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2005 Version of the McKinney-Vento Standards and Indicators Guidebook

This guidebook is almost identical to the 2004 McKinney-Vento (MV) Standards and Indicators Guidebook with the exception of: a) a few minor edits, b) inclusion of additional quotes from program staff participating in the National Center for Homeless Education’s MV Standards and Indicators pilot project during the 2004-2005 school year, and c) the addition of a new chapter on the use of logic models for program improvement (See page 25).

Introduction

“People without information cannot act.

People with information cannot help but act.”

--Ken Blanchard
Increasingly, funding agencies are emphasizing the importance of collecting and reporting outcome data to ensure program accountability for allocated resources. In addition, program staff members are becoming more interested in using data to determine if their products and services are truly making a difference in their clients’ lives. Outcome measures provide important information for data driven program decision-making—they are essential evaluation measures McKinney-Vento (MV) staff can use to adapt and improve their programs. In an effort to assist programs with the collection and reporting of outcome data, the objectives of this guidebook are to help MV program staff: 

· Become familiar with the current set of MV Standards and Indicators,

· Understand the overall purposes of standards and indicators for continuous program improvement,

· Assess the strengths and challenges associated with the collection of data on each of the five Standards, and 

· Develop strategies for implementing the MV Standards and Indicators at the program level.

This guidebook is a compilation of multiple sources including literature on the topic of standards and indicators as well as first-hand data collection experiences from the field. This guidebook is designed to apply to a wide range of MV-funded programs across the nation. It is understood that programs vary significantly (e.g., in the number of identified homeless students/families, resources available, services provided, level of technology, number of staff members, demographics, socio-economic conditions, etc.), and, therefore, no two programs are ever identical. With this in mind, the processes and procedures illustrated in this guidebook may or may not be applicable to all MV programs. It is encouraged that program staff use this guidebook as a resource to assess their organization’s overall evaluation plan and to determine how they can most effectively address the five MV Standards.

Please note that when discussing standards and indicators in the general sense, this guidebook will use lower-case letters; inversely, when referring to the specific MV Standards and Indicators, capital letters will be used. 

History of the MV Standards and Indicators Project

The National Center for Homeless Education (NCHE) and the Evaluation and Quality Control Unit at SERVE convened a work group during the summer of 2001 to:

· Develop standards and indicators of quality MV programs,
· Identify data collection tools and strategies to determine the extent to which MV programs are meeting the Standards and Indicators, and
· Create technical assistance tools to help local coordinators evaluate their programs.
A participatory process was used to develop the MV Standards and Indicators. The work group included state coordinators, local coordinators, representatives of national organizations, and program evaluation specialists. The involvement of the national, state, and local stakeholders helped to ensure the proposed indicators developed were both meaningful and useful. The following individuals were part of the original workgroup:


	2001 McKinney-Vento Quality Program Indicators Work Group Members

	Diana Bowman, Director 

National Center for Homeless Education at SERVE

Greensboro, North Carolina 
	Joe Johnson, Director

Compensatory Education Programs/Title I

U.S. Department of Education

Washington, DC

	Jeri Cohen, Local Coordinator 

West Contra Costa Unified School District

Project HOPE

Richmond, California 
	Jerrilyn Johnson, Local Coordinator

Winston-Salem/Forsyth County Schools

Project HOPE

Winston-Salem, North Carolina

	Gary Dickirson, State Coordinator

Homeless Program 

Springfield, Illinois
	Tina Johnson, Program Specialist

National Center for Homeless Education

at SERVE

Greensboro, North Carolina

	Barbara Duffield, Education Coordinator 

National Coalition for the Homeless

Washington, DC
	Patricia McKee, Program Coordinator

Compensatory Education Programs

U.S. Department of Education

Washington, DC

	Thomas Gray, State Coordinator 

Minnesota Department of Children, Families 

& Learning

Roseville, Minnesota
	Kathleen Mooney, Assistant Evaluation Specialist

SERVE Evaluation Program

Greensboro, North Carolina

	Sue Hamann, Director 

SERVE Evaluation Program

Greensboro, North Carolina
	Ray Morley, State Coordinator

Bureau of Federal School Improvement

Des Moines, Iowa

	Beth Hardy, Director 

SERVE Children, Families, & Communities

Program 

Greensboro, North Carolina
	Patricia Popp, Coordinator

Virginia Homeless Education Program

Williamsburg, Virginia

	Mary Herrington, Local Coordinator

Education of Homeless Children and Youth 

Richmond City Public Schools 

Richmond, Virginia
	Walter Varner, State Coordinator

Education of Homeless Children and Youth

Baltimore, Maryland

	Barbara James, State Coordinator

Office for the Education of Homeless Children

Austin, Texas
	Jim Winship, Associate Professor

University of Wisconsin-Whitewater

Whitewater, Wisconsin


In 2001, Dr. Joe Johnson, Director of Compensatory Education Programs, set the charge for the group by saying, 

If we are achieving something, we need to gauge our progress. We must care about the extent to which we are making a difference. Although many good programs exist, what is lacking is an emphasis on using data to see if we are making a difference. We must construct tools to ensure that we make continuous progress in serving children and youth in homeless situations. 

Dr. Johnson’s vision extends beyond local program evaluation: “As we improve these tools, we will be closer to achieving a national consensus on data elements for McKinney programs. These tools will help improve the shape of the federal program as well as local programs.”
In addition, collecting and using data provide the foundation for the U.S. Department of Education initiative “No Child Left Behind.” The pillars of the initiative are:

· Accountability—collecting data that show results for all students.
· Local control and flexibility—designing programs based on documented needs of students.
· Parental choice—involving parents meaningfully in their children’s education.
· Doing what works—using strategies based on data supporting program effectiveness.
SERVE evaluation staff led the group through a process to develop standards and indicators descriptive of effective programs and practices that are associated with increased school enrollment, attendance, and achievement of children and youth experiencing homelessness. Subsequently, the group identified sources and best practices for collecting data that gauge progress toward the newly proposed MV Standards. 

In 2002, SERVE contracted with the Texas Homeless Education Office (THEO) to develop a database system designed specifically for collecting student-level MV Standards and Indicator data. After the prototype database was completed, the next step for the project was to pilot the system with a limited number of homeless education programs across the nation. 

Data Collection Pilot Test

During the 2003-2004 school year, a total of seven MV programs agreed to collect Standards and Indicators data in a FileMaker Pro database. Although participant feedback concerning the effectiveness and utility of the system was mixed, pilot sites unanimously agreed that collecting MV Standards and Indicator data was a very important evaluative step toward ensuring continuous program improvement; thus, in order to increase the efficiency and effectiveness of data collection, it was recommended that the project’s emphasis switch from the creation of a national, uniform database to the development and dissemination of a user-friendly guide informing program staff about the importance of the MV Standards and Indicators and how to incorporate them into their already existing data collection systems. During the 2004-2005 school year, NCHE continued to assist a select group of MV programs to collect Standards and Indicators data via conference calls and a face-to-face meeting in Atlanta, Georgia. Furthermore, NCHE encouraged sites to complete a self-assessment data collection inventory and develop a logic map of their program based on the MV Standards and Indicators.

Overview of the Guidebook
Since the ultimate goal of the project is to have every homeless education program adopt the Standards and use data for program improvement, this guidebook is a resource to assist program staff with the development and implementation of an effective Standards data collection process at the local level. This guidebook addresses the following questions that were raised while working with participants from the pilot test sites during the 2003-2004 and 2004-2005 school years (answers to the questions are found on the pages listed in the right-hand column):

	Question
	Page

	What are performance standards and indicators?
	7

	What are the current standards and indicators used to measure the quality of MV homeless education programs?
	9-10

	Why should my program collect MV Standards and Indicators data?
	12

	What MV Standards and Indicators data are programs required to collect?
	12

	Why is collecting student-level data for the Standards and Indicators important?
	13-14

	How do I begin collecting MV Standards and Indicators data?
	14

	What are some suggestions from programs that have experience with collecting MV Standards and Indicators data?
	14-15

	What additional information should be included in a MV student-level database (e.g., grade level, primary language, present living situation, etc.)?
	15

	How can I ensure the data my program collects are reliable and valid?
	15-16

	Will the MV Standards and Indicators remain the same for years to come?
	16

	How can I share my program’s Standards and Indicators data collection successes with others outside my state or region?
	16

	What observations and recommendations were made as a result of the 2003-2004 pilot test project?
	17-24

	What is a logic model?
	25

	How can the MV Standards and Indicators contribute to developing a logic model?
	27

	How do I create a logic model and data collection guide?
	27

	What challenges and strategies have been identified for each MV Standard?
	31-48

	In addition to student-level data, what program-level data should be collected?
	49

	What are some summary data collection strategies and recommendations?
	50

	What are the future plans for the MV Standards and Indicators?
	51

	What are the sources referenced for this document?
	52

	What are some additional resources?
	53



What are performance standards and indicators?

Standards express general characteristics of high quality programs while indicators are specific concrete events that can be counted or measured in order to establish the degree to which a standard is met. 

For example, as described in greater detail in Section III of this guidebook, the MV standard based on student achievement and its corresponding indicators looks like this:

Standard 5: Grades 3-12 children and youth experiencing homelessness meet their state’s academic standards.


Indicator 5.1: Performance on standards-based assessments in reading and math are in the proficient or above range or show a one-for-one gain.

Indicator 5.2: Rates of promotion to next grade level are at district average or above.

Indicator 5.3: Rates of high school graduation or equivalent are at district average or above.
Why is it important to collect performance standards and indicators?

Performance standards and indicators can serve multiple purposes: 

· Provide a measure of accountability to assess the effectiveness and worth of a particular program. 

· Serve as a mechanism to monitor program progress and to provide data for mid-course corrections as needed. 

· Identify areas in which improvement is needed. 

· Provide performance information on program progress and accomplishments that staff can share with stakeholders.

A program measurement system should be built upon the foundation of a program’s mission, goals, and objectives developed in a strategic planning process. The measurement of a program’s goals and objectives is an integral part of a program management system. However, unless the standards and indicator information is used by program managers to assess the program’s operation, no amount of data collection, analysis, and reporting will help to improve its functions and services. 

What are some common issues and challenges?

Past experience has surfaced a range of issues and challenges in collecting and reporting performance indicators. The following are some examples:

Feasibility of Data Collection: Program staff should be able to collect the necessary data with reasonable ease and cost. When data are difficult to collect, serious consideration should be given to the benefits of the data—with respect to program management and improvement—relative to the cost of collection.

Many school districts, particularly small rural districts, cannot afford an expensive data collection effort. There is a need to weigh the costs and benefits of each data collection activity. When the costs of a particular data collection method outweigh its benefits, alternative methods should be considered for data collection. For example, while face-to-face interviews with all parents of homeless students identified by a program may provide the most valid and complete data, cost considerations may make it necessary to interview only a 20% random sample of the parents. 

Issues Related to Causal Attribution: Many outcomes are the result of multiple programs or program activities. For example, many students participate in more than one special program in addition to the regular school program. Also, most states have developed consolidated plans, and many have consolidated their performance indicators as well. These states are looking at schools comprehensively, making it difficult or perhaps unnecessary to attribute effects differentially to individual categorical programs. 

Under these circumstances, it is difficult, if not impossible, to make a causal link between outcomes and a single program or program activity. It is more realistic to say that a program or program activity has contributed to the desired outcome, but is probably not the only cause of improvement. On the other hand, while a causal link is difficult to establish empirically, a logical connection can often be made between program activities and outcomes, especially when the outcomes are anticipated in advance. 

Performance Reporting Versus Evaluation: Performance indicators are an essential part of a management information system. They track program progress and success and provide information for program management and improvement. However, in and of themselves, they do not tell us why things happened the way they did. They are, therefore, not a replacement for more in-depth explorations of program processes and outcomes. 


Introduction to the MV Standards and Indicators
According to the U.S. Department of Education’s MV Homeless Education Assistance Program Performance Plan for 2005 the overarching goal of the program is “to ensure access of homeless children and youth to the same free, appropriate public education as provided to other children and youth” (See Appendix A). To ensure the MV program effectively meets its overarching goal, an evaluation plan must be designed and implemented. An appropriate evaluation plan compares the program of interest to a set of standards and indicators characteristic of high-quality programs for children and youth experiencing homelessness. 

Current MV Standards and Indicators

This next section introduces the five Standards and their associated Indicators developed by the 2001 MV Quality Program Indicators Work Group members. The MV Standards and Indicators listed below were ultimately designed to assist local, state, and national staff to evaluate their programs with the results leading to effective programmatic decisions.

	Standard 1:
Within one full day of an attempt to enroll in a school, children and 


youth experiencing homelessness are in attendance.


	Standard 2:
Pre-K to 12 children and youth experiencing homelessness have 


stability in school.


Indicator 2.1: Attendance rates will be at or above the relevant district average.

Indicator 2.2: Students will remain in the school of origin for the period of homelessness or, if permanently housed, for the remainder of the school year, unless parents or unaccompanied youth request transfer to another school.

	Standard 3:
Children and youth experiencing homelessness receive specialized services 

when eligible.


Indicator 3.1: Preschool children experiencing homelessness will participate in public preschool (Head Start, Even Start, State pre-K, Special Education, Gifted, ESL, and Title I pre-school program).

Indicator 3.2: Children and youth experiencing homelessness will receive Special Education and related services when eligible. 

Indicator 3.3: Children and youth experiencing homelessness will receive appropriate services based on assessment of individual needs, through some combination of resources, including but not restricted to Title I, MV, or other funds.

	Standard 4:
Parents or persons acting as parents of children and youth experiencing 

homelessness, participate meaningfully in their children’s education.


Indicator 4.1: Parents or persons acting as parents will have face-to-face conferences with relevant teachers, guidance counselors, or social workers within 30 days of children’s enrollment.

Indicator 4.2: Parents or persons acting as parents will be provided with individual student reports informing them of their child’s specific academic needs and achievement on academic assessments aligned with state academic achievement standards.

Indicator 4.3: Parents or persons acting as parents will monitor or facilitate homework assignments.

Indicator 4.4: Parents or persons acting as parents will share reading time with their children (i.e., parent reads to child or listens to child read).

Indicator 4.5: Parents or persons acting as parents who want parenting skills training will attend available programs.

Indicator 4.6: Parents or persons acting as parents will demonstrate awareness of MV rights.

Indicator 4.7: Unaccompanied youth will demonstrate awareness of MV rights. 

	Standard 5:
Grades 3-12 children and youth who are experiencing homelessness meet 

their state’s academic standards.


Indicator 5.1: Performance on standards-based assessments in reading and math are in the proficient or above range or show a one-for-one gain.

Indicator 5.2: Rates of promotion to next grade level are at district average or above.

Indicator 5.3: Rates of high school graduation or equivalent are at district average or above.

Definitions

When gathering data, it is important that all program personnel involved in the data collection process are “on the same page” in regard to the intent, as well as the language, of the Standards and Indicators. To ensure continuity and reliability of the data, below are various terms used in the MV Standards and Indicators. Appendix B provides a one-page overview of these definitions. 

Data Constraint - A limitation placed on data. (For example, academic data will be collected only for students who have received ongoing tutoring, case management, or counseling services for at least 90 days.)

Eligible - Meets the requirements set by the targeted program.

Enrolled - Attending classes and participating fully in class. (Enrollment could be attempted by the parent, youth, shelter personnel, school personnel, or homeless liaison.)

Face-to-Face - An individual conference between the parent and the child’s teacher/counselor/social worker or other school-affiliated staff providing outreach services.

Homelessness - As defined by MV Homeless Education Assistance Act of 2002, Subtitle B of Title VII, Section 725 the term “homeless children and youths.”

