcoux, L., & Marwell, B. E. (1994). Homeless children: Are they different from other low-income children? Social Work, 39(6), 658-668.

Abstract: This study examines the differences in academic performance, adaptive functioning, and problem behaviors of 145 elementary school-age children who had experienced homelessness and a matched group of 142 mobile children with low socioeconomic status. The Achenbach and Edelbrock Teacher Report Form and the Harter Self-Perception Profile for Children were used. The economic growth during the “recovery” of the 1980s contrasted starkly with the fate of children during that time. Child poverty increased 21 percent between 1979 and 1989, and the number of homeless families with children also increased dramatically. But do homeless children’s needs differ from those of other economically disadvantaged children? The answer to this question is crucial because of the way in which resources are distributed to people in need: Programs target populations deemed to be at risk and therefore may focus inappropriately on smaller, more visible populations. The literature has addressed this question but offers no definitive answer.
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