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Section C. Connections to Collaboration 

Children and youth experiencing homelessness often face a vast array of challenges. Meeting the needs of these young people requires a complex network of support. State Coordinators may find themselves at meetings for infants and toddlers with developmental delays and disabilities one day and at a summit on increasing the on-time graduation rate and transition to college the next. In addition to other education programs, State Coordinators must work with health, child welfare, and housing agencies. If you enjoy learning about new issues, being a State Coordinator for the Education of Homeless Children and Youth (EHCY) program may be an ideal assignment. Homeless education can be a great vehicle for ongoing professional development and relationship building.
This section of the State Coordinators’ Handbook identifies the many players with whom State Coordinators must interact and offers suggestions for how to make these relationships work effectively. Descriptions of successful collaborations shared by fellow State Coordinators are included to provide practical examples of the difference these efforts make in the lives of children and youth experiencing homelessness.
	Given the statutory requirements to bridge many programs and agencies and the expansive needs of families and children experiencing homelessness, “SC” could as easily be an abbreviation for “State collaborator” as “State Coordinator.” This section of the handbook will offer some basics to hone your skills in collaboration as well as highlight the many programs and people with whom State Coordinators must interact.
A Short Course in Human Relations (as amended)
The SEVEN most important words: “I don’t know, but I’ll find out.”
The SIX most important words:  “I admit I made a mistake.”
The FIVE most important words:  “You did a great job!”
The FOUR most important words:  “What do you think?”
The THREE most important words:  “If you please...”
The TWO most important words:  “Thank you.”
The ONE most important word:  “We.”
The ONE least important word:  “I” (St. Marie, n.d.)
C.1. 	What’s Required and What’s Recommended in Partnering Efforts
The seven functions of the Office of the Coordinator discussed in Section B of the handbook cannot be fulfilled without partnerships, coordination, and collaboration. The law specifies the following role groups, programs, and agencies with which the State Coordinator must coordinate and collaborate: 
(A) educators, including teachers, special education personnel, administrators, and child development and preschool program personnel;
(B) providers of services to homeless children and youths and their families, including public and private child welfare and social service agencies, law enforcement agencies, juvenile and family courts, agencies providing mental health services, domestic violence agencies, child care providers, runaway and homeless youth centers, and providers of services and programs funded by the Runaway and Homeless Youth Act (42 U.S.C. 5701 et seq.);
(C) providers of emergency, transitional, and permanent housing to homeless children and youths, and their families, including public housing agencies, shelter operators, operators of transitional housing facilities, and providers of transitional living programs for homeless youths;
(D) local educational agency liaisons designated under subsection (g)(1)(J)(ii) for homeless children and youths; and 
(E) community organizations and groups representing homeless children and youths and their families. [42 U.S.C. § 11432(f)(4)][footnoteRef:1] [1:  All resources and references mentioned are found in the Resources at the end of this section, with their links, if available. ] 