1.  Means individuals who lack a fixed, regular, and adequate nighttime residence; and

2.  Includes:


· Children and youths who are sharing the housing of other persons due to loss of housing, economic hardship, or similar reason; are living in motels, hotels, trailer parks, or camping grounds due to the lack of alternative adequate accommodations; are living in emergency or transitional shelters; are abandoned in hospitals; or are awaiting foster care placement; 

· Children and youths who have a primary nighttime residence that is a public or private place not designed for ordinarily used as a regular sleeping accommodation for human beings; 

· Children and youths who are living in cars, parks, public spaces, abandoned buildings, substandard housing, bus or train stations, or similar settings; and migratory children (as such is defined in section 1309 of the Elementary and Secondary Education Act of 1965) who qualify as homeless for the purposes of this subtitle because the children are living in circumstances described in clauses (1) through (3).

MV Rights - Laws concerning homeless students’ access to a free and appropriate public education found in Title VII-B of the MV Homeless Assistance Act (No Child Left Behind Act of 2001).

Participate Meaningfully - James P. Comer’s article “Rallying the Whole Village: The Comer Process for Reforming Education” categorizes three levels of parent involvement, with Level III being the most intensive and Level I being the least intensive. For Standard 4, Level I parent participation/involvement defines “meaningfully.” The criteria for this level are: “Parents support the school’s program through attending parent-teacher conferences, reinforcing learning at home, and participating in the school’s social programs.”

Person Acting as Parent - A person acting as a parent because of the absence of the legal parents. (Local liaisons, shelter staff, case managers, school counselors, etc., may act as parents. Relevant state laws vary.)

Public Pre-School - Head Start, Even Start, school district programs, State Pre-K, and Title I Preschool Programs.

Relevant District Average Attendance - Mean or median established by the district and published by the district for the relevant grade and period in question.

School of Origin - The school that the child or youth attended when permanently housed or the school in which the child or youth was last enrolled.

Specialized Services - Programs developed to address various needs of students (e.g. Head Start, Even Start, State Pre-K, Special Education, Meals, Gifted, ESL, Title I, School wide Targeted non-Title I).

Unaccompanied Youth - A youth not in the physical custody of a parent or guardian.


While Section II addressed the importance and challenges of collecting standards and indicators in general, this section will address various data collection questions specific to the MV Standards and Indicators.

Why should my program collect MV Standards and Indicators data?

There are many overall benefits to collecting standards and indicators data. For example: accountability, program monitoring, identification of needs, and communication of program effectiveness. Addressing the MV Standards and Indicators via a student-level data collection process (i.e., a record is completed on each student during the intake process and maintained while the student is in the program) will assist your program by helping to answer the following questions:

· What evidence is there that my local program is in compliance with MV legislation?

· What data collection processes are in place in my program to provide the necessary information required by the U.S. Department of Education at the local program level?

· How does my program use data to make informed decisions about homeless education issues in my region?

The most important benefit of collecting student-level data based on the MV Standards and Indicators is the ability to disaggregate the data to address various issues concerning: 

(a) compliance to the current MV laws regarding student access, enrollment, and achievement; (b) the annual reporting requirements for MV sub-grantees from the U.S. Department of Education regarding the number of homeless children served by the program and receiving educational/school support services, as well as the academic progress of homeless students; and (c) continuous program improvement at the local level. 

Collecting student-level data allows MV staff members to use the information to make more informed decisions about the program by providing staff the opportunity to dig deeper into the data to answer more detailed questions. For example, if 80% of children and youth identified as homeless are being enrolled immediately in your district, which schools are experiencing delays? Are there any common characteristics about the homeless students who have experienced delays (e.g., gender, race, primary language, etc.)? Thus, by disaggregating the data according to specific variables, programs have a snapshot of the issues at hand and, therefore, are one step closer to removing any barriers to homeless students’ access to a quality education. 

What MV Standards and Indicators data are my program required to collect?

Currently, MV programs are not mandated to collect Standards and Indicators data; however, it is important to note that the Standards and Indicators encompass the information required from MV programs in the U.S. Department of Education’s Homeless Children and Youth Program Data Collection form for 2004-2005. In addition, the Standards and Indicators are supported by the U.S. Department of Education by their inclusion in the 2004 Policy Guidance for the Education of Homeless Children and Youths Program (which is available for download on the NCHE website—www.serve.org/nche). Thus, the development of the Standards and Indicators and the dissemination of this guidebook are offered by NCHE as tools for MV staff to use to ensure compliance with Federal requirements and encourage continuous program improvement.

In a time of increasing accountability and decreasing funding opportunities, it is to your program’s benefit to find ways to continuously enhance your services and to effectively communicate your program’s successes. Moreover, developing a student-level standards and indicators data system will assist your program in collecting specific data requested by the Department. For example, the Department has requires the following data from MV programs for 2004-2005. (See Appendix C for the U.S. Department of Education’s Homeless Children and Youth Program Data Collection Form for 2004-2005.)
· Total number of homeless children and youth that were served by your program during the academic school year disaggregated by grade-level groups.

· Total number of homeless preschool-age children in your program attending public preschool.

· Number of unaccompanied youths served.

· Number of homeless migrant children/youth served.

· Number of homeless children and youth served that received educational support services (e.g., special education, gifted and talented, vocational education, etc.).

· Number of homeless children and youth that were eligible for the state assessments and met or exceeded state reading/math standards.

It is essential that your program have an established, accurate, and reliable system to collect these data. One way of collecting this information would be to develop a student-level data collection system based on the Standards and Indicators, which could capture this information for each student assisted by the MV program (e.g., What is the student’s current grade level? Is the student an unaccompanied youth? Did the student take this year’s state assessments? etc.). 

Why is collecting student-level data for the Standards and Indicators important?

As discussed earlier in this section, collecting student-level data allows for more detailed analyses of information gathered to address the Standards and Indicators. For example, collecting demographic information of homeless students separately from their achievement data is informative, to a degree; however, linking these items at the individual student level will enable your program to disaggregate the data in order to answer more specific and complex questions (e.g., What percentage of fourth-grade, African-American students identified as homeless and receiving after-school tutoring made a score of above proficient on the state standardized test?). As a result, a student-level data collection system increases the possibilities of data inquiry exponentially.

Also, with the current emphasis on the No Child Left Behind Act, being able to disaggregate data according to unique variables or subgroups is extremely important for both accountability and continuous program improvement. Ultimately, collecting Standards and Indicators data at the student level will help to ensure all homeless students receive high-quality educational opportunities and services they need to learn at their full potential. 

In addition, collecting data at the student level ensures the numbers are more accurately reported and aggregated for state-level reports (and furthermore, when state-level data are aggregated and reported at the national level). Since state reports are a compilation of data collected by each of the school districts and/or MV sub-grantees, it is essential that the data are collected in a manner that is both transparent and informative. 

For example, if a district reports 500 students were served by MV funds in six different schools (300 elementary students, 175 middle school students, and 25 high school students), it is essential that the program has the data available to support the numbers reported. These data would include: Who are the students? What school do they attend? What services do they receive?

How do I begin collecting the MV Standards and Indicators data?

Collecting Standards and Indicators data is an interactive and iterative process that will require the involvement of various stakeholders in the area of homeless education. It is important that your program assemble a small work group to provide input about how best to incorporate the Standards and Indicators into your current data collection system. It will be the role of this work group to:

1. Complete the Inventory of Current Data Collection Worksheet (See Appendix D). This worksheet will help assess what data your organization is already collecting as well as identify any existing gaps. 

2. Review your strategic plan to assess how the Standards align with your organization’s current mission and goals. 
3. Determine the applicability and utility of each of the proposed indicators for your organization. For example, it is important to assess: which Indicators are the most relevant for program improvement; which Indicators address your program’s strongest areas of emphasis; which Indicators will produce data that will be most useful for MV staff; etc.

4. Develop a plan for collecting and documenting the Standards and Indicators data (See Section VI regarding logic models).

5. Develop instruments for data collection (e.g., surveys, intake forms, etc.) or identify sources from where information can be obtained (e.g., district data bases, forms and protocols used by other MV programs, etc.).

6. Conduct a pilot test of the data collection and reporting processes.

7. Revise and update data collection reporting strategies as needed.

What are some suggestions from programs that have experience with collecting MV Standards and Indicators data?
1. First, assess if and/or how your program is currently measuring each of the five Standards (e.g., program documentation, intake forms, surveys, parent interviews, etc.).

2. Then, select the Standards that your program plans to collect student-level data to support. (Note: Your program should be collecting data on each of the five standards; however, at this stage it may or may not be at the student-level). 

3. Begin collecting student-level data on one or two Standards and Indicators of quality that can be easily integrated into your current data collection system. Over a planned period of time, incorporate the remaining, more difficult student-level elements into your data system one-by-one. This process will help your program strengthen its data collection capacities in a way that will not be overwhelming. 
4. Determine if the suggested Indicators are applicable for your program to collect; if not, your program should design more relevant and useful indicators.

It is important to note that programs have the flexibility to create and/or revise the suggested Indicators; however, the five Standards should always use the same language and intent. Similarly, if your program decides to revise the proposed Indicators to align more effectively with your program goals, it is essential that the new Indicators remain consistent with the vision that the MV program is intended to accomplish.

5. Use the MV Standards as leverage in your district to communicate the importance of homeless education issues and to emphasize the need for improved data collection methods. For example, one site used the Standards as a catalyst to discuss the need for more consistent, reliable, and formal educational assessments in their district to ensure students are being placed immediately and appropriately in the classroom. 

6. Create an informal network of homeless education professionals in your region. Learn from one another’s experiences. Share the tools, processes, and resources developed in your district addressing the Standards with your colleagues.

Aside from those data directly associated with the Standards and Indicators, what additional information should be included in a MV student-level database?

As illustrated in Appendix C, the following student data elements should be included:

	· School
	· Ethnicity

	· Name
	· Primary language

	· ID#
	· Present living situation (e.g., doubled up, shelter, motel, etc.)

	· Birth date
	· Eligibility for migrant certificate

	· Current grade level
	· Exit date from MV program

	· Birthplace
	· Date of first participation with the MV program

	· Gender
	· Present family situation (e.g., with one parent, with adult relative, with peers, etc.)


These data elements are important to include so you can disaggregate the information to answer more detailed questions about your program. For example, what if you needed to know how many Latin American teenagers eligible for migrant certification are attending their school of origin? You could use the data elements suggested above to help answer this question. You could use the ethnicity question to filter out any non-Latino students; next you could use the birth date information to filter out anyone under the age of 13; and then you could filter out the students who do not meet the criteria to be eligible for migrant certification. Once you have those individuals identified, you could use the school of origin database questions proposed for Standard 2 as your final filter. (See Appendix E questions 9a, 9b, and 9c for the proposed school of origin questions.)

How can I ensure the data my program collects are reliable and valid?

As described by Theodore H. Poister in Measuring Performance in Public and Nonprofit Organizations, quality data are “data with a high degree of validity and reliability—that is, they are unbiased indicators that are appropriate measures of performance and provide a reasonable level of objective statistical reliability” (Poister, 2003, p.86). The reliability of the MV indicators can be determined by assessing how objective, precise, and dependable they are. Poister suggests that one way of testing the reliability of your program’s performance indicator data is to make repeated queries regarding a specific data element. Do the multiple queries result in consistent, dependable, and precise data? If so, then the data can be considered reliable. For example, a superintendent wants to know how many high school students are currently receiving MV services in his/her district—when a query is run, the program’s database reports 100 students. To ensure an accurate count, a staff member reviews the intake forms and other program documentation—this review also reveals 100 high school students. Furthermore, program staff members are asked to list all the high school students they are currently working with—the staff members again report 100. Because of the consistent, dependable, and precise totals, it would appear that the program exhibits quality program documentation, error-free data entry, and a system based on common definitions and data collection strategies. Therefore, it is essential that your program design and implement quality assurance processes that ensure reliable data. 

“Whereas reliability is a matter of objectivity and precision, the validity of a performance measure concerns its appropriateness, the extent to which an indicator is directly related to and representative of the performance dimension of interest” (Poister, p.89). As a result of the extensive, participatory, and iterative process used to develop the MV Standards and Indicators, the proposed system indeed has a high degree of consensual validity (when experts and others working in the field develop an apparent consensus that the performance measures are appropriate). However, it is essential that local MV programs work collaboratively with key stakeholders to continually review, discuss, and adopt the most appropriate data collection strategies for their specific program. 

Will the MV Standards and Indicators remain the same for years to come?

It is suggested that the MV Standards and Indicators be revisited at intervals of approximately three to four years to ensure they reflect the most current laws, funding agency mandates, and effective practices. Similar to the process used to develop the MV Standards and Indicators in 2001, NCHE convened a work group of state coordinators, local coordinators, and national homeless education advocates to revise the MV Standards and Indicators at the National Association for the Education of Homeless Children and Youth (NAEHCY) Conference in Kansas City, MO in October 2005. It is anticipated that the proposed changes to the Standards will be officially adopted and available via the NCHE website in the spring of 2006. 
How can I share my program’s Standards and Indicators data collection successes with others outside of my state or region?

NCHE encourages you to share your successes with our organization. As described in the introduction, one of the purposes of this document is to provide strategies for local programs to address the MV Standards and Indicators. It is proposed that this guidebook be an evolving document that continues to be revised each year; thus, it is important to share your experiences so we can learn from the intelligent and creative minds of local program staff. If your program found effective data collection solutions for addressing the Standards and Indicators, please contact Diana Bowman at NCHE (dbowman@serve.org) or Kathleen Mooney at SERVE (kmooney@serve.org) so we can compile and share your strategies in future editions of this document. 


Introduction

Section V will briefly revisit and expand on the history of the MV Standards and Indicators data collection process and the results of the pilot phase of the project.

As discussed in Section I, NCHE convened a national work group in the summer of 2001 to develop the MV Standards and Indicators of quality and to identify data collection tools and strategies. As illustrated in Section III, the work group developed a set of Standards and Indicators that are descriptive of effective programs and practices that are associated with increased school enrollment, attendance, and achievement of children and youth experiencing homelessness. In addition, the work group suggested that the next step of the process was to develop a system by which program managers and coordinators could efficiently collect data and determine the extent to which their homeless education programs met the Standards for quality programs.

In response to the national task force’s recommendation, NCHE collaborated with the Texas Homeless Education Office (THEO) at the Charles A. Dana Center located at the University of Texas at Austin. THEO has had extensive first-hand experience evaluating MV effectiveness; therefore, NCHE and THEO collaborated to develop a data collection and reporting system for MV-funded programs, based on principles learned from their experience in Texas.

In 2003, THEO designed and developed a student-level PC-based database (using FileMaker Pro software) to capture program data addressing the 5 Standards and 15 proposed Indicators. In addition, the database also included elements required from MV programs by the U.S. Department of Education. NCHE and THEO recruited seven sites, meeting specified criteria (See Appendix F), to participate in a pilot process to evaluate the quality, utility, and relevance of the FileMaker Pro data collection system. Sites agreed to collect the Standards and Indicators data during the 2003-2004 school year. In exchange for participation, sites were provided with the following: a copy of FileMaker Pro software, the MV Standards and Indicators database, training to use the database, ongoing technical assistance, networking opportunities to communicate with other pilot sites (e.g., conference calls) and travel expenses to attend a culminating pilot meeting in Atlanta. The seven selected pilot sites were:

· Austin Independent School District, Austin, TX

· Cincinnati Public Schools, Cincinnati, OH

· Jefferson County Public School, Jefferson County, CO

· Richmond Public Schools, Richmond, VA

· Sheridan School District, Sheridan, CO

· Weatherford Independent School District, Weatherford, TX
· Winston-Salem/Forsyth County Schools, Winston-Salem, NC
To evaluate the effectiveness of the MV Standards and Indicators data collection process, staff from SERVE convened and co-facilitated a focus group, two conference calls, and a face-to-face meeting with representatives from the seven selected homeless education agencies. The focus group was held in conjunction with the National Association of the Education of Homeless Children and Youth (NAEHCY) Annual Conference in Washington, DC., on Friday, October 17, 2003. The conference calls were held on February 26 and April 29, 2004. The face-to-face meeting was held at the SERVE office in Atlanta, GA, on July 12-13, 2004. The purpose of the focus group, conference calls, and the Atlanta meeting was to provide a venue for pilot sites to discuss their experiences with the FileMaker Pro data collection system based on the MV Standards and Indicators.

Note: To gain a better understanding of the data collected by the pilot sites, refer to Appendix E. This document is a data collection form (paper-version) that corresponds directly with the fields in the FileMaker Pro student-level database.

Evaluation of MV Standards and Indicators Data Collection System

Evaluation Questions. Three primary formative evaluation questions were used to capture and assess the pilot sites’ experiences with the MV Standards and Indicators data collection system:

1. What are the overall potential benefits of the MV Standards and Indicators data collection system?

2. What are the challenges pilot sites experienced implementing the MV Standards and Indicators data collection system?

3. What suggestions do pilot sites have for increasing the quality and utility of the MV Standards and Indicators data collection system?

Data Collection. A mixed-method evaluation design was utilized to address the evaluation questions. The data collected were primarily qualitative and are discussed thematically. Direct quotes are presented in italic type and in quotation marks if appropriate. 
Results. In summary, pilot site participants expressed the opinion that, theoretically, the data collection system is relevant and useful for the continuous improvement of homeless education programs across the nation; however, in practice, the system has many challenges that must be addressed in order for programs to collect complete, accurate data. 
The following sections provide a more detailed overview of the participants’ perceptions pertaining to the MV Standards and Indicators data collection system. 

Benefits. There was general agreement among the participants about the importance of the data collection system for overall program improvement. During the various feedback sessions, the participants discussed numerous benefits that the MV data collection system had provided their organization. Similar to the benefits listed in Section II, the following is a list of benefits mentioned by the pilot site participants:

1.
Helps to identify and discuss various data collection issues
Although it was challenging, the exercise of attempting to take the Standards and Indicators, which are pretty abstract, and use them to develop something concrete forced us to think about and confront a lot of important issues related to data collection for homeless education programs (and also data collection in general).
2.
Assists with grant writing/obtaining funding
One of the things that we never really looked at before…was how many kids are actually in their school of origin that we’re providing services to. So we now have a statistic and information on that…and we’re using the database because we’re writing for a MV grant right now with the state and we’re looking at pulling information and data from that.

3.
Shows the need to improve and/or expand programming
It’s definitely helped our program and our staff talk a lot about the Standards and Indicators and the services that we’re providing…we’ve already changed our data form this year. We’ve made lots of changes, and I think they’re good. 

4.
Ensures accountability 
This project has really helped me focus on what it is that I should be doing…We’ve been sailing along thinking we were pretty darn comfortable until I really looked carefully at what the indicators are of quality programs and there are a lot of things we’re not doing well.
5.
Justifies programming
6.
Provides client information (where clients come from, schools attended, etc.)
7.
Provides understandable and valid data
8.
Serves as a valuable model for programs that are trying to develop a data collection model, but do not know where to begin
9.
Stores data and generates reports that can be shared with other stakeholders (partners, funding agencies, other district/school departments, etc.)
10. Opens up communication with other educational and community staff 

For example, meeting with the superintendent of instruction to discuss student academic assessments, meeting with technology staff to discuss incorporating data elements into district system, working with community and shelter staff to collect data consistently, etc.

Barriers and Obstacles. As mentioned above, participants found the data collection system to be beneficial on many levels; however, a majority of the feedback revolved around the challenges program staff experienced with the system. The primary concerns that emerged during feedback sessions included: (a) developing realistic and efficient data collection processes, (b) linking student achievement with non-academic services, (c) overall lack of resources for data collection, and (d) miscellaneous concerns/topics.

1.
Developing Realistic and Efficient Data Collection Processes

Participants reported the need to incorporate additional data collection needs and processes (e.g., from partnering departments within the district, multiple funding agencies, community agencies, etc.). The data come from multiple sources and are used by various departments/individuals for different reporting purposes. Therefore, designing and implementing a comprehensive, symbiotic system to meet all stakeholders’ needs is very difficult. 

I think we’re just having difficulty with the amount of data that we’re trying to collect and figuring out who should be collecting what? Who is responsible for what data? How do we make sure that we coordinate and we get the data?

It’s really hard trying to get everybody [free and reduced lunch, office, school sites, etc.] to just incorporate the children in homeless situations into their thinking and their processes and trying to get that information from them.... They don’t see the need or the importance of tracking this.

How does the data get from the student into the database? Who collects it? Where is it collected—in the classroom? A shelter? How does it get from there to the data entry person? If it is possible to include a few elements related to homelessness on the standard student record in the data collection system that the district uses, it is likely that you will be getting information about more students. However, the amount of information that you will be able to collect for each student will be limited. The people who collect this information will have to have some knowledge of the homeless elements they are collecting.

2.
Linking Student Achievement with Non-academic Services
The reauthorization of the MV Act requires states to collect student achievement data from homeless education programs. Thus in addition to issues of enrollment and access, homeless education states must collect and report student achievement data for students participating in the program. While collecting student achievement data is required by the Department of Education, some pilot site participants voiced their concern about linking student achievement data with non-academic services. 

We help them [students] with enrollment, transportation, school supplies and food service... So to ask for math and reading assessments on students that we are not doing math and reading with, I have a problem with that.

I don’t like giving information on a student where we weren’t involved [academically]. I don’t mind giving information, but I don’t want to give information that’s interpreted as numbers of students who arrived at success academically.

I’m in a school program…I work with teachers, and I work with the students…and I have difficulty getting information back from teachers. So, I don’t know how it works to try to get this information for 1,000 students…I mean, I’m able to get it, but it is difficult even when I see the teachers on a daily basis.

3.  Overall Lack of Resources for Data Collection

Additional staff and financial burden:
It’s good information but sometimes just getting the name and address out of a school counselor or teacher is just about all I can hope for and I have to go search for the rest of the information.
I think it is going to take some money and people power, and I don’t think a high percentage of the people here that are homeless liaisons have that yet. So, that’s what I think is going to make it difficult for certain districts.

We’re using an Americorp Vista who is helping us with actually entering the data. Our struggles are that we have four people part-time that work throughout 150 different schools sites and just collecting the data is really difficult when you don’t have people power to do that.
4.
Miscellaneous Concerns and Topics

Inconsistent Assessments: Participants agreed that a major obstacle in collecting accurate data is the inconsistency of assessment measures between various teachers, school, districts, etc. (Note: the U.S. Department of Education only requires standardized test data; however, the FileMaker Pro database used in the pilot test provided participants the opportunity to collect other/informal assessments as well.)

Informal assessments vary widely…even on the same campus. One teacher might do an assessment based on observing the child in the classroom; one might have some set process that they go to. It’s not compatible…it gives probably a lot of useful information but it’s not comparable scientifically, the way a standardized test is—so that’s the limitation in terms of looking at it from a national perspective.

Data collection for multiple funding streams: The question was raised about what to do if a program is funded by multiple funding agencies (e.g., a MV sub-grant and a HUD grant). Is it appropriate to report counts of students receiving services to both agencies, or should they be separated by funding streams?

It does make it a muddy picture if you want to tie a specific outcome to a specific funding source because the way the MV Act is written it encourages a kind of collaboration…there’s not enough money from MV to fulfill those needs itself. So in terms of leveraging funds, it is acceptable in terms of collecting that information in the database because it’s building on a goal and objective of the MV program itself.

Duplication of efforts:

I think it is important that any homeless student data collection effort not require a whole new additional data collection infrastructure to be established. Rather, it should be possible to add homeless student elements to whatever data collection infrastructure is already in place. We shouldn’t try to create a separate homeless student data system, but figure out a way to incorporate homeless information into the data system a school or district already uses. This is difficult because places will not introduce specific elements into their systems unless they are mandated.

We do have two [data collection] systems right now…so we’re talking about how to get connected up to our district’s ABC system which has all of our student records on it. We’re taking too many steps right now and it’s just too time consuming for everybody.

Reflections. NCHE asked THEO staff to reflect on the pilot data collection phase in an effort to document “lessons learned” in terms of the database development and implementation. The following are some relevant observations and recommendations:

1.
Difficulties with a decentralized system
The FileMaker Pro database was a decentralized system (many individual databases, instead of one database that everyone accesses). Any decentralized system requires a significant amount of resources to implement. The technical training and requirements are multiplied exponentially. Although the initial cost of the database can be very low, once the training and support costs are factored in, the true cost of the endeavor is much higher.

There is such a tremendous variety among computers, software, and networking even within systems that share a similar operating system (different versions of Windows for example), that it requires considerable effort to effect the installation across numbers of different sites. This variation in different computer setups (even if they employ some version of Windows) is such that resolving specific difficulties often requires the ability to visit the sites themselves. It also often requires knowledge of each site’s specific software/hardware configurations. 

Another cost of a decentralized system is the cost of collecting and aggregating the information. This cost is also substantial. Someone has to make sure that all the projects provide their data in a timely and useable format.

2.
Training challenges

There is also tremendous variation among users’ facilities with computers. This variation makes training a complex challenge. It is necessary to provide training beyond the use of the database itself and include other relevant topics such as basic functions within an operating system (how to save something on a diskette), email (how to send an email attachment), etc.

3.
Inability to generalize data

This kind of data collection, while useful in terms of program administration and evaluation, is too broad and unfocussed to be considered research…How do you separate the effect of any specific school that a student is enrolled in from the effect of an MV program? In order to learn any more about any specific provision of MV, a special research project will have to be designed.

4.
Need for legislative mandates

MV should explicitly describe and mandate the specific data that it wants every school to collect about homeless students. I think the way that the data collection requirements appears in MV is too obscure and indirect…The only way that homeless information will be collected on a statewide basis is if there is some statutory mandate, at a state or federal level. MV should be amended so that it includes a data collection and reporting section. Such a statutory mandate will be the catalyst necessary to ensure that all districts incorporate homeless elements into their data collection systems.

5.
Need for more applicable research

There is a lot of valuable, pertinent research for homeless educators that does not focus solely on homeless students…there is a need for someone/ some people who can collect and present this information in a manner that is useful for homeless educators and policy makers. Policy and practice can be justified in terms of any good, sound research. Part of the challenge might not be in conducting new research but learning about relevant research that already exists. 
Recommendations: After collecting the NCHE Standards and Indicators data for the 2003-2004 school year, pilot site participants discussed the overall benefits and barriers of the Standards and Indicators, and more specifically, the FileMaker Pro data collection system. As a result of their feedback, several recommendations emerged regarding the pilot processes. Thus, the following suggestions were assessed and incorporated during the 2004-2005 school year.

1.
Move the emphasis of the project away from the creation of a universal database toward the development of more specific and defined data elements that can be integrated into local programs’ current data collection processes. 

2.
Shift the focus of the McKinney-Vento Data Standards and Indicators Guidebook away from how to use the specific FileMaker Pro database to a guidebook that addresses several overarching Standards and Indicators questions (e.g., How will the Standards and Indicators assist my program in complying with the current legislation and the requirements of the U.S. Department of Education? What challenges and strategies have been identified for collecting the data at the local level? How can the Standards and Indicators data be transformed into program improvement?).

3.
Encourage programs to collect student-level data on one or two Standards that can be easily integrated into their current data collection system; then, encourage sites to incorporate the remaining, more difficult student-level data based on the Standards into the system one-by-one over time. This process will help programs strengthen their data collection capacities in a way that will not be overwhelming.

4.
Although collecting student achievement data is often difficult for program staff to gather, don’t discount its value for assessing your program. Reporting student achievement data to the U.S. Department of Education is an annual requirement; thus, it is essential to work with the schools/districts in your region to find ways to most effectively collect these data. Increasing student achievement is one of the primary goals of MV and therefore it must be measured in order to shape program activities at the local level.

5.
Reconvene the original task force members to assess the Standards and Indicators on regular intervals (i.e., every three years) to ensure the system reflects the most current legislation, research, and practices. Thus, it is recommended that a task force meeting be scheduled during the 2005-2006 school year.


As discussed in the previous section, pilot sites collecting Standards and Indicators data reported difficulty with a) developing realistic data collection processes and b) linking student achievement with non-academic services. To help address these barriers, sites were encouraged to list their most significant resources, prioritize their current activities, and link their activities to the current Standards. In essence, sites were asked to provide information that was ultimately converted into a logic model to assist them in strengthening their program design, assessing any underlying assumptions, and identifying important data collection strategies. 

What is a logic model?

A logic model is a systematic and visual way to present the relationships between the resources you have to operate your program, the day-to-day activities you implement, and the outputs, outcomes, and impacts the program intends to achieve. As defined by the W.K. Kellogg Foundation (2000, p. 2), the following are the various components of a basic, traditional logic model: 

· Resources:  Include the human, financial, organizational, and community resources a program has available to direct toward doing the work. Sometimes this component is referred to as inputs. 

· Activities:  What the program does with the resources. Activities are the processes, tools, events, technology, and actions that are an intentional part of the program. These interventions are used to bring about the intended program changes or results. 

· Outputs:  The direct products of program activities.

· Outcomes:  Benefits for participants during and after program activities.

To illustrate these various logic model components, below are examples of specific McKinney-Vento resources, activities, outputs, and outcomes.



It is important to note that outcomes can be broken down into various categories such as initial (or short-term), intermediate, long-term, and/or impact. As defined by the Harvard Family Research Project (1999, p. 5), the following are definitions of these various categories:

· Initial Outcomes: The direct result of your program activities. They indicate measurable change, and the language used often starts with “to increase” or “to decrease.”

· Intermediate Outcomes:  These fall between initial outcomes and long-term outcomes. You might have several intermediate outcomes that are important to achieve before your long-term outcomes are even possible.

· Long-term Outcomes:  Changes in individual or group behavior or community conditions that a program hopes to achieve over time. Initial and intermediate outcomes contribute to the achievement of long-term outcomes, but other factors may contribute as well. It is important to remember, however, that programs typically are accountable for demonstrating success or progress in achieving long-term outcomes. As a result they should be measurable and specific as possible. 
· Impact:  These come after long-term outcomes. They typically refer to even broader-level change than long-term outcomes. It is usually impossible to demonstrate or “prove” scientifically that your program caused the desired change. However, a plausible case can often be made that the program contributed to the desired impact. For example, one logical impact could be to mirror the U.S. Department of Education’s primary goal for the MV program which is “to ensure access of homeless children and youth to the same free, appropriate public education as is provided other children and youth.”
To illustrate these various types of outcomes, below are examples of initial, intermediate, and long-term outcomes that sequentially lead to a broad-based impact.

How can the MV Standards and Indicators contribute to developing a logic model?

The MV Standards express general characteristics of high quality programs that can be converted into specific outcomes. For example, Standard 1 states, “within one full day of an attempt to enroll in a school, children and youth experiencing homelessness are in attendance.” This concept of immediate enrollment is a very important first step for homeless students so they do not fall behind academically. Students that are immediately enrolled will be immersed in the classroom right away and, therefore, will avoid unnecessary lapses in their education. Eliminating lapses in a student’s enrollment will provide stability in their education (Standard 2) that hopefully will lead to increased student achievement (Standard 5) in the future. Notice that some of the Standards in this example are short-term or immediate, while others are more long-term desired outcomes. An example of a completed logic model incorporating the various standards is available on page 28.

How do I create a logic model and data collection guide?

There are many excellent sources that provide step-by-step processes for creating a logic model. Two examples that were used to inform this section are: The W.K. Kellogg Foundation Logic Model Development Guide (2000) and Learning from Logic Models: An Example of a Family/School Partnership Program (1999). In addition, the Internet has a multitude of sites that offer information and assistance with designing program-level logic models. Terminology and formats may vary between sources; however, the overall intent is generally consistent. 

Dr. Michael Patton, noted for his work with utilization-focused evaluation, proposes that programs convene a group of key stakeholders to collaboratively develop the logic model. He suggests the group identify an actual/ideal program participant and follow that person through the program. He encourages the group to ask the following questions:

· How does this person come to the program? What happens at the point of entry?