State Coordinators must also “coordinate with State and local housing authorities responsible for developing comprehensive affordable housing strategies under Section 105 of the Cranston/Gonzalez National Affordable Housing Act (P.L. 101-625) to minimize educational disruption for children and youths who become homeless.” [42 U.S.C. § 11432(g)(5)(b)]. 
The 2016 Non-Regulatory Guidance recommends that State Coordinators 
· coordinate housing, health, and other services with the regional representatives of the U.S. Interagency Council on Homelessness; and
· coordinate and consult with State and local policymakers to ensure that legislation and policies do not create barriers for the education of homeless children and youths (ED, 2016, p. 14). 
The guidance also speaks to other ED programs that have coordination requirements with the EHCY program, including Title I, Part A of the ESEA; the Individuals with Disabilities Education Act (IDEA) Parts B and C; and postsecondary education programs such as the College Cost Reduction Act amendments to the Higher Education Act, which authorizes local liaisons to verify unaccompanied homeless youth status for the purpose of applying for independent student status on the Free Application for Federal Student Aid (FAFSA) (ED, 2016, p. 34). The guidance reinforces the importance of State Coordinators and local liaisons coordinating with Federal agencies that use the McKinney-Vento Act’s definition of homeless, such as the U.S. Department of Agriculture and the U.S. Department of Health and Human Services in order to “determine eligibility consistently across agencies and expedite referrals for services” (ED, 34). The guidance also notes that while some programs administered by Federal agencies may use different definitions of “homeless,” coordination with these programs is critical to ensure that homeless students have access to services, besides education, to address their basic needs, such as housing and health (ED, 2016, p. 35). 	
With the increasing focus on early childhood education, there are several programs in this area with which State Coordinators must and should be involved.
· IDEA requires State Coordinator or SEA-level participation on advisory councils, Part B and C. 
· Advisory councils authorized under Head Start may require homeless education expertise. 
· State Child Care agencies and administrators to U.S. Department of Health and Human Services overseeing the Child Care Development Fund State Plans are a critical opportunity for State Coordinators to ensure that serving young homeless children is part of the discussion (ED, 2016, p. 35).
Appendix C-1. Connections to Consider summarizes partners with whom State Coordinators should work.

C.2.	How State Coordinators Can be Purposeful in their Collaborations
State Coordinators should engage in collaborative activities with a clear purpose in mind, namely to increase resources, referrals, and partnerships to meet the complex needs of children and youth experiencing homelessness. Moreover, with the increased emphasis on using data to guide decision-making and activities, collaborations should have concrete measurable goals so that it is possible to measure progress and determine the effectiveness of each collaborative partnership or initiative. These measurable goals are also useful in determining the type of partnership that would best meet specific goals, as different goals will require different levels and types of working relationships. Some examples of broad purposes for collaborative partnerships follow:
· Enable programs and agencies to expand and/or customize their services through greater awareness of the needs of homeless children and youth
· Use resources efficiently by coordinating services
· Remove barriers to services across programs and agencies by aligning policies and practices
· Build strong cross-agency advocacy and policy initiatives
As an example, let’s look at a particular problem where purposeful collaboration could produce measurable outcomes. In a certain State, data and complaints from school districts and homeless parents show that homeless students with disabilities are experiencing delays with transportation to and from their school of origin. This would certainly be a call for strong cross-program collaboration. A State Coordinator could establish the following goals for collaborative activities with the State’s special education program:
· 75% reduction in transportation delays of over two days for homeless children with disabilities during the next school year
· 90% reduction in calls from school districts and parents resulting from conflicts between homeless education and special education over transportation responsibilities
With these goals in mind, the State Coordinator could identify very specific collaborative activities for the next year, including for example, (1) ensuring that the issue of coordination between homeless and special education transportation is an agenda item at each quarterly meeting of the State special education advisory board, and (2) co-developing with the State special education coordinator a memorandum for school districts outlining the transportation responsibilities of the homeless education and special education programs with strategies for coordination.
	Appendix C-2. Collaboration Goals for State Coordinators is a table that provides more examples of collaboration goals and strategies that State Coordinators should consider as they strengthen partnerships in their State to address very specific needs of homeless children and youth.