· What’s typically this person’s status and characteristics when they enter?

· What happens with them first? Then what?

· What experiences do they have during participation in the program? Why?

· What program activities do they participate in?

· What changes do they (hopefully, given the programs purposes) undergo?

· What happens to bring about these changes? How are they different at the end of the program (or at critical points along the way)?

· What does the program do at each stage to bring about, support, and reinforce hoped-for changes in the participant?

· What else is likely going on in their lives which affects how they experience and benefit from the program?

· What happens to the students after they leave the program? How are they and their lives different?

After discussing the questions above with stakeholders, draft a logic model that reflects the results of your program priorities and processes. Use the indicators provided in this guidebbok or develop new ones to determine if the boxes in your logic model have been achieved. Then, track the indicators and revisit your logic model and data findings often.

McKinney-Vento Local Program

Data Collection Logic Map

Project:
ACME Regional Homeless Program






Contact:  
Wendy Smith


McKinney-Vento Local Program

Data Collection Logic Map

Corresponding Indicator Plan

Project:
ACME Regional Homeless Program






Contact:  
Wendy Smith
McKinney-Vento Desired Impact:  To ensure access of homeless children and youth to the same free, appropriate public education as is provided other children and youth.

	Resources
	Primary Program Activities
	Outputs
	Initial Outcomes
	Intermediate Outcomes
	Long-Term Outcomes


	Resources:
	Primary Program Activities:

	
Support Staff
	
Tutoring and Counseling

	
Funding
	
Enrollment

	
Partnerships
	
Transportation

	
	
Identification

	
	
Awareness


Outputs:

Clients Tutored/Counseled

· Indicator:  # of homeless students tutored/counseled

Tutoring/Counseling Provided

· Indicator:  # of hours of tutoring/counseling services provided

Enrollment

· Indicator:  # of homeless students enrolled

· Indicator:  # of services provided to assist enrollment process (immunizations, school records, etc.)
Identification of Homeless Students

· Indicator:  # of homeless students identified and served

Transportation Provided

· Indicator:  # of homeless students provided transportation assistance

· Indicator:  # of transportation vouchers issued

Awareness Activities Provided

· Indicator:  # of hours of training sessions provided for district staff, partnering agencies, parents, etc.

· Indicator:  # of homeless education products/information disseminated

Initial Outcomes:


Specialized Services Provided when Eligible

· Indicator:  # of children and youth experiencing homelessness who received appropriate services, based on assessment of individual need, through some combination or resource, including but not restricted to Title I, McKinney, or other funds (3.3)

	Resources
	Primary Program Activities
	Outputs
	Initial Outcomes
	Intermediate Outcomes
	Long-Term Outcomes


Initial Outcomes Continued:


Students Immediately Enrolled

· Indicator:  Rate of Immediate enrollment for homeless students

Transportation to School of Origin

· Indicator:  # of homeless students provided transportation by the district to attend school of origin

Increased Awareness of Homeless Students’ Rights

· Indicator:  # of parents or persons acting as parents (including unaccompanied youth) demonstrating awareness of McKinney-Vento rights (4.6 and4.7)
· Indicator:  # of district staff and partnering agency staff demonstrating awareness of McKinney-Vento rights
Intermediate Outcomes:


Specialized Services Impact Student Performance

· Indicator:  Increase in number of students eligible for specialized services receiving the appropriate services

Meet State Academic Standards

· Indicator:  Rates of promotion of homeless students to next grade level are at district average or above (5.2)

· Indicator:  Rates of high school graduation or equivalent (GED) for homeless students are at district average or above (5.3)

Stability in Schools

· Indicator:  Attendance rates are at or above the relevant district average (2.1)

· Indicator:  # of homeless students remaining in the school of origin, unless parents or unaccompanied youth request transfer to another school (2.2)

Long-Term Outcomes:


Increase Access to Statewide Assessments

· Indicator:  State assessment participation—Percent of homeless students that participate annually in the state assessments in reading and mathematics will increase. 

Increase Proficiency on Statewide Assessments

· Indicator:  State assessment achievement—Percent of homeless students meeting or exceeding state’s proficiency level or standard in reading and math

Similar to Section V, Section VI is a compilation of feedback collected from sites that have piloted the MV Standards and Indicators as well as the experience of the THEO staff over the span of this project. While Section V illustrates the benefits and challenges of the Standards and Indicators data collection system as a whole, this section is a more detailed look at each of the individual Standards. This section will provide tips on how to get started collecting Standards and Indicators data at the local level and will address the various challenges, strategies, and reporting requirements associated with each of the five Standards. 

Getting Started

It is suggested that before planning and implementing a student-level standards and indicators system, homeless education staff should:

1. Complete the Inventory of Current Data Collection Worksheet (see Appendix D). This worksheet will help assess what data your organization is already collecting as well as identify any existing gaps.

2. Review the possible data sources proposed for each Standard and related best practices (see Appendix G).

3. Review the type of data collected by the pilot sites during the 2004-2005 school year (see Appendix E). 

4. Assess the various challenges experienced by the pilot sites and consider the strategies suggested in this section. 

5. Determine how the data will be used to ensure program improvement. 

6. Ensure that your proposed data collection system fulfills all legislative and reporting requirements (see Appendix C and H).

To assist with the planning process suggested above, this section will illustrate the first-hand experiences of local-level homeless education programs that were included in the pilot phase of the project. When applicable, each of the five Standards in this section will discuss:

· Legislative mandates from which the Standard was based

· Suggested indicator(s) addressing the Standard

· Challenges to data collection

· Suggested data collection strategies

· Importance of the data for the program

· Reporting requirements
Standard 1.
Within one full day of an attempt to enroll in a school, children and youth experiencing homelessness are in attendance.

Standard 1 reflects the following legislative mandate: The 2001 MV Homeless Assistance Act states that schools “shall immediately enroll the homeless child or youth, even if the child or youth is unable to produce records normally required for enrollment, such as previous academic records, medical records, proof of residency, or other documentation.” [722(g)(3)(C)(i)]

Challenges to data collection: 

Although seemingly straightforward, this Standard can be difficult to address. There are at least two factors to consider: 

1.
Enrollment in school may not be connected with homelessness. 
· When students become homeless after they have enrolled, this Standard is not relevant.

· Many students and families are unfamiliar with MV before they come into contact with the program and, therefore, don’t know that they are legally homeless when they enroll. 

2.
Schools generally do not record unsuccessful enrollment attempts; therefore, there is usually no way to know how may times a student or family has visited a school to enroll and been turned away. Asking the family or student this question can provide some insight, but it may result in skewed data because parents and families often answer this in terms of the final, successful attempt. 

· For example, take a situation where a family comes to a school to enroll and is turned away because the school wants a specific record. If the parent returns with the record and the children are admitted immediately when they have returned, it is often interpreted as a successful, immediate enrollment attempt. The district asked for a record and when the family supplied the record, the student was enrolled without any perceived problems and, thus, the enrollment was not interpreted as delayed. 

· Also, because of unfamiliarity with both the MV definitions of homelessness and the MV sections of the law related to enrollment, the family, and quite possibly the school administrators, may conceptualize the enrollment differently than someone would who is more familiar with MV.

Suggested data collection strategies:

The pilot sites captured student-level attendance and enrollment information by collecting the following data elements in the box below for each student identified as homeless. 

Note: For each of the data element sections, the first numbers (e.g., 26 and 27 below) refer to the numbers assigned to data elements illustrated in Appendix E. The Appendix E document mirrors the items included in the MV FileMaker Pro database. The number in parenthesis (i.e., 1 below) indicates the Standard being addressed, while numbers with decimal points (i.e., 4.1, 4.2, 4.3, etc.) indicates it is a data collection item for a specific Indicator. The USDE indicates that this information is a reporting requirement for the U.S. Department of Education.

26.
Lapse in school attendance (time between last school attended and present enrollment): (1, USDE)
	O
	0 days of school
	O
	4-14 days of schools
	O
	+ 31 days of school

	O
	1-3 days of schools
	O
	15-30 days of school
	O
	Don’t know


27.
Lapse between the student’s first attempt to enroll in a school and that student’s actual presence in attendance in a classroom: (1, USDE)
	O  0 days
	O  1 day
	O  2 days
	O  3 days
	O  4 days
	O  5 days
	O  6 days


	O  7 days
	O  8 days
	O  9 days
	O  10 days
	O  More than 10 days
	O  Don’t know


The pilot sites agreed that these questions addressed the Standard; however, collecting these data was very difficult. They suggested that the best way to get accurate information about this standard is a two tiered approach: a) ask parents/guardians during the intake process if they experienced problems enrolling their child in school and b) interview administrative staff, service providers, and shelter staff regarding the processes they have in place to ensure immediate enrollment of homeless students. A detailed narrative will provide the information needed to assess the speed and efficiency of the enrollment process and the degree to which homelessness was a factor. 

Interview questions for administration staff to use in assessing compliance with the MV legislation could include:

· Are all homeless students immediately enrolled in school, even if the child or youth lacks records normally required for enrollment?

· Do the schools immediately contact the last school attended to obtain relevant academic and other records? Are students in school while the records are being obtained?

· Does your district refer the parent/guardian to the liaison if a child or youth lacks immunizations or medical records? Are students in school while the records are being obtained?
As discussed in Section II regarding the feasibility of data collection, program staff should be able to collect the necessary data with relative ease and at a reasonable cost. When the cost of collecting data for Standard 1 outweighs its benefits, alternative methods should be considered for data collection. It is important that MV staff members discuss and adopt a strategy that is most feasible for your specific program and budget.

What do the data tell us about our program?

Ultimately, the importance of this Standard is an assessment of whether or not local-level programs are in compliance with the law. More specifically, interviewing parents/guardians at intake will allow staff to ensure homeless students are properly enrolled and will determine what challenges, if any, were experienced. Furthermore, interviewing administrative staff, service providers, and shelter staff will help to assess if larger systemic problems exist that could be alleviated by ensuring the laws are more effectively communicated or by providing additional professional development opportunities for staff. 

Reporting requirements: 
U.S. Department of Education Annual State Data Collection (See Appendix C):  Although no student-level data regarding enrollment were required by the Department of Education for the 2004-2005 school year, MV sub-grants were required to provide the number of sub-grantees that reported the following barriers to enrollment and success: 


	· Eligibility for homeless services
	· School records

	· School selection
	· Immunizations or other medical records

	· Transportation
	· Other enrollment issues


Thus, it is recommended that your program collect data on these various enrollment challenges and the various strategies used to address the challenges in a program-level database. (See Section VIII for more details concerning program-level data collection.)

Standard 2.
Pre-K to 12 children and youth experiencing homelessness have stability in school.

Standard 2 reflects the following legislative mandate: The 2001 MV Homeless Assistance Act states that the local education agency must “immediately enroll the homeless child or youth, even if the child or youth is unable to produce records normally required for enrollment” [Sec. 722(g)(3)(C)(i). “The terms ‘enroll’ and ‘enrollment’ include attending classes and participating fully in school activities” [Sec. 725(1)].
Also, the local education agency must “continue the child’s or youth’s education in the school of origin for the duration of homelessness,” [Sec. 722 (g)(3)(A)(i)] “except when doing so is contrary to the wishes of the child’s or youth’s parent or guardian”[Sec. 722 (g)(3)(B)(i)]. In addition, the State and its LEAs must “adopt policies and procedures to ensure transportation to and from the school of origin” [Section 722 (g)(1)(J)(iii)].
Suggested Indicators for measuring Standard 2:

Indicator 2.1: Attendance rates will be at or above the relevant district average.

Indicator 2.2: Students will remain in the school of origin for the period of homelessness or, if permanently housed, for the remainder of the school year, unless parents or unaccompanied youth request transfer to another school.

Challenges to data collection: 
Attendance rates: 

· It is important to note that in order to calculate a MV program attendance rate, the raw data for each individual MV student must be collected. It will depend on the MV staff going back, after the school year, and attempting to calculate this information. The accessibility of this type of information varies from district to district, and it is sometimes difficult to obtain. 

· In order to calculate, MV programs would have to look at the total number of days of student enrollment for all MV participants and the total number of student absences for all MV participants. 

· Collecting this data alone will not tell you “why” attendance rates are above or below the district average (e.g., transportation, illness, etc.).

School of origin: 

· Because families, students, and teachers do not have a thorough knowledge of MV, because questions about the school of origin are so contextual, and because of the complicated nature of homelessness, there is no simple question that can be asked or single piece of information the schools collect that can answer this question.

· The factors that come into play with school of origin and transportation issues are extremely complex. For example, what is the threshold of benefit for school stability? In other words, at what point does the drawback of a lengthy commute outweigh the benefits of school stability? Do schools subtly discourage the school of origin in order to avoid the transportation? Are certain types of districts better able to provide school of origin transportation than others? Trying to disentangle these questions from the data is a big challenge. 
Suggested data collection strategies:

Attendance rates: The pilot sites captured student-level attendance data by collecting the following information for each student identified as homeless:

22.
Number of schools previously attended this 2003-2004 school year (2, USDE):
	0  O
	1  O
	2  O
	3  O
	4  O
	5 or more  O
	Don’t Know  O


23.
Please list the schools, including the city and state, previously attended this year: (2, USDE):


28.
Total number of school days student was enrolled after first contact with this MV program:


29.
Total number of school days student attended school after first contact with this MV program:











Attendance data is already being collected by schools/districts; therefore, it will be important to work in conjunction with attendance administrators to see if it is possible to identify or “tag” homeless education students in the current information management system. When working with the attendance administrators, it is essential to consider issues of confidentiality to avoid any possible stigmatization of homeless students. 

Also, before tagging students in the system, it will be necessary to determine what criteria must be met in order for your program to collect data for each homeless student (e.g., once identified as homeless, a student must have received at least three unique MV services in order for the program to collect attendance related data). Look to your state coordinator to help with determining who to include for data collection purposes. This will help to ensure a higher level of consistency within your state. 

School of origin: The pilot sites captured student-level school of origin data by collecting the following information for each student identifies as homeless:

9a.
Is this the school of origin?
	Yes  O
	No  O
	Don’t Know  O


9b.
(IF 9a. is ‘No’, please ask:) Was the decision to not attend the school of origin made at the request of either the parent, a person acting as an adult guardian, or the unaccompanied youth?
	Parent  O
	Adult acting as guardian  O
	Unaccompanied youth  O
	Don’t know  O
	NA  O


9c.
(IF 9a. is ‘Yes’, please ask:) Did the school district provide transportation to the school of origin?
	Yes  O
	No  O
	Don’t Know  O
	NA  O


The pilot sites commented that due to the challenges discussed previously, this Standard is best obtained through a detailed interview with parents/guardians. The pilot sites suggest addressing the issue of school of origin by asking the student’s parent or guardian if the current or enrolling school was the school of origin. If it was not, was the decision not to attend the school of origin made at the request of either the parent, a person acting as an adult guardian, or the unaccompanied youth? If it was the school of origin, did the school district provide transportation if the parent or guardian requested? 

Although not originally part of this Standard, pilot sites recommended that transportation issues be addressed under Standard 2. The MV Act permits homeless students to remain in their school of origin despite their residential instability, and requires districts to provide transportation to the school of origin if the parent, guardian, or unaccompanied youth requests it. Collecting data on transportation for attending the school of origin is essential and could be addressed under this Standard as an additional indicator (i.e., when requested, children and youth experiencing homelessness will be provided transportation by the district to their school of origin). 

What do the data tell us about our program?

Ultimately the importance of this Standard is an assessment of whether or not local-level programs are in compliance with the law in regards to school attendance (i.e., full participation) and school of origin. Also, stability and continuity in school enrollment are associated with student success.

Reporting requirements:

U.S. Department of Education Annual State Data Collection: No data regarding school of attendance rates or school of origin were requested by the U.S. Department of Education for the 2004-2005 school year. 

Standard 3.
Children and youth experiencing homelessness will receive specialized services when eligible.