C.3.	 How State Coordinators Can Decide Which Partners with Whom to Collaborate and the Level of Collaboration Needed 
Appendix C-3. Evaluating Current Collaborations is a planning tool to help you look at current partnerships in place in your State. If participation is mandated, reviewing the legal requirements will help you determine what needs to occur. (You may wish to review the requirements for coordination under the functions of a State Coordinator on page C-2, and use Appendix C-1. Connections to Consider as starting points for this activity.) Conduct an environmental scan by answering the following questions to decide which partners and to what level you can or must participate. While the first question addresses legal requirements, the remaining questions can be used for any efforts that require you to work with other partners.
· What does the law require?
· How will I participate? How much time is required for each activity? (E.g., face-to-face meetings, conference calls, email correspondence)
· What level of interaction during and between meetings is required? (E.g., information sharing, sharing resources, leading initiatives, extensive participation in planning and executing initiatives) 
· What level of participation is likely to be most effective based on identified goals for the State’s EHCY program?
· What is my organization’s level of commitment to this partnership?
· Can I delegate my representation?
In addition to these questions, consider:
· At what additional “tables” should I be seated to provide a homeless education voice? 
· Are there “tables” where I serve under a different role that would benefit from a homeless education voice?” 
· Do additional “tables” need to be created? Be sure to look carefully at your existing “tables” before considering a new endeavor. With limited time, using existing structures that are working can produce more immediate results.

C.4. Making Collaborations Work 
While State Coordinators sometimes feel isolated as the only person in their State who fulfills these responsibilities, they may also long for a little “alone time” without the demands of multiple meetings, agency priorities, and diverse personalities. The information and tips that follow will help you make the most of the time that you devote to building and maintaining partnerships and collaborations.
	Partnerships and connections exist along a continuum from very loosely structured relationships to highly structured and formalized ones. State Coordinators will find the full continuum of structures in their day-to-day work. Recognizing the possible connections and selecting the most appropriate level of involvement allows programs to be tailored to meet unique needs, resources, expertise, and interests. 
Frequently we use the term “collaboration” to describe a wide variety of connections, partnerships, and teaming efforts. A “collaboration” technically means a highly developed, formalized system of sharing resources and responsibilities. However, in general use, the term “collaboration” can suggest a variety of levels of interaction with partners. 
The Chandler Center for Community Leadership suggests five levels of interaction or connection that range from loosely connected arrangements through highly formalized structures. Figure C.1. A Continuum of Connections is a graphic representation of the levels of interaction. The following is a summary of these five levels. 
· Networking offers opportunities for informal dialogue across different organizations to develop common understanding. Networking acts as a clearinghouse for information and requires low levels of leadership and minimal decision-making.
· Cooperation or alliance requires semi-formal links with the beginning of role definition. The purpose is to match needs and limit duplication of services while ensuring tasks are accomplished. Leaders at the cooperation level should be facilitative due to the need for complex decision making in which some conflict may occur as needs and duplication are identified.
· Coordination or partnership requires formalized links with a central body of decision makers with defined roles. At this level, resources are shared to address common issues and to create new resources. At this level, joint budgeting, frequent and clear communication, and group decision making are necessary.
· In a coalition, roles and timelines are defined and links have been formalized with a written agreement. All members should be involved in the decision-making as ideas are shared and resources are reassigned from existing systems as well as generated by the group. A coalition generally calls for a commitment of at least three years, and shared leadership and communication are considered a priority.
· Collaboration requires a high level of trust, leadership, and productivity to realize a shared vision through the building of an interdependent system. Consensus in decision making, formalized work assignments, highly developed communication, and equal sharing of ideas characterize a collaborative relationship (Chandler Center, no date).

Figure C.1.  	A Continuum of Connections
Another way to look at connections is by the expectations for how people will work together. Bailey, Ross, Bailey, and Lumley (1998) suggest the following structures.
· Committees have formal structures, with a chairperson and printed agenda that follows Roberts’ Rules of Order, including voting, to make decisions. Examples include the Special Education Advisory Council (SEAC) and Interagency Coordinating Council (ICC) found in the Individuals with Disabilities Education Act (IDEA).
· Groups share information, have limited common purpose, and are directed by a supervisor or outside leader to achieve specific tasks. Examples include a group of stakeholders brought together to participate in strategic planning around a statewide grant or a group brought together to review the State’s special education benchmarks for its State improvement plan. A State Coordinator may be asked to participate in strategic planning for the State’s family life education grant from the Center for Disease Control or to be a stakeholder in the creation of the State Systemic Improvement Plan (SSIP) for its early childhood special education program.
· Teams have members who share considerable information, have a clearer sense of purpose and goals, share leadership roles, and are committed to operating over a long period of time. The Florida Homeless Education program conducted a comprehensive needs assessment of their statewide program over a number of months in 2007. Some attendees at meetings changed, depending upon the purpose of the meeting, but a core committee held ownership for identifying needs and creating a plan that could be realistically implemented. States that have begun Higher Education Networks, facilitated by the National Association for the Education of Homeless Children and Youth (NAEHCY), often have core team members who work toward smoother transitions for homeless students as they graduate from high school and pursue post-secondary education. With greater sophistication, teams can be categorized as high performance teams or technology-based teams. (For more information on these specialized team structures, see Bailey, Ross, Bailey, and Lumley.)

C.5. 	Elements of Successful Connections
As State Coordinators, legislative mandates for collaboration must be considered a priority. However, the level of interaction can be altered to keep the work manageable. When deciding which connections to pursue, expand, discontinue, or limit, think about the following. Successful connections require dissimilarity among the participants. What are the unique skills, knowledge, and resources that each partner brings to the table that the other partners need? This dissimilarity gives you a reason for working together and can help shape your goals. Related to this condition is the likelihood of mutual satisfaction. Will all of the participants benefit from working together? Without mutual satisfaction, some participants will be less likely to remain involved. Some required partnerships are with programs for which homelessness or education is a very tangential issue. You are likely to find sitting through multiple education meetings that never mention the word “homeless” or housing meetings that never use the word “education” very discouraging. However, such meetings may be an opportunity for you to raise issues related to the education of homeless children and youth. If discussions on these issues have not occurred, you are probably not the only one who will benefit from putting them on the table.
Success is also dependent upon the qualities of the participants. It often comes down to the personalities of individuals. Qualities that should be present include selflessness, commitment to the goals of the partnership, mutual trust and respect, flexibility as goals are clarified, and willingness to take risks. These may be natural qualities among some individuals, but trust, respect, commitment, etc. need intentional time to nurture. 

C.6.	Tools to Enhance Connections
	People skills and organizational skills both come into play when we need to work with others. Some tricks of the trade follow.

C.6.1.	Critical Communication Skills to Practice 
Effective communication is critical to successful teams. Three key skills are constructive assertiveness, empathic responding, and problem solving (Evertson & Emmer, 2013). Often we jump to problem solving without clearly articulating the issues at hand and ensuring understanding of the different perspectives that exist. Therefore, it is important to use constructive assertiveness and empathic responding techniques before trying to solve the problem. 
Using constructive assertiveness, individuals make their wants and needs known by clearly stating the problem, identifying the behavior or issue in question, and describing its effect. Being assertive means finding the middle ground being neither passive nor aggressive. This is accomplished by using “I” messages, avoiding labeling, and using body language with proper eye contact, posture and body orientation, and congruent facial expressions. Remember that nonverbal communication accounts for 60% of the message you communicate.
Empathic responding solicits and affirms the viewpoint of another person using of listening and processing skills. Listening skills acknowledge the feelings and ideas of the other person through nonverbal behaviors such as nodding, eye contact, and posture and through verbal remarks such as, “I see, go on, that’s interesting.” These behaviors communicate that you care about the other person and his/her ideas. Processing skills allow you to confirm or clarify your perceptions by repeating or summarizing what the other person says. Again, this demonstrates that you were really paying attention to the other’s words. It also gives the other person an opportunity to correct any misconceptions by re-explaining if the original explanation was not clear. If the issue is an emotional one, it may give the other person a first glimpse at a more objective view of the issue. 
The order of these two techniques can vary based on the situation. If you have an issue you feel needs to be addressed, constructive assertiveness should come first; if you sense another’s concern and want to unpack that issue, empathic responding may be a more appropriate starting point. To see these skills in action, you may enjoy a video clip from the Interpersonal Psychology Project. 
One further consideration to keep in mind is how to include a guest or new partner. Groups can get comfortable with their acronyms and expressions and not realize their conversation would be difficult for a new member to understand. When a guest or new member joins a meeting, appoint a “Code Buster” who is responsible for ensuring all terms that might be confusing are explained.
A Few Language Tips
 Avoid “but.”  Use “and.” 
I heard a rumor that the conference was being canceled, but no one told me what was going on.
This conference really requires us to stay in touch, and if there is a possible change, let’s make sure everyone hears about it.