Standard 3 reflects the following legislative mandate: The 2001 MV Homeless Assistance Act states, “each homeless child and youth…shall be provided services comparable to services offered to other students in the school” [Section 722 (g)(4)]. Thus, it is recommended that programs measure compliance by assessing (a) what services are currently being provided in the schools, (b) which and how many homeless students are eligible for special programs, (c) how many homeless students are receiving the services they are eligible for, and (d) how the schools can improve procedures that ensure equal access to programs. 
Suggested Indicators for measuring Standard 3:

Indicator 3.1:
Preschool children experiencing homelessness will participate in public preschool (Head Start, Even Start, State pre-K, Special Education, Gifted, ESL, and Title I pre-school program).

Indicator 3.2:
Children and youth experiencing homelessness will receive Special Education and related services when eligible. 

Indicator 3.3:
Children and youth experiencing homelessness will receive appropriate services based on assessment of individual needs, through some combination of resources, including but not restricted to Title I, MV, or other funds.
Challenges to data collection: 
· It is possible to determine with some degree of certainty what programs or referrals a student is receiving while he/she is in contact with the MV program; however, an accurate assessment of the degree to which students who are eligible for services are receiving those services is much more difficult. For example, in order to determine that a student is eligible for Special Education services but is not receiving those services, someone must first make the determination that the student is eligible for receiving those services. Sometimes a parent/guardian of the student might know this, sometimes not. 

· The problem of accurate diagnosis further complicates this Standard. Behavior or educational outcomes for some special education conditions and those that are the result of missing lots of school often are similar or identical. Distinguishing between the two is a challenge for experienced diagnosticians. 

· A further challenge for this Standard is the fact that students, parents, and even teachers and administrators are not always aware of the relationships between funding and programs. Therefore, it is possible for students to not know what services they are receiving (Title 1, State Compulsory funds, etc.). Students, parents, and/or teachers might know that a student attended a certain class or tutorial or had a certain teacher, but might not have any idea what federal or state program funded it.

· All special programs are not school-based and, thus, collecting data from these organizations can be difficult—for example, from community-based Head Start or Even Start programs.

· Once the data is collected at the school and district level, the MV program staff’s access to homeless students’ data can be challenging.
Suggested data collection strategies:

The pilot sites captured the specialized services data by collecting student-level information for each student identified as homeless:

	31. This McKinney program will refer this student to the following programs (list all): (3, USDE)

	O
	Title I (including Schoolwide)
	O
	Head Start

	O
	Special Education (IDEA)
	O
	State Compensatory Education

	O
	Vocational Education
	O
	Gifted/Talented Education

	O
	Even Start
	O
	Migrant Education

	O
	LEA operated public preschool
	O
	Parenting/PEP

	O
	LEA operated Head Start
	O
	English Language Learners (ELL)

	O
	Private preschool
	O
	Other

	O
	Special education preschool (IDEA, Part C, and Section 619)
	O
	None

	O
	Other agency operated preschool
	
	


	32. Type of Service Received (check all that apply): (3, USDE)

	O
	After-school tutoring @ school
	O
	Housing referral

	O
	After-school tutoring @ shelter
	O
	Immunization

	O
	After-school tutoring @ another site
	O
	In-class assistance

	O
	Birth certificate
	O
	Intersession or summer program

	O
	Break (holiday) services/referral to break svcs
	O
	Mentoring

	O
	Educational field trips
	O
	Nutrition assistance

	O
	Emergency clothing/shoes/school uniform
	O
	Payment of fees

	O
	Emergency food
	O
	Referral for medical, dental, or other health svcs

	O
	Emergency shelter-temporary
	O
	Referral to support services

	O
	Enrollment assistance-Bilingual/ESL
	O
	School records

	O
	Enrollment assistance-Even Start
	O
	School supplies

	O
	Enrollment assistance-Head Start
	O
	Social work/referral to social work svcs

	O
	Enrollment assistance-school
	O
	Summer services/referral to summer svcs

	O
	Enrollment assistance-Special Education
	O
	TB skin test

	O
	Enrollment assistance-Title I
	O
	Transportation (paid by MV)

	O
	Expedited evaluations
	O
	Transportation referral (non-McKinney-Vento)

	O
	Holiday program
	O
	None


33. Other services received not listed:









Ideally, enrollment, eligibility and special program data should be gathered when the child first comes in contact with the program, or at the time of intake. Intake questions to the parent/guardian should include: what services the child was participating in at the time of enrollment and what other services the child is eligible for but not receiving. It may be advantageous to contact the student’s former school to obtain this information. In addition, the program should document the services to which the student was referred and the types of services the student ultimately received. 

As illustrated in the previous section above, not all parents/guardians are aware of the specific programs for which their child is eligible or is attending; thus, the pilot sites suggest collaborating with staff from the special services programs to help collect missing or inaccurate data. 

What do the data tell us about our program?

Students experiencing homelessness frequently move from school to school before eligibility for specialized programs can be determined or before they can rise high enough on waiting lists to be admitted to programs. This Standard will help programs measure the extent to which their program assesses and accommodates eligible students in the hopes that the programs will review and improve eligibility policies and procedures to address the needs of highly mobile students. Furthermore, it will ensure the continuity of services and timely evaluation/determination of eligibility for special programs.

In addition, the importance of this Standard is an assessment of whether or not local-level programs are in compliance with the law in regard to providing homeless children and youth access to comparable services.

Reporting requirements:

U.S. Department of Education Annual State Data Collection (See Appendix C): For the 2004-2005 school year, the Department of Education required MV subgrants to provide: 

· The number homeless preschool-aged children enrolled in public preschool in LEAs with subgrants.

· The number of homeless children and youth enrolled in school that received the following educational school support from the LEA: Special Education (IDEA), English Language Learners (ELL), Gifted and Talented, and Vocational Education.

· The number of subgrantees that provided expedited evaluations.

Standard 4.
Parents or persons acting as parents of children and youth experiencing homelessness, participate meaningfully in their children’s education.


Standard 4 reflects the following legislative mandate: The 2001 MV Homeless Assistance Act states that each LEA liaison should ensure that, “the parents or guardians of homeless children and youths are informed of the educational and related opportunities available to their children and are provided with meaningful opportunities to participate in the education of their children” [Section 722 (g)(6)(A)(iv)]. Thus, it is important to gather local-level data on the educational resources available in your community and the extent to which your program informs parents and youths of these opportunities.

Suggested Indicators for measuring Standard 4:

Indicator 4.1:
Parents or persons acting as parents will have face-to-face conferences with relevant teachers, guidance counselors, or social workers within 30 days of children’s enrollment.

Indicator 4.2:
Parents or persons acting as parents will be provided with individual student reports informing them of their child’s specific academic needs and achievement on academic assessments aligned with state academic achievement standards.

Indicator 4.3:
Parents or persons acting as parents will monitor or facilitate homework assignments.

Indicator 4.4:
Parents or persons acting as parents will share reading time with their children (i.e., parent reads to child or listens to child read).

Indicator 4.5:
Parents or persons acting as parents who want parenting skills training will attend available programs.

Indicator 4.6:
Parents or persons acting as parents will demonstrate awareness of MV rights.

Indicator 4.7:
Unaccompanied youth will demonstrate awareness of MV rights. 

Challenges to data collection: 
Although educators would agree that parental involvement is one of the most important factors toward ensuring student academic success, collecting this data is often very difficult and time consuming. The challenges collecting this data include the following:

· Of all the Standards, parental involvement data is least likely to be collected by schools and districts.

· In the case of families experiencing homelessness, parents often face many challenges to their participation in their children’s education. For example, it is difficult to focus on children’s educational needs when their basic needs (food, housing, safety, etc.) are not being met. 

· In addition, one measurement barrier is defining the term “meaningfully involved.” What does “meaningful involvement” look like? Are the standards for meaningful involvement the same for a family that has permanent housing verses those in transition? Are the standards for meaningful involvement the same for the parents of first graders as they are for parents of seniors in high school? Are the standards the same across cultures?

Suggested data collection strategies:

The pilot sites collected parent involvement data by conducting a parent or unaccompanied youth interview/survey. Questions for unaccompanied youth or parents of homeless students included the following:

47a.
Have you come into contact with anyone from the school, such as a teacher or counselor? (4.1)
	Yes  O
	No  O
	Don’t Know  O


47b.
(If yes to Q. 47a, please ask:) When? Why did this meeting occur? (4.1)

48a.
Have you requested a meeting with anyone from the school? (4.1)
	Yes  O
	No  O
	Don’t Know  O


48b.
(If yes to Q. 48a, please ask:) What happened? (4.1)







49a.
Has the school provided you with any information about your child’s academic needs and achievement on academic assessments? (4.2)
	Yes  O
	No  O
	Don’t Know  O


49b.
(If yes to Q. 49a, please ask:) When? What was the format? (4.2)




50a.

Does your child have homework? (4.3)
	Yes  O
	No  O
	Don’t Know  O


50b.
(If yes to Q. 50a, please ask:) How much? Do you keep track of your child’s homework? Do you do anything in relation to you child’s homework? (4.3)




51a.

Do you and your child ever read together--either you reading to your child or your child reading to you? (4.4)
	Yes  O
	No  O
	Don’t Know  O


51b.

(Please ask all respondents:) What are your child’s reading habits?  What are your reading 



habits? (4.4)









52a.
Have you ever wanted to attend a parent skills training class? (4.5)
	Yes  O
	No  O
	Don’t Know  O


52b.
Have you ever attended such a class?
	Yes  O
	No  O
	Don’t Know  O


52c.
(If no to Q. 52b, please ask:) Why haven’t you attended such a class? (4.5)





52d.

(If yes to Q. 52b, please ask:) When? Where? What was it like? (4.5)





53.
Does your child have the right to enroll in school if you have no address? (4.6, 4.7)
	Yes  O
	No  O
	Don’t Know  O


54.
What do you know about the McKinney-Vento act? McKinney-Vento rights? The education of students experiencing homelessness? (4.6, 4.7)
While parental involvement is extremely important for student success, the pilot sites agreed that the MV program’s top priority regarding this Standard should be to ensure that school and shelter staff are providing parents/guardians complete and accurate information about their child’s education(most importantly, the awareness of MV rights and educational resources (Indicators 4.5 and 4.6). Although collecting data for all the Indicators under Standard 4 is highly encouraged, it is essential to ensure that program staff provides parents/guardians information about their legal rights and all the educational resources available during their initial contact with the MV program. Furthermore, this information must be conveyed in a manner that is understandable to the parent or guardian (i.e., language, educational level, etc.) and then documented for program records. Thus, when considering which questions and/or indicators to incorporate into your local data collection system, it is highly recommended by the pilot sites to include question 54 (on the previous page) in your intake process in order to address Indicators 4.5 and 4.6. 

Furthermore, pilot sites also recommended local programs develop checklists that intake personnel can complete as they talk with parents/guardians to ensure all information about rights and available educational resources are being conveyed completely and accurately. Also, a question on the checklist should ask staff to determine and record if any communication challenges existed. 

Collecting data for 4.1, 4.2, 4.3, 4.4, and 4.5 can also be collected at intake; however, pilot sites found it easier to collect this information from parents/guardians who had multiple or extended contact with the MV program. Similar to Standard 2, it will be necessary to determine what criteria must be met in order for your program to collect data for this Standard (i.e., once identified as homeless, a student must have received at least three unique MV services in order to collect parental involvement related data). Look to your State Coordinator to help with determining who to include for data collection purposes.
What do the data tell us about our program?

Collecting data on (a) parent/guardian knowledge of their rights, (b) the communication of educational opportunities and resources, and (c) the opportunity for parents/guardians to participate meaningfully in their child’s education will ensure the program is in compliance with the current MV laws. In addition, it will assist programs in determining the extensiveness and effectiveness of their parent/guardian outreach and possibly how they can improve their outreach efforts. 

Reporting requirements:

U.S. Department of Education Annual State Data Collection: No data regarding parental involvement was requested by the U.S. Department of Education for the 2004-2005 school year. 

Standard 5.
Grade 3-12 children and youth who are experiencing homelessness meet their state’s academic standards.


Standard 5 reflects the following legislative mandates: According to the 2001 MV Homeless Assistance Act, “Homeless children and youth should have access to the education and other services they need to ensure that they have an opportunity to meet the same challenging State student academic achievement standards to which all students are held” [Sec. 721(4)]. 

Furthermore, according to the Title I, Part A Regulation 200.6(d), “States must include homeless students as defined by the MV Act, in their academic assessment, reporting and accountability systems.” Thus, it is important to collect data on which homeless students are required to be tested, why students who are required to be tested were not tested, and the proficiency levels of the students tested. 

Suggested Indicators for measuring Standard 5:

Indicator 5.1:
Performance on standards-based assessments in reading and math are in the proficient or above range or show a one-for-one gain.

Indicator 5.2:
Rates of promotion to next grade level are at district average or above.

Indicator 5.3:
Rates of high school graduation or equivalent are at district average or above.

Challenges to data collection: 

Most of the pilot sites agreed that collecting data on this Standard is oftentimes the most difficult. Below are some of the challenges identified:

· Confusion exists over which students to include in the reporting of the scores for homeless students. Including only the scores of students who are experiencing homelessness on the day of the assessment excludes many students who have experienced homelessness during the year and received specialized services. 

· As discussed in Section V, one of the main concerns of the pilot sites was the fact that there is not always a direct connection with non-academic MV services to a student’s performance on a standardized test. For example, if a program provides a bus voucher for a student to attend school and that student’s test scores indicate he/she is above the proficient level, is it logical to conclude that that student’s performance can be attributed to the program for providing the voucher? Should programs providing non-academic services be responsible for academic gains? If so, how should the program be responsible for ensuring gains in student’s achievement?

· Standardized testing is administered at the end of the school year; therefore, results from the test are often not available until the end of summer or the following school year. This data-lag is sometimes problematic for programs because program staff will then be required to go back and add the data to the previous year’s student-level database. This process is very time consuming and may not provide programs sufficient information to justify the staff time needed to ensure the job is completed. 

· Once the standardized student achievement data is collected at the school and district level, the MV program staff’s access to the data is often a challenge. 

· There is no consistency on how states define and calculate “promotion” and “high school graduation” rates; therefore, states/districts across the nation measure these activities differently. 

· Collecting high school graduation data is often a longitudinal process that often tracks students over a four or more year period. Homelessness, however, is not a constant variable, and collecting data on students who are homeless one year but not others is problematic. 

Suggested data collection strategies:

The pilot sites collected student achievement and performance data by collecting the following student-level information for each student identified as homeless:

34a.
In mathematics, upon enrollment in the McKinney-Vento program, the student was performing: (5.1, USDE)
	O
	Above grade level

	O
	At grade level

	O
	Less than one year below grade level

	O
	One year or more below grade level


34b.
This assessment is primarily based on:

	O
	Teacher assessment
	O
	Standardized achievement test

	O
	Informal diagnostic
	O
	State mandated assessment

	O
	Classroom observation
	O
	In-class assistance


35a.
In mathematics, upon exit from the McKinney-Vento program, the student was performing: (5.1, USDE)
	O
	Above grade level

	O
	At grade level

	O
	Less than one year below grade level

	O
	One year or more below grade level


35b.
This assessment is primarily based on:

	O
	Teacher assessment
	O
	Standardized achievement test

	O
	Informal diagnostic
	O
	State mandated assessment

	O
	Classroom observation
	O
	In-class assistance


36a.
In reading, upon enrollment in the McKinney-Vento program, the student was performing: (5.1, USDE)
	O
	Above grade level

	O
	At grade level

	O
	Less than one year below grade level

	O
	One year or more below grade level


36b.
This assessment is primarily based on:

	O
	Teacher assessment
	O
	Standardized achievement test

	O
	Informal diagnostic
	O
	State mandated assessment

	O
	Classroom observation
	O
	In-class assistance


37a.
In reading, upon exit from the McKinney-Vento program, the student was performing: (5.1, USDE)
	O
	Above grade level

	O
	At grade level

	O
	Less than one year below grade level

	O
	One year or more below grade level


37b.
This assessment is primarily based on:

	O
	Teacher assessment
	O
	Standardized achievement test

	O
	Informal diagnostic
	O
	State mandated assessment

	O
	Classroom observation
	O
	In-class assistance


38.