Replace “should” with “next time,” “in the future,” or “from now on.”
Everyone should print the agendas and bring it to the meeting.
In the future, please print your agenda. To avoid wasting paper, we won’t make copies.


There are a variety of problem solving processes. All involve clearly identifying the problem, brainstorming and evaluating possible solutions and selecting one or more to be implemented. Figure C-2. A Problem Solving Process - LACE describes one example.  Readers are encouraged to visit the Mind Tools website, which has a rich variety of tools for problem solving, leadership, time management, and decision-making.

Figure C.2.  	A Problem Solving Process – LACE[image: ]

C.6.2.	What State Coordinators Should Know about the Stages of Group Formation
It is helpful to recognize that that there are stages in the creation, development, and possible dissolution of teams. Table C-1. Leadership Activities at Different Group Formation Stages lists the stages of group formation and offers activities to assist leaders in nurturing effective teaming. 


Table C.1. 	Leadership Activities at Different Group Formation Stages[footnoteRef:2] [2:  Reproduced with permission from: http://www.mindtools.com/pages/article/newLDR_86.htm. ] 

	Stage
	Activities

	
Forming
	· Direct the team clearly. Establish objectives, perhaps with a team charter or written description of the purpose of the team and desired outcome of its efforts. 

	
Storming
	· Establish process and structure, and work to smooth conflict and build good relationships between team members.
· Generally provide support, especially to those team members who are less secure. 
· Remain positive and firm in the face of challenges to your leadership or the team’s goal. 
· Perhaps explain the “forming, storming, norming, and performing” idea so that people understand why conflict is occurring and understand that things will get better in the future.

	
Norming
	· Step back and help the team take responsibility for progress towards the goal.  
· This is a good time to arrange a social or team-building event.

	
Performing
	· Delegate as far as you sensibly can. Once the team has achieved high performance, you should aim to have as “light a touch” as you can. You will now be able to start focusing on other goals and areas of work.

	
Adjourning
	· When breaking up a team, take the time to celebrate its achievements. After all, you may work with some of these people again, and this will be much easier if people view past experiences positively.



C.6.3. 	How State Coordinators Can Conduct Effective Meetings that Enhance Team Building
Disorganized meetings not only waste time, they can dampen the commitment and energy of even the most avid supporter of an issue and zap the willingness of participants to remain involved. Bailey, Ross, Bailey and Lumley propose that the following steps should be a part of all meetings that require true teaming to meet their goals.
1. Set an agenda. Set clear expectations for the goals of a meeting and estimate time to be allocated to avoid spending too much or too little time on items.
2. Assume team roles. Rotate responsibilities among members to enhance the sense of shared leadership. 
3. Initiate whip activities. Use a brief exercise to build relationship and set the stage for team productivity. Icebreakers would fit in this category.
4. Monitor verbal and nonverbal behaviors. Hold each other accountable for identifying, controlling, and modifying behaviors that affect team communication.
5. Initiate fishbowling. Having a closure activity to analyze the team’s performance, celebrate successes, and identify challenges sets the State for continued growth at future meetings.  
For an example of these steps in action, see Appendix C-4. The Early Childhood Priority Project Agenda and Minutes Templates. 