Was this student’s grade level included in the statewide assessment? (5, USDE)
	O
	Yes

	O
	No

	O
	Don’t Know


39a.
(If this student’s grade level was included in the state assessment, please ask): Did this student take the statewide assessment? (5, USDE)
	O
	Yes

	O
	No

	O
	Don’t Know


39b.

(If answer to Q. 38 is “Yes” and Q. 39a. is “No”, please ask:) Why didn’t the student take the statewide assessment?  





















40.

(If this student took the state assessment, please ask): Did the student meet the state academic standards in Math? (5, USDE)
	O
	Yes

	O
	No

	O
	Don’t Know


41.

(If this student took the state assessment, please ask): Did the student meet the state academic standards in Reading? (5, USDE)
	O
	Yes

	O
	No

	O
	Don’t Know


42.

If promotional (or graduation) decisions were made while the student was in the McKinney-Vento program, was the student promoted to the next grade (or did the student graduate)? (USDE)
	O
	Yes

	O
	No

	O
	Don’t Know


The pilot sites agreed that the most important aspect of this Standard was the fact that eligible homeless students are indeed being provided an equal opportunity to take the required tests. Since the No Child Left Behind Act went into effect, there has been an increased emphasis on reporting the results of all student achievement tests; as a result, schools and districts are already collecting these data (however, homeless students are not required to be disaggregated for reporting purposes).

Once the data are collected at the school and district level, pilot sites reported access to the data is often a challenge. It was suggested by the pilot sites to establish contact with your district data-system director to notify him/her of your data needs at the beginning of the year. As mentioned previously, it is important to discuss how to “tag” the homeless students in the database to ensure confidentiality and the ability to produce a disaggregated report based on your program’s specific criteria. 

As discussed in Section IV, collecting student-level data allows for more detailed analyses of the Standard and Indicators; however, if your program is unable to collect these data on a student-level, it is recommended that your staff work with your testing office to generate an overall report based on the identified subjects (reading and math) and grade levels requested by the Department for the 2004-2005 school year. (See Appendix C).

What do the data tell us about our program?

Students experiencing homelessness are among those who have historically been excluded or overlooked in state and school accountability systems. Thus, in addition to being in compliance with the law, collecting data based on this Standard is beneficial because it will indicate how your district/schools are serving homeless students academically. 

Reporting requirements:

U.S. Department of Education Annual State Data Collection (See Appendix C): For the 2004-2005 school year, the Department of Education required MV subgrants to provide:

· Grade levels in which your state administers a statewide assessment in reading or mathematics.

· Number or homeless children and youth served by subgrants that were included in the statewide assessment in reading or math.

· Number of homeless children or youth that met or exceeded the state’s proficiency level or standard on the reading or math assessment.


The overall purpose of this guidebook is to assist MV programs with the development and implementation of a student-level database to fulfill national reporting requirements and to encourage data-based strategic decision-making for local programs. As mentioned earlier, collecting student-level data allows for more detailed analyses of the information gathered to address the Standards and Indicators. Furthermore, being able to disaggregate data according to unique variables or subgroups is extremely important for both accountability and continuous program improvement. However, the Department of Education also requires the reporting of some program-level data. Thus, the following section lists the specific program-level data elements MV staff members should be collecting in order to meet national reporting requirements.

For the 2004-2005 school year, the Department of Education required MV subgrants to provide the number of subgrantees that reported the following barriers to enrollment and success: 

	· Eligibility for homeless services
	· School records

	· School selection
	· Immunizations or other medical records

	· Transportation
	· Other enrollment issue


In addition, states were required to report the number of subgrantees’ programs that provided the following services with MV funds:

	· Staff professional development and awareness
	· Parent education related to rights and resources for children

	· Referrals for medical, dental, and other health services
	· Emergency assistance related to school attendance

	· Assistance with participation in school programs
	· Addressing needs related to domestic violence

	· Before-, after-school, mentoring, summer programs
	· Clothing needed to meet a school requirement

	· Obtaining or transferring records necessary for enrollment
	· Coordination between schools and agencies

	· Expedited evaluations
	· Counseling

	· Tutoring or other instructional support
	· Referral to other programs and services

	· Early childhood programs
	· School supplies

	· Transportation
	· Other 


Thus, it is recommended that your program collect data in a separate program-level database on the (a) various services it provides, (b) enrollment challenges encountered, and (c) strategies used to address enrollment challenges. 


Summary Strategies and Recommendations

The following is a review of the most important strategies and recommendations included in this document:

· Review the McKinney-Vento Data Standards and Indicators Guidebook to learn about the data collection benefits and challenges experienced by the pilot sites during the 2003-2004 and 2004-2005 school years.
· Incorporate data collection processes based on the Standards one at a time. This will help your program strengthen its data collection capacities in a way that is not overwhelming. In terms of collecting data, your program will need to address all five Standards; however, determine which Standards your program intends to collect student-level data on first. Then, develop a plan to incorporate the rest of the Standards over a specified period of time.
· For each Standard, assess the proposed Indicators associated with that Standard and determine which are the most appropriate for your program. Remember the Indicators are only suggested measurement items. If your program is able to design and implement more effective and relevant (but not less rigorous) indicators, it is highly encouraged to do so.
· Determine cost-benefit of collecting certain types of data and select appropriate data collection strategies (e.g., random sampling).
· Work in conjunction with data collection administrators in your district to (a) gain access to specific data already collected by the districts/schools, (b) discuss and implement appropriate ways to “tag” homeless education students in the system that produces valid data while ensuring the student’s confidentiality, and (c) avoid setting up dual systems.
· Inform school and district personnel of the MV Standards and Indicators in an effort to communicate the importance of and set expectations for collecting high quality data on homeless education students.
· Develop consistent definitions and counting criteria with the help of your State Coordinator (e.g. the duration of homelessness required before student-level attendance and/or achievement data will be collected).
· Ensure that the results of the data collected are shared with stakeholders and used for program improvement. Unless the information is used to assess the program’s operation, no amount of data collection, analysis, and reporting will help to improve its functions and services. 

The National Center for Homeless Education at SERVE worked with approximately a dozen pilot sites during the 2004-2005 school year to continue to evaluate the quality, relevance, and utility of the current MV Standards and Indicators. The data collection experiences of the pilot sites provided valuable information that has been incorporated into the McKinney-Vento Data Standards and Indicators Guidebook. It is proposed that this guidebook will be an evolving document that continues to incorporate experiences, input, and processes from MV programs across the nation. 

Furthermore, to ensure the Standards and Indicators reflect the most current laws, funding agency mandates, and effective practices, NCHE will reconvened a work group on October 21, 2005 composed of representatives of national organizations, state coordinators, local coordinators, and evaluation specialists. The 2005 Quality Program Indicators Work Group Members, revisited the current set of MV Standards and Indicators based on the findings of the pilot stages of this project.

After NCHE incorporates the suggested revision of work group members, the refined indicators will be sent to the US Department of Education for further revisions. Then, once the ED suggestions have been incorporated, the pilot site participants will review and provide additional input. When the final revisions have been approved, the new set of MV Standards and Indicators will be available on the NCHE website by the spring of 2006.


Sources

Section I: The Ken Blanchard quote was taken from Victoria L. Bernhardt’s book Data Analysis for Comprehensive Schoolwide Improvement (1998). In addition, this section was primarily an updated version of the Draft of Proposed Standards and Indicators of Quality MV Programs (2002). This document is available for download on the NCHE website (www.serve.org/nche).
Section II: With the permission of the author, Kim Yap, this section is an abridged version of applicable components taken from his document Guidebook on Developing Performance Indicators (1997). 

Section III: This section was primarily taken from the Draft of Proposed Standards and Indicators of Quality MV Programs (2002). 

Section IV: This section referenced items from the U.S. Department of Education’s Homeless Children and Youth Program Data Collection Form (2004), concepts from Kim Yap’s Guidebook on Developing Performance Indicators (1997), and process data collected from participating pilot sites collecting the MV Standards and Indicator data during the 2003-2004 school year. 

Section V: This section was compiled primarily from qualitative data collected by SERVE Evaluation and Quality Control Unit staff throughout the pilot phase of the project—including reflections and recommendations by Patrick Lopez (THEO) regarding “lessons learned” while working on the pilot phase of the project. Also, validity and reliability information was quoted from Theodore H. Poister’s Measuring Performance in Public and Nonprofit Organizations (2003).

Section VI: This section was compiled using information from three sources. The definitions for resources, activities, outputs, and outcomes was from the The W.K. Kellogg Foundation Logic Model Development Guide (2000). The definitions for the various outcomes and impact was from the Learning from Logic Models: An Example of a Family/School Partnership Program (1999). Additionally, questions to help start the logic model development process came from Michael Patton’s September 29, 2005 posting on the EvalTalk Listserv.
Section VII: This section was arranged by topical issues suggested by the pilot site participants. The Standards and suggested Indicators were those reported in the Draft of Proposed Standards and Indicators of Quality MV Programs (2002). The challenges and strategies to data collection were taken primarily from Patrick Lopez’s document Discussion of Standards (2002) and combined with process data collected from conference calls, meetings, and focus group transcripts documenting the experiences of the participating pilot sites. The legislative and reporting requirements referenced three sources: (a) the MV Act, (b) the Department’s Education for Homeless Children and Youth Program Data Collection Form (2004) and (c) The Title I Regulation.

Section VIII: This section referenced items from the U.S. Department of Education’s Homeless Children and Youth Program Data Collection form (2004).

Section IX: This section is a compilation of various strategies, recommendations, and resources illustrated throughout the pilot phase of the project. 

Section X: This section is based on NCHE’s strategic plans for the 2004-2005 and 2005-2006 school years regarding the MV Standards and Indicators project.

Resources

Campus Self-Assessment Guide of Students in Highly Mobile and Homeless Situations (2004). Available for download at www.utdanacenter.org/theo
Iowa Program Evaluation Guide. Available at www.state.ia.us/educate/ecese/is/homeless/documents.html
The LOUISE Reporting System. Available by contacting your State Homeless Education Coordinator or John Wong at EDC jwong@edc.org.

United Way Outcome Measurement Resource Network. Available via the Internet at http://national.united way.org/outcomes
Appendix A:

McKinney-Vento Homeless Education Assistance Program - 2005 

U.S. Department of Education

Annual Data Collection Requirements

Government Performance and Results Act (GPRA)
Goal 8: To ensure access of homeless children and youth to the same free, appropriate public education as is provided to other children and youth.

Indicator 8.1.1 of 2: State assessment participation: Percentage of homeless students that participate annually in the state assessments in reading and mathematics will increase.

Indicator 8.1.2 of 3: State assessment achievement: Percentage of homeless students meeting or exceeding state’s proficiency level or standard in reading and mathematics will increase.

Appendix B: McKinney-Vento Standards and Indicators Definitions

Sources: These definitions were compiled from various sources including McKinney-Vento Assistance Act of 2002, James P. Comer’s article “Rallying the Whole Village: The Comer Process for Reforming Education” (1996) and input from the McKinney-Vento Quality Program Indicators Work Group Members.

	Term
	Definition

	Data Constraint
	A limitation placed on data (e.g., academic data will be collected only for students who have received ongoing tutoring, case management, or counseling services for at least 90 days).

	Eligible
	Meets the requirements set by targeted program.

	Enrolled
	Attending classes and participating fully in class. Enrollment could be attempted by the parent, youth, shelter personnel, school personnel, or homeless liaison.

	Face-to-Face
	An individual conference between the parent and the child’s teacher/counselor/social worker or other school-affiliated staff providing outreach services.

	Homelessness
	As defined by MV Homeless Education Assistance Act of 2002, Subtitle B of Title VII, Section 725, the term “homeless children and youths” means

(a) Individuals who lack a fixed, regular, and adequate nighttime residence; and 

(b) Includes:

· Children and youths who are sharing the housing of other persons due to loss of housing, economic hardship, or similar reason; are living in motels, hotels, trailer parks, or camping grounds due to the lack of alternative adequate accommodations; are living in emergency or transitional shelters; are abandoned in hospitals; or are awaiting foster care placement; 

· Children and youths who have a primary nighttime residence that is a public or private place not designed for ordinarily used as a regular sleeping accommodation for human beings; and

· Children and youths who are living in cars, parks, public spaces, abandoned buildings, substandard housing, bus or train stations, or similar settings; and migratory children (as such is defined in section 1309 of the Elementary and Secondary Education Act of 1965) who qualify as homeless for the purposes of this subtitle because the children are living in circumstances described in clauses (1) through (3). 

	MV Rights
	Laws concerning homeless students’ access to a free and appropriate public education found in Title VII-B of the MV Homeless Assistance Act (No Child Left Behind Act of 2001).

	Participate Meaningfully
	James P. Comer’s article “Rallying the Whole Village: The Comer Process for Reforming Education” categorizes three levels of parent involvement, with Level III being the most intensive and Level I being the least intensive. For Standard 4, Level I parent participation/involvement defines “meaningfully.” The criteria for this level are: “Parents support the school’s program through attending parent-teacher conferences, reinforcing learning at home, and participating in the school’s social programs.”

	Person Acting as Parent
	A person acting as a parent because of the absence of the legal parents. Local liaisons, shelter staff, case manager, school counselor, etc., may act as parents. Relevant state laws vary.

	Public Pre-School
	Head Start, Even Start, school district programs, State Pre-K, and Title I Preschool Programs.

	Relevant District Average Attendance
	Mean or median established by the district and published by the district for the relevant grade and period in question.

	School of Origin
	The school that the child or youth attended when permanently housed or the school in which the child or youth was last enrolled.

	Specialized Services
	Programs developed to address various needs of students. (e.g. Head Start, Even Start, State Pre-K, Special Education, Meals, Gifted, ESL, Title I, School wide Targeted non-Title I).

	Unaccompanied Youth
	A youth not in the physical custody of a parent or guardian.


Appendix C:

EDUCATION FOR HOMELESS CHILDREN AND YOUTH

PROGRAM DATA COLLECTION FORM
Provide the following information for homeless children and youth in your State for the 2004-2005 school year (as defined by your State). To complete this form, compile data for LEAs with and without subgrants.  
Part I: Data From All LEAs 

with and without McKinney-Vento Subgrants 

1.  How does your State define the period that constitutes a school year? (e.g., “The school year shall begin on the first day of July and end on the thirtieth day of June” or “A total of 175 instructional days”).

2.  What are the totals in your State as follows:

	
	Total # in State
	Total # LEAs Reporting

	LEAs without Subgrants
	
	

	LEAs with Subgrants
	
	


NUMBER OF HOMELESS CHILDREN AND YOUTH IN THE STATE

3.  Provide the number of homeless children and youth in your State enrolled in public school (compulsory grades –excluding pre-school) during the 2004-2005 school year according to grade level groups below:

	Grade Level
	Number of homeless children/youth enrolled in public school in LEAs without subgrants
	Number of homeless children/youth enrolled in public school in LEAs with subgrants

	K
	
	

	1
	
	

	2
	
	

	3
	
	

	4
	
	

	5
	
	

	6
	
	

	7
	
	

	8
	
	

	9
	
	

	10
	
	

	11
	
	

	12
	
	


PRIMARY NIGHTIME RESIDENCE OF HOMELESS CHILDREN AND YOUTH

4. Of the total number of homeless children and youth (excluding preschoolers), provide the numbers who had the following as their primary nighttime residence at the time of initial identification by LEAs.  

	Primary nighttime residence
	*Number of homeless children/ youth - excluding preschoolers LEAs without subgrants
	*Number of homeless children/ youth - excluding preschoolers
LEAs with subgrants

	Shelters
	
	

	Doubled-up
	
	

	Unsheltered (e.g., cars, parks, campgrounds, etc.)
	
	

	Hotels/Motels
	
	

	Unknown
	
	


* The primary nighttime residence is the basis for identifying homeless children and youth.  The totals should match the totals in item #3 above.

Part 2: Data From LEAs

 with McKinney-Vento Subgrants

NUMBER OF HOMELESS CHILDREN AND YOUTHS SERVED BY MCKINNEY-VENTO SUBGRANTS

5.
Provide the number of homeless children and youth that were served by McKinney-Vento subgrants in your State during the 2004-2005 academic school year disaggregated by grade level groups: 

	Grade levels of homeless children and youth served by subgrants in 2004-5
	Number of homeless children and youth served by subgrants enrolled in school by grade level

	Pre-K
	

	K
	

	1
	

	2
	

	3
	

	4
	

	5
	

	6
	

	7
	

	8
	

	9
	

	10
	

	11
	

	12
	

	Other (i.e., Adult Education)
	


6.
Provide the number of homeless preschool-age children in your State in districts with subgrants attending public preschool programs during the 2004-2005 school year (i.e., from birth through pre-K). 

	Number of homeless preschool-age children enrolled in public preschool in LEAs with subgrants in 2004-5

	


7.   Provide the number of unaccompanied youths served by subgrants during the 2004-2005 school year.

	Number of homeless unaccompanied

youth enrolled in public schools,

2004-5 school year  (Total for LEAs with subgrants)

	


8.   Provide the number of homeless migrant children/youth served by subgrants during the 2004-2005 school year.

	Number of homeless migrant children/youth 

 enrolled in  

public schools

 (Total for LEAs with subgrants)

	    


NUMBER OF CHILDREN RECEIVING 

EDUCATIONAL AND SCHOOL SUPPORT SERVICES

9.  Provide the number of homeless children and youth served by subgrants and enrolled in school during the 2004-2005 school year that received the following educational and school support services from the LEA. 
	Educational and school related activities and services
	Number of homeless students in subgrantee programs that received educational and support services

	1) Special Education (IDEA)
	

	2) English Language Learners (ELL)
	

	3) Gifted and Talented
	

	4) Vocational Education
	


10. Provide the number of subgrantee programs that provided the following educational support services with McKinney-Vento funds. 
	Services and Activities Provided by the McKinney-Vento subgrant program
	Number of your State’s subgrantees that offer these services

	   1)   Tutoring or other instructional support
	

	   2)   Expedited evaluations
	

	   3)   Staff professional development and awareness
	

	   4)   Referrals for medical, dental, and other health services
	

	   5)   Transportation 
	

	   6)   Early childhood programs
	

	   7)   Assistance with participation in school programs  
	

	   8)   Before-, after-school, mentoring, summer programs
	

	   9)   Obtaining or transferring records necessary for enrollment
	

	10) Parent education related to rights and resources for children
	

	11) Coordination between schools and agencies
	

	12) Counseling 
	

	 13)   Addressing needs related to domestic violence
	

	 14)   Clothing to meet a school requirement
	

	 15)   School supplies
	

	 16)   Referral to other programs and services
	

	 17)   Emergency assistance related to school attendance
	

	 18)   Other (optional)
	

	
	

	
	


BARRIERS TO THE EDUCATION OF HOMELESS CHILDREN AND YOUTH

Provide the number of subgrantees that reported the following barriers to the enrollment and success of homeless children and youth during the 2004-2005 school year.

	Barriers
	List number of subgrantees reporting each barrier

	Eligibility for homeless services
	

	School selection
	

	Transportation
	

	School records
	

	Immunizations

or other medical records
	

	Other enrollment issues
	


Note any other barriers not listed above that were frequently reported (optional):

	List other barriers
	List number of subgrantees reporting each barrier

	
	

	
	

	
	


ACADEMIC PROGRESS OF HOMELESS STUDENTS

In order to ensure that homeless children and youth have access to education and other services needed to meet the State’s challenging academic standards: 

11.   a) Check the grade levels in which your State administered a statewide assessment in reading or mathematics; b)note the number of homeless children and youth served by subgrants in 2004-2005 that were included in statewide assessments in reading or mathematics; and c) note the number of homeless children and youth that met or exceeded the State’s proficiency level or standard on the reading or mathematics assessment.

	School Grade Levels *
	a) Reading assessment by grade level  (check boxes where appropriate; indicate “NA” for grade not assessed by State)
	b) Number of homeless children/youth taking reading assessment test.

(If assessment is required and data is not available for reporting, indicate as “DNA”)
	c) Number of homeless children/youth that met or exceeded state proficiency.

(If assessment is required and data is not available for reporting, indicate as “DNA”)

	Grade 3
	
	
	

	Grade 4
	
	
	

	Grade 5
	
	
	

	Grade 6
	
	
	

	Grade 7
	
	
	

	Grade 8
	
	
	

	Grade 9
	
	
	

	Grade 10
	
	
	

	Grade 11
	
	
	

	Grade 12
	
	
	


	School Grade Levels *
	a) Mathematics assessment by grade level  (check boxes where appropriate; indicate “NA” for grade not assessed by State)
	b) Number of homeless children/youth taking mathematics assessment test.

(If assessment is required and data is not available for reporting, indicate as “DNA”)
	c) Number of homeless children/youth that met or exceeded state proficiency.

(If assessment is required and data is not available for reporting, indicate as “DNA”)

	Grade 3
	
	
	

	Grade 4
	
	
	

	Grade 5
	
	
	

	Grade 6
	
	
	

	Grade 7
	
	
	

	Grade 8
	
	
	

	Grade 9
	
	
	

	Grade 10
	
	
	

	Grade 11
	
	
	

	Grade 12
	
	
	


* Note: State assessments in grades 3-8 and one year of high school are NCLB requirements.  However, States may assess students in other grades as well.

“To the best of my knowledge, the information in this document is accurate.”

	Print Name and Title of Authorized Representative of the State:



	Signature:








	Date:


Appendix D

Inventory of Current Data Collection Worksheet
Directions:  Please complete the following table by indicating in the left-hand column whether or not your program currently collects the various data elements.  Then, indicate on the right-hand column if your program currently collects student-level data (i.e., a record is completed on each student during the intake process and maintained while the student is in the program) for each of the seven data elements listed.  If your program does collect student-level data, please provide a brief explanation of the data collection process.

Required Data for Districts with McKinney-Vento Subgrants (Department of Education):
	Does your program currently collect data on the following?
	Does your program collect student-level data for these data elements?

	Yes
	No
	Data Elements
	Yes
	No
	If yes, please briefly explain data collection process

(e.g., district data, intake form, survey)

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	1.  Number of homeless children and youth who had the following as their primary nighttime residence at the time of initial identification —shelters, doubled-up, hotels, motels and/or unsheltered (e.g., cars, parks, campgrounds)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	2.  Number of homeless children and youth that are served by your program disaggregated by grade level (i.e., pre K through 12)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	3.  Number of homeless preschool-age children enrolled in public preschool in your district
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	4.  Number of homeless unaccompanied youth served by your program enrolled in public school
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	5.  Number of homeless children and youth served by your program that received the following educational support services—Special Education (IDEA), English Language Learners (ELL), Gifted and Talented, and Vocational Education
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	6.  Number of homeless children and youth taking state mandated reading and math assessment tests
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	7.  Number of homeless children and youth that met or exceeded state proficiency for reading and math
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     


Suggested Data for Districts with McKinney-Vento Subgrants (McKinney-Vento Standards and Indicators):
	Does your program currently collect data on the following?
	Does your program collect student-level data for these data elements?

	Yes
	No
	Data Elements
	Yes
	No
	If yes, please briefly explain data collection process

(e.g., district data, intake form, survey)

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	1.  Immediate enrollment rates for homeless students (Standard 1)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	2.  Attendance rates of homeless students compared to district/school averages (Standard 2)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	3.  Number of homeless students remaining in the school of origin, unless parents or unaccompanied youth request transfer to another school (Standard 2)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	4.  Number of homeless students provided transportation by the district to attend school of origin (Standard 2)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	5.  Number of children and youth experiencing homelessness receiving appropriate services based on assessment of individual needs, through a combination of resources, including by not restricted to Title I, MV, or other funds (Standard 3)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	6.  Number of parents or persons acting as parents that have face-to-face conferences with relevant teachers, guidance counselors, or social workers within 30 days of child’s enrollment (Standard 4)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	7.  Number of parents or persons acting as parents that receiving individual student reports informing them of their child’s specific academic needs and achievement on academic assessments aligned with state academic achievement standards (Standard 4)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	8.  Number of parents or persons acting as parents that monitor or facilitate homework assignments (Standard 4)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	9.  Number of parents or persons acting as parents that share reading time with their children (i.e., parent reads to child or listens to child read) (Standard 4)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	10.  Number of parents or persons acting as parents who want parenting skills training attend available programs (Standard 4)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	11.  Number of parents or persons acting as parents demonstrating awareness of MV rights (Standard 4)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	12.  Number of unaccompanied youth demonstrating awareness of MV rights (Standard 4)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	13.  Rates of promotion of homeless students to next grade level are at district average or above (Standard 5)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	14.  Rates of high school graduation or equivalent (GED) for homeless students are at district average or above (Standard 5)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     


Appendix E: Data Collection Form used by Pilot Sites

Student Data Collection Form for MV Homeless Education Program

1. 
Created: _________________________

___________________________

2. 
Modified: ________________________

4. State
5. County
3. 
Record ID#: ______________________

____________________________________


6. Local Educational Agency

7. LEA ID#

8.
Project Contact:











9.
School:













9a.
Is this the school of origin?
	O
	Yes
	O
	No
	O
	Don’t Know


9b.
(If 9a. is ‘No’, please ask:) Was the decision to not attend the school of origin made at the request of either the parent, a person acting as an adult guardian, or the unaccompanied youth?
	O
	Parent
	O
	Adult acting as guardian
	O
	Unaccompanied youth
	O
	Don’t know
	O
	NA


9c.
(If 9a. is ‘Yes’, please ask:) Did the school district provide transportation to the school of origin?
	O
	Yes
	O
	No
	O
	Don’t Know


10.
Student Name (First, MI, Last):









11.
Student’s State ID#: 











12.
Student Local ID#: 











13.
Birth Date (MM/DD/YYYY): 









14.
Current Grade Level:
	O  Below PreK
	O  1st
	O  4th
	O  7th
	O  10th

	O  PreK
	O  2nd
	O  5th
	O  8th
	O  11th

	O  Kindergarten
	O  3rd
	O  6th
	O  9th
	O  12th


15.
Birth Place:
	O  In State
	O  Other US
	O  Out of US


16.
Gender:
	O  Female
	O  Male


17.
Ethnicity:
	O  Asian/Pacific Islander
	O  American Indian/Alaskan Native

	O  White (not Hispanic origin}
	O  Hispanic

	O  Black (not Hispanic origin}
	O  Other


18a. Primary Language:
	O  Spanish
	O  Other


18b. Please enter primary language if it is other than English or Spanish:





19.
Present Living Situation (USDE):
	O
Shelter (Domestic Violence, 
Family, Runaway/Youth)
	O
Substandard 
Housing/Colonia
	O
Transitional Housing
	O
Student at-risk, not homeless

	O
Doubled Up
	O
Car/Camping
	O
Motel/Hotel
	O
Other

	O
Don’t Know
	
	
	


20.
Is student eligible for a Migrant Certificate of Eligibility? (USDE):
	O  Yes
	O  No
	O  Don’t Know


21.
Present family situation:
	O  with 1 (one) parent
	O  with spouse
	O  alone, student is an adult

	O  with 2 (two) parents
	O  with other adult(s)
	O  with peer(s)

	O  with 1 (one) parent & other adult
	O  alone, in a supervised facility
	O  don’t know

	O  with adult relative(s)
	O  alone, minor with no adult supervision
	


22.
Number of schools previously attended this 2003-2004 school year (2, USDE):
	O  0
	O  1
	O  2
	O  3
	O  4
	O  5 or more
	O  don’t know


23.
 Please list the schools, including the city and state, previously attended this year: (2, USDE):
24.
Date of first participation in this MV program (MM/DD/YYYY): 





25. 
Exit date from MV program (MM/DD/YYYY): 







26.
Lapse in school attendance (time between last school attended and present enrollment): (1, USDE)
	O  0 days of school
	O  4-14 days of schools
	O  +31 days of school

	O  1-3 days of schools
	O  15-30 days of school
	O  Don’t Know


27.
Lapse between the student’s first attempt to enroll in a school and that student’s actual presence in attendance in a classroom: (1, USDE)
	O  0 days
	O  2 days
	O  4 days
	O  6 days
	O  8 days
	O  10 days
	O  Don’t Know


	O  1 day
	O  3 days
	O  5 days
	O  7 days
	O  9 days
	O  More than 10 days


28.
Total number of school days student was enrolled after first contact with this MV program: ___________

29.
Total number of school days student attended school after first contact with this MV program: _________

30.
Participation in special programs at time of enrollment in this MV program (list all):

	O
	Title I (including Schoolwide)
	O
	Head Start

	O
	Special Education (IDEA)
	O
	State Compensatory Education

	O
	Vocational Education
	O
	Gifted/Talented Education

	O
	Even Start
	O
	Migrant Education

	O
	LEA operated public preschool
	O
	Parenting/PEP

	O
	LEA operated Head Start
	O
	English Language Learners (LEP)

	O
	Private preschool
	O
	Other

	O
	Special education preschool (IDEA, Part C, and Section 619)
	O
	None

	O
	Other agency operated preschool
	O
	Don’t Know


31.
This McKinney-Vento program will refer this student to the following programs (list all): (3, USDE)

	O
	Title I (including schoolwide)
	O
	Head Start

	O
	Special Education (IDEA)
	O
	State Compensatory Education

	O
	Vocational Education
	O
	Gifted/Talented Education

	O
	Even Start
	O
	Migrant Education

	O
	LEA operated public preschool
	O
	Parenting/PEP

	O
	LEA operated Head Start
	O
	English Language Learners (LEP)

	O
	Private preschool
	O
	Other

	O
	Special education preschool (IDEA, Part C, and Section 619)
	O
	None

	O
	Other agency operated preschool
	O
	Don’t Know


32.
Type of Service Received (check all that apply): (3, USDE)
	O
	After-school tutoring @ school
	O
	Housing referral

	O
	After-school tutoring @ shelter
	O
	Immunization

	O
	After-school tutoring @ another site
	O
	In-class assistance

	O
	Birth certificate
	O
	Intersession or summer program

	O
	Break (holiday) services/referral to break svcs
	O
	Mentoring

	O
	Educational Field Trips
	O
	Nutrition assistance

	O
	Emergency clothing/shoes/school uniform
	O
	Payment of fees

	O
	Emergency food
	O
	Referral for medical, dental, or other health svcs

	O
	Emergency shelter-temporary
	O
	Referral to support services

	O
	Enrollment assistance-Bilingual/ESL
	O
	School records

	O
	Enrollment assistance-Even Start
	O
	School supplies

	O
	Enrollment assistance-Head Start
	O
	Social work/referral to social work svcs

	O
	Enrollment assistance-school
	O
	Summer services/referral to summer svcs

	O
	Enrollment assistance-Special Education
	O
	TB skin test

	O
	Enrollment assistance-Title I
	O
	Transportation (paid by MV)

	O
	Expedited evaluations
	O
	Transportation referral (non-McKinney)-Vento

	O
	Holiday program
	O
	None


33.
Other services received not listed:
______________________________________________________________


_______________________________________________________________________________________________
34a. In mathematics, upon enrollment in the McKinney-Vento program, the student was performing: (5.1, USDE)
	O
	Above grade level

	O
	At grade level

	O
	Less than one year below grade level

	O
	One year or more below grade level


34b. This assessment is primarily based on:
	O
	Teacher assessment
	O
	Standardized achievement test

	O
	Informal diagnostic
	O
	State mandated assessment

	O
	Classroom observation
	O
	In-class assistance


35a.
 In mathematics, upon exit from the McKinney-Vento program, the student was performing: (5.1, USDE)
	O
	Above grade level