C.6.4.	How State Coordinators Can Evaluate the Effectiveness of Their Partnerships
 In high functioning teams where there are clear goals and teams will continue to work together in the future, members often take the time to openly discuss the effectiveness of the participants’ efforts and the team processes. If teams follow the meeting steps listed above, evaluation will be a part of every meeting. If there is a shift in team membership, the introduction of new projects occurs, or you have the luxury to conduct a retreat with greater time for participants to reflect on their work, this is a good time for a targeted assessment of team effectiveness. The evaluation may be as simple as asking participants to identify what you do well together and what the team could do better. Mindtools offers another example of an evaluation tool. If you are working with an outside facilitator, the consultant should be able to offer a variety of tools to gain participant insight. 



		Choose Your Battles Wisely
(Is it better to be right or in relationship?)
Ask yourself
1. Is the issue trivial? 
2. Is it a persistent concern? 
3. Is the behavior innocent or intentional?
4. What’s the history or context of the situation?
5. Can or will the behavior change?
6. Is this good timing?
7. How are you contributing to the problem? If others are complaining about you, is what they’re saying at least partially true? 
8. Would confronting someone result in a short-term win and a long-term loss?

“Good manners are made up of petty sacrifices.” Ralph Waldo Emerson (Letters and Social Aims, 1875)



C.6.5. 	How State Coordinators Can Address Collaboration Challenges
	Despite your best efforts to build strong relationships and plan productive meetings, there will be times when a collaborative initiative will not thrive. Many factors impact collaborative relationships, including the time members can devote to the initiative, the sociopolitical climate, past history, amount of trust among partners, and competition for limited resources. It is important to keep in mind that these challenges did not develop overnight, and the time spend in building relationships and commitment to the effort is the only way to overcome them. Persistence is key.
	Appendix C-5. Overcoming Challenges to Collaboration is a table that lists common barriers to effective collaborations with suggested strategies to address them. 


	Coordinator to Coordinator: Stories from Colleagues
Good leaders are good storytellers, and many State Coordinators love to share their stories! Read about three colleagues and their ventures into collaborations that made a difference for students experiencing homelessness by 
· developing a State advisory board (Appendix C-6), 
· establishing a close working relationship with Head Start (Appendix C-7), and 
· creating links to higher education (Appendix C-8).



C.7.	How State Coordinators Can Encourage Local Liaisons to Develop Collaborations
Developing cross-program and cross-agency collaborations requires significant time along with knowledge of specific strategies to make collaborations productive and sustainable. Local homeless liaisons who are new, who have very little time allocated to homeless education duties, who do not see the value of collaboration, or who are unfamiliar with collaborative strategies will need the support and guidance of the State Coordinator to initiate both local educational agency (LEA) program collaborations and community collaborations.
There are five main reasons that State Coordinators may provide to their local liaisons to urge them to collaborate.
1. Collaboration is one of the responsibilities outlined in the McKinney-Vento Act. The law states: 
Each local educational agency serving homeless children and youths that receive assistance under this subtitle shall coordinate (i) the provision of services under this subtitle with local social services agencies and other agencies or entities providing services to homeless children and youths and their families, including services and programs funded under the Runaway and Homeless Youth Act (42 U.S.C. 5701 et seq.); and (ii) transportation, transfer of school records, and other interdistrict activities, with other local educational agencies. [42 U.S.C. § 11432(g)(5)] 
Moreover, the law requires coordination with Title I in determining the amount and use of the Title I, Part A reservation of funds for homeless students.
2. States are required to oversee the implementation of the McKinney-Vento Act in all LEAs, including those without subgrants. Therefore, State Coordinators should include monitoring indicators specific to LEA collaboration. 
3. Collaboration makes the work of the local liaison more effective to the extent that he or she can call on community collaborations to provide services to homeless families. Such collaborations also assist identification efforts.  
4. Collaboration is a means of obtaining resources and funding for homeless children and youth. One of the most critical collaborations is between the McKinney-Vento and Title I, Part A programs. Local homeless liaisons work closely with the local Title I coordinator to review data on homeless students and determine the amount of the homeless set aside and ways in which the set aside should be spent. 
5. Collaboration can result in policies and procedures that clarify the roles and responsibilities of each agency. For example, homeless shelters funded by U.S. Department of Housing and Urban Development program are required to coordinate with school districts to ensure that homeless children and youth residing with them are enrolled in and attending school. The local liaison is instrumental in making sure this coordination is in place and in providing suggestions for specific activities. Also, inter-district issues can be resolved before conflicts arise, such as determining how two LEAs will share responsibilities for transporting homeless children and youth to and from their school of origin.

C.8.	How State Coordinators Can Assist LEAs with Collaborations
State Coordinators must model collaboration at the State level (“walk the walk”) as well as nurture local collaboration (“talk the talk”).
1. State Coordinators can expand State-level collaborations to provide support for similar collaborations between the LEA and other local agencies. For example, State-level collaborations involving Head Start can result in joint policies or memoranda of understanding (MOUs) that assist both Head Start programs and local homeless education programs in coordinating their work. Similarly, cross-program collaborations within the SEA (such as Title I, Part A; migrant education; IDEA; and transportation) can develop State policies or guidance memos that clarify how these programs should collaborate at the LEA level. 
1. State-level collaborations can facilitate joint training opportunities in which State-level staff in both the EHCY program and other programs can train each of their local staffs to familiarize them with one another’s programs as well as bring them face to face to begin conversations.
1. State Coordinators can include requirements for collaboration in their McKinney-Vento subgrant applications so that LEAs that have active collaborations are more competitive for funding. Many States require that subgrant applicants include information on the coordination between Title I and homeless programs in assessing needs of homeless students and determining the amount of the Title I, Part A reservation of funds.
1. State Coordinators can provide training to local liaisons on ways that they can initiate and sustain collaborations. The NCHE website includes a variety of documents to assist with collaboration in its Resources by Topic section. 

C.9.	How State Coordinators Can Collaborate with Each Other
	Even though such collaborations are not mandated, many State Coordinators find that collaborations with their colleagues are an important method of collaboration and working smarter. Over the years, several rich collaborative initiatives have existed among groups of State Coordinators to conduct a range of activities, including
· working together to form the local arrangements committee for the annual NAEHCY conference; 
· conducting trainings for local liaisons from the States in the region (some States in this type of collaborative have rotated the location of their annual joint training from one State to another); 
· establishing a collaborative team to discuss and strategize issues they have in common; 
· presenting in each other’s State;
· serving as reviewers for one another’s subgrant applications; 
· offering to mentor a new State Coordinator; and 
· generally serving as a support and sounding board for one another.
Key benefits of State Coordinator collaboration include
· increasing expertise by learning from colleagues (especially important for new State Coordinators who have State Coordinator mentors; contact NCHE if you would like a mentor);
· getting different perspectives on disputes and learning from other State’s approaches to managing disputes; 
· expanding support for local liaisons in your State (if one State Coordinator is unavailable for assistance, a State Coordinator may arrange for local liaisons to  call another State Coordinator within a regional partnership);
· establishing new supportive relationships to overcome feelings of being the “lone ranger” in your department (State Coordinators and local liaisons often establish collaborative relationships through meeting at regional trainings); and 
· developing policies and procedures to navigate inter-State issues.
Suggestions for building inter-State collaboration
· Convene a group of State Coordinators informally at national conferences and meetings to explore interest in establishing a regional group.
· Attend other States’ training sessions to get ideas.
· Start small and add other States to a regional collaboration when the interest arises. (Distance may limit who can participate, but conference calls and online meeting technology can mitigate this problem.)
· Invite new State Coordinators to participate in order to build their capacity and to bring fresh perspectives to existing collaborations.
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