	O
	At grade level

	O
	Less than one year below grade level

	O
	One year or more below grade level


35b. This assessment is primarily based on:
	O
	Teacher assessment
	O
	Standardized achievement test

	O
	Informal diagnostic
	O
	State mandated assessment

	O
	Classroom observation
	O
	In-class assistance


36a. In reading, upon enrollment in the McKinney-Vento program, the student was performing: (5.1, USDE)
	O
	Above grade level

	O
	At grade level

	O
	Less than one year below grade level

	O
	One year or more below grade level


36b. This assessment is primarily based on:
	O
	Teacher assessment
	O
	Standardized achievement test

	O
	Informal diagnostic
	O
	State mandated assessment

	O
	Classroom observation
	O
	In-class assistance


37a. In reading, upon exit from the McKinney-Vento program, the student was performing: (5.1, USDE)
	O
	Above grade level

	O
	At grade level

	O
	Less than one year below grade level

	O
	One year or more below grade level


37b. This assessment is primarily based on:
	O
	Teacher assessment
	O
	Standardized achievement test

	O
	Informal diagnostic
	O
	State mandated assessment

	O
	Classroom observation
	O
	In-class assistance


38.
Was this student’s grade level included in the statewide assessment? (5, USDE)
	O
	Yes
	O
	No
	O
	Don’t Know


39a. (If this student’s grade level was included in the state assessment, please ask): Did this student take the statewide assessment? (5, USDE)
	O
	Yes
	O
	No
	O
	Don’t Know


39b.
(If answer to 38 is “Yes” and 39a is “No”, please ask:) Why didn’t the student take the statewide assessment?
40.
(If this student took the state assessment, please ask): Did the student meet the state academic standards in math? (5, USDE)
	O
	Yes
	O
	No
	O
	Don’t Know


41.
(If this student took the state assessment, please ask): Did the student meet the state academic standards in reading? (5, USDE)
	O
	Yes
	O
	No
	O
	Don’t Know


42.
If promotional (or graduation) decisions were made while the student was in the McKinney-Vento program, was the student promoted to the next grade (or did the student graduate)? (5, USDE)
	O
	Yes
	O
	No
	O
	Don’t Know


Parent or Unaccompanied Youth Questionnaire

Created: _________________________

___________________________

Modified: ________________________

State
County
Record ID#: ______________________

________________________________


Local Educational Agency

LEA ID#

School:__________________________________________

Student Name (First, MI, Last):__________________________________________________________________

43.
When did your child enroll in school this year? What happened? (1)

44.
Where did your child attend school last year? (2)
45.
Where did you live this year? (2)

46.
How did you come into contact with this program? (1)

47a. Have you come into contact with anyone from the school, such as a teacher or counselor? (4.1)
	O
	Yes
	O
	No
	O
	Don’t Know


47b.
(If Yes to Q. 47a., please ask:) When? Why did this meeting occur? (4.1)
48a. Have you requested a meeting with anyone from the school? (4.1)
	O
	Yes
	O
	No
	O
	Don’t Know


48b. (If yes to q.48a, please ask:) What happened? (4.1)

__________________________________________________________________________________________


__________________________________________________________________________________________


__________________________________________________________________________________________
49a. Has the school provided you with any information about your child’s academic needs and achievement on academic assessments? (4.2)
	O
	Yes
	O
	No
	O
	Don’t Know


49b.
(If Yes to Q. 49a, please ask:) When? What was the format? (4.2)


__________________________________________________________________________________________


__________________________________________________________________________________________


__________________________________________________________________________________________

50a. Does your child have homework? (4.3)
	O
	Yes
	O
	No
	O
	Don’t Know


50b. (If Yes to Q. 50a, please ask:) How much? Do you keep track of your child’s homework? Do you do anything in relation to you child’s homework? (4.3)

__________________________________________________________________________________________


__________________________________________________________________________________________


__________________________________________________________________________________________
51a. Do you and your child ever read together-either you reading to your child or your child reading to you? (4.4)
	O
	Yes
	O
	No
	O
	Don’t Know


51b. (Please ask all respondents:) What are your child’s reading habits? What are your reading habits? (4.4)

__________________________________________________________________________________________


__________________________________________________________________________________________


__________________________________________________________________________________________
52a. Have you ever wanted to attend a parent skills training class? (4.5)
	O
	Yes
	O
	No
	O
	Don’t Know


52b.  Have you ever attended such a class?
	O
	Yes
	O
	No
	O
	Don’t Know


52c.
(If No to Q. 52b, please ask:) Why haven’t you attended such a class? (4.5)


__________________________________________________________________________________________


__________________________________________________________________________________________


__________________________________________________________________________________________
52d.
(If Yes to Q. 52b, please ask:) When? Where? What was it like? (4.5)


__________________________________________________________________________________________


__________________________________________________________________________________________


__________________________________________________________________________________________
53.  Does your child have the right to enroll in school if you have no address? (4.6, 4.7)
	O
	Yes
	O
	No
	O
	Don’t Know


54.
What do you know about the MV act? MV rights? The education of students experiencing homelessness? (4.6, 4.7)


__________________________________________________________________________________________


__________________________________________________________________________________________


__________________________________________________________________________________________
Appendix F:

Agreement to Participate in the Pilot Project to Collect Data on the Standards and Indicators of Quality MV Programs

In order to be considered as a participating school district in the Pilot Project to Collect Data on the Standards and Indicators of Quality MV Programs conducted by the National Center for Homeless Education at SERVE and the Charles A. Dana Center, we the undersigned attest that we meet the following criteria: 

	Criteria for Pilot Site Participation

	1. Data Access
	Participant sites must have access to and be willing to collect homeless education program data (including student-level student achievement) related to federal requirements and Standards and Indicators of Quality MV Programs.

	2. Staff Time
	Participant sites must be able to allot a minimum of 50 hours staff time a year to be a pilot site. This allotted time will include the training process, data collection, data reporting, and evaluation feedback. 

	3. Technology
	Participant sites must have access to the following minimum technology to be a pilot site. (See technology requirements below.) 

	4. Financial Commitment 
	Participant sites will contribute staff time and minimum office expenses (paper, copier costs, printer ink, etc.); no additional financial commitment is required for participation as a pilot site.

	5. Travel
	Participant sites must be willing to send a staff member to a group meeting (destination unknown at this time) at the end of the project to discuss the effectiveness of the overall data collection system. Travel costs will be reimbursable according to the University of North Carolina at Greensboro’s travel policies.

	6. Data Results
	Participant sites must be willing to share their interim and final data results with SERVE and the Dana Center. For reporting purposes, confidentiality of data will be ensured by a pilot site coding system. 

	7. Evaluation
	Participant sites must be willing to provide feedback in the evaluation process. In addition to the pilot site group meeting (mentioned above), sites will be required to complete surveys, participate in formal/informal interviews, document processes, etc. 


In addition, we agree to do the following:

· Designate a primary staff contact for the project who will be responsible for overseeing the data collection and reporting

· Meet project deadlines 

· Participate in training on site

· Contact pilot project staff for assistance when necessary

· Keep technology operational 

· Provide a staff member to attend a meeting of all participating district staff to evaluate the instrumentation, process, and training

· Share interim and final data results with SERVE and the Dana Center 

· Complete evaluation surveys and participate in interviews

Appendix G: Data Sources and Best Practices

Standards and Indicators of Quality for the Evaluation of Programs

for Children and Youth Experiencing Homelessness

	
	Standards and Indicators
	Possible Data Sources
	Related Best Practices

	Standard 1
	Within one full day of an attempt to enroll in a school, children and youth experiencing homelessness are in attendance.
	Records of local homeless liaison

School enrollment records

District enrollment records

State records of contacts from families requesting enrollment or attempting enrollment
	Adherence to systematic identification and enrollment procedure

Dissemination of information about rights to education

Activities related to removal of the following barriers to enrollment: guardianship, immunization, transfers of records, residency requirements

Knowledge of current laws and regulations

Positive collaborations between local coordinator and shelter staff and between coordinator and school staff

Maintenance of client confidentiality of records in accordance with Family Education and Right to Privacy Act (FERPA)

	Standard 2


2.1


2.2


	Pre-K to 12 children and youth experiencing homelessness have stability in school. 

Attendance rates are at or above the relevant district average. 

Students remain in the school of origin for the period of homelessness or, if permanently housed, for the remainder of the school year, unless parents or unaccompanied youth request transfer to another school.
	School and district attendance records

Program documents

Parent interviews

Teacher interviews

Participant tracking
	Provision of transportation 

Provision of support services (clothing, supplies, etc.)

Leveraging of resources to obtain transportation and support services

Effective identification and tracking systems

Strong collaboration between local coordinator and school personnel

Facilitating parental awareness and choice of the best school for their children

Data exchange agreement and coordination of data collection with other agencies (Family Education Rights & Privacy Act—FERPA)

Data coordination by district

	Standard 3


3.1

3.2


3.3



	Children and youth experiencing homelessness receive specialized services when eligible.

Preschool children experiencing homelessness participate in public preschool (Head Start, Even Start, State pre-K, Special Education Gifted, ESL, and Title 1 pre-school program).

Children and youth experiencing homelessness receive Special Education and related services when eligible.

Children and youth experiencing homelessness receive appropriate services, based on assessment of individual needs, through some combination of resources, including, but not restricted to, Title I, McKinney, or other funds.
	Program records

Individualized needs assessment

Case manager’s intake assessment
	Accurate and timely identification of needs

Effective and timely communication between local coordinator and specialized program staff

Dissemination of information to parents about specialized services

Adherence to procedures that expedite eligibility processes

Effective identification and tracking systems

Adherence to client confidentiality

--Data exchange agreements

--Coordination of data collection efforts

--Coordination of services with districts

	Standard 4


4.1


4.2


4.3


4.4


4.5


4.6


4.7
	Parents or persons acting as parents of children and youth experiencing homelessness participate meaningfully in their children’s education.

Parents or persons acting as parents have face-to-face conferences with relevant teachers, guidance counselors, or social workers within 30 days of children’s enrollment.

Parents or persons acting as parents are provided with individual student reports informing them of their child’s specific academic needs and achievement on academic assessments aligned with state academic achievement standards.

Parents or persons acting as parents monitor or facilitate homework assignments.

Parents or persons acting as parents share reading time with their children (i.e., parent reads to child or listens to child read.

Parents or persons acting as parents who want parenting skills training attend available programs.

Parents or persons acting as parents demonstrate awareness of MV rights.

Unaccompanied youth demonstrate awareness of MV rights. 


	School records 

Teacher interviews 

Parent interviews 

Youth interviews 

MV program documents 

Parent training program documents
	--Parents informed of their MV rights in the language and level they understand 

--Effective outreach to parents 

--Provision of supports such as childcare and transportation so parents can attend school meetings and parent training programs

--High-quality parent training programs

--Effective outreach to unaccompanied youth



	Standard 5


5.1


5.2


5.3
	Grade 3-12 children and youth who are experiencing homeless ness meet their state’s academic standards.

Performance on standards-based assessments in reading and math are in the proficient or above range or show a one-for-one gain.

Rates of promotion to next grade level are at district average or above.

Rates of high school graduation or equivalent are at district average or above.


	School and district records
	--Advocacy for focus on student achievement 

--Strong relationship between local coordinator and school/shelter personnel 

--Provision of educational supports, including access to technology Tracking of homeless youth

--Existence of written data-exchange agreements with schools and districts that ensure parental consent and client confidentiality Coordination of data collection at district level that does not stigmatize, label, or put at risk children and youth experiencing homelessness


Appendix H: Legislative Language Supporting McKinney-Vento Standards and Indicators

Standards and Indicators of Quality for the Evaluation of Local Education Programs for Children and Youth Experiencing Homelessness

Standard 1.
Within one full day of an attempt to enroll in a school, children and youth experiencing homelessness will be in attendance.

The school selected in accordance with this paragraph shall immediately enroll the homeless child or youth, even if the child or youth is unable to produce records normally required for enrollment, such as previous academic records, proof of residency, or other documentation. [Sec. 722(g)(3)(C)(i)]*

Standard 2.
Pre-K to 12 children and youth experiencing homelessness will have stability in school.

2.1.
Attendance rates will be at or above the relevant district average.

2.2.
Students will remain in the school of origin for the period of homelessness or, if permanently housed, for the remainder of the school year, unless parents or unaccompanied youth requested transfer to another school.

The local education agency serving each child or youth to be assisted under this subtitle shall, according to the child’s or youth’s best interest continue the child’s or youth’s education in the school of origin for the duration of homelessness in any case in which a family becomes homeless between academic or during an academic year; or for the remainder of the academic year, if the child or youth becomes permanently housed during an academic year. [Sec.722(g)(3)(A)(i), 722(g)(3)(A)(i)(I) and (II)]

Standard 3.
Children and youth experiencing homelessness will receive specialized services when eligible.

3.1.
Preschool children experiencing homelessness will participate in public preschool (Head Start, Even Start, State pre-K, Special Education, meals Gifted, ESL, and Title I pre-school program).

3.2.
Children and youth experiencing homelessness will receive Special Education and related services when eligible.

3.3.
Children and youth experiencing homelessness will receive appropriate services, based on assessment of individual needs, through some combination of resources, including, but not restricted to Title I, McKinney, or other funds.

Each homeless child or youth to be assisted under this subtitle shall be provided services comparable to services offered to other students in the school selected …, including the following: transportation services; educational services for which the child or youth meets the eligibility criteria, such as services provided under Title I of the Elementary and Secondary Education Act of 1965 or similar State or local programs, educational programs for children with disabilities, and educational programs for students with limited English proficiency; programs in vocational and technical education; programs for gifted and talented students; school nutrition programs. [Sec. 722(g)(4)]

Standard 4.
Parents or persons acting as parents of children and youth experiencing homelessness will participate meaningfully in their children’s education.

4.1.
Parents or persons acting as parents will have a face-to-face conference with the teacher, guidance counselor, or social worker within 30 days of enrollment.
4.2.
Parents or persons acting as parents are provided with individual student reports informing them of their child’s specific academic needs and achievement on academic assessments aligned with state academic achievement standards.

4.3.
Parents or persons acting as parents will report monitoring or facilitating homework assignments.

4.4.
Parents or persons acting as parents share reading time with their children (i.e., parent reads to child or listens to child read).

4.5.
Parents who want parent skills training will attend available programs.

4.6.
Parents or guardians will demonstrate awareness of McKinney rights.

4.7.
Unaccompanied youth demonstrate awareness of MV rights.

Each local educational agency liaison for homeless children and youths … shall ensure that the parents or guardians of homeless children and youth are informed of the educational and related opportunities available to their children and are provided with meaningful opportunities to participate in the education of their children. [Sec. 722(g)(6)(A)(iv)] (Regarding 4.2: Title I, Part A—[A state assessment system shall] produce individual student interpretive, descriptive, and diagnostic reports, consistent with clause (iii) that allows parents, teachers, and principals to understand and address the specific academic needs of students, and include information regarding achievement on academic assessments aligned with State academic achievement standards, and that are provided to parents, teachers, and principals, as soon as is practicably possible after the assessment is given, in an understandable and uniform format, and to the extent practicable, in a language that parents can understand. [Sec. 1111(b)(3)(C)(xii)]

Standard 5.
Children and youth in grades 3-12 who are experiencing homelessness will meet their states’ academic standards.

5.1.
Performance on standards-based assessments in reading and math will be within or above the proficient range or will show a one-for-one gain.

5.2.
Rates of promotion to the next grade level will be at or above the district average.

5.3.
Rates of high school graduation or equivalent will be at or above the district average.

Homeless children and youths should have access to the education and other services that such children and youths need to ensure that such children and youths have an opportunity to meet the same challenging State student academic achievement standards to which all students are held. [Sec. 721(4)]

*2001 MV Homeless Assistance Act, Title X of the No Child Left Behind Act
